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ABSTRACT
The aim of the study was to examine the conceptions of science and language teachers at Syrian
private schools about citizenship education, and to explore their views regarding (a) the sources
and the origin of their conceptions of citizenship education; (b) the representation of citizenship
education in pedagogical planning and practices, and the challenges associated with this
representation; and (c) the academic and professional support they need to enhance citizenship
education in their schools. Previous studies suggest that context is particularly important in
reviewing citizenship education, since the complex and contested nature of the concept of
citizenship leads to a broad range of interpretations. Taking into consideration the particularities
of the context of Syrian private schools, as well as the distinctive characteristics of science and
language teachers as idiosyncratic individuals on one hand and as experts in their respective
disciplines on the other, a qualitative multiple-case study was conducted using focus group
interviews. Twenty-nine science and language teachers teaching different grade levels from five
private schools participated in the study. The teachers in each school were categorized into focus
groups based on the subjects that they teach as the following: (a) Languages (Armenian, Arabic,
English); and (b) sciences (physics, biology, chemistry), and the teachers of each category of
subjects deemed as one case. A total of 8 focus groups were formed. Data was collected through
Teacher Profile Questionnaires, focus group interviews, and content review. The results revealed
many similarities between the conceptions of science and language teachers. Moreover, the
analysis of the teachers’ views from both cases indicated similar factors affecting their
conceptualization of citizenship education, as well as very similar views regarding the challenges
they face while they integrate citizenship education in their instructional plans and practices, and

the support they need to enhance citizenship education in their schools. Few different themes
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have emerged regarding the instructional practices that the teachers implement to emphasize
citizenship education in their classrooms. The overall analysis of the teachers’ conceptions and
views revealed that the teachers are more inclined towards the minimal interpretations of
citizenship education, promoting value transmission, and transmitting knowledge and fixed
values such as discipline, obedience, hard work, integrity, respect and responsibility. Moreover,
the teachers’ lack of pedagogical content knowledge and expertise was evident as they used
certain terminologies interchangeably, such as curriculum and textbook, and they could not
provide thorough elaborations on some of their responses, especially concerning some teaching
methods they use like cooperative learning. Based upon the gathered data and literature
recommendations, implications for practice are suggested.

Keywords: citizenship education, good citizens, Syrian private schools, science teachers,

language teachers
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CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 1

Chapter 1

INTRODUCTION

Citizenship education has acquired substantial attention in school curricula and national
policy documents worldwide (Faour & Muasher, 2011; Johnson & Morris, 2012; Sperling &
Bencze, 2010; Tabbaa, 2020; Vesterinen, Tolppanen, & Aksela, 2016). In accordance with the
range of synonyms or concepts closely related to citizenship education which are in evidence
(e.g., education for citizenship; education through citizenship; education about citizenship; civic
education) (Kerr, 1999), a number of distinct though complementary definitions have been put
forward in the academic literature promoting citizenship education, and arguments have been
developed emphasizing that citizenship education programs around the world range from
didactic, minimalist approaches to more active, student-centered maximal ones (Akar, 2016;
Heggart & Flowers, 2019; Kerr, 1999; McLaughlin, 1992; Schulz, Ainley, Fraillon, Losito,
Agrusti, & Friedman, 2018; Westheimer & Kahne, 2004).

The purpose of this qualitative multiple-case study was to examine how do science and
language teachers in Syrian private schools conceptualize citizenship education and view its
representation in their pedagogical planning and practices, as the review of the literature
highlighted a knowledge gap in this area. Implications for practice are suggested based on the
teachers’ views and literature recommendations to support teachers as they integrate citizenship

education in their practices.

Background and Literature Framing of the Problem
The following section presents the background of the problem, and frames the problem

based upon the reviewed literature on the research topic presented in chapter two.
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Overview of Citizenship and Citizenship Education

The concepts of citizenship and citizenship education are now central concepts in the
theory, research, policy, and practice of education (Veugelers & de Groot, 2019). Many
educational philosophers, national curriculum documents, and researchers in the field of
education consider preparing future citizens a major goal of education (e.g., Friedman, 2007;
Gutmann, 2007; Syrian Ministry of Education, 2019; Veugelers & de Groot, 2019). Moreover,
driven from its importance, governments in many different countries have introduced citizenship
education in their curricula (Akar, 2016; Faour & Muasher, 2011; Leenders, Veugelers, & De
Kat, 2008), and schools have been assigned the task of producing good citizens, and preparing
children to practice the civic virtues most valued in their respective societies (Merry, 2018).
Consequently, school systems around the world have undergone a plethora of reform measures
designed to reorient and/or strengthen the role of citizenship education (Johnson & Morris,
2010).

Although the importance of citizenship education is highlighted across nations,
conceptions of citizenship and citizenship education contain a number of ambiguities and
tensions, related to differing interpretations of the notion of citizenship (Kerr, 2000; McLaughlin,
1992; Westheimer & Kahne), which has been described to be dynamic, contextual, contested and
multi-dimensional (Carr, Pluim, & Howard, 2014).

Furthermore, when it comes to the relationship between education and citizenship, it has
been argued that education plays an essential role in developing a sense of citizenship “whereby
individuals take their place in their communities be that at a local, national or even a global
level” (Bell & Stevenson, 2006, p. 58). The review of the literature in chapter two revealed a

range of interpretations of citizenship education, from an education to build a common identity
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and promote a sense of social cohesion (Bell & Stevenson, 2006), to education for democratic
citizenship (Gutmann, 2007), critical citizenship education (DeJaeghere, 2009), digital
citizenship education (Frau-Meigs, O’Neill, Soriani, & Tomé, 2019), and global citizenship
education (Levinson, 2014; UNESCO, 2014) to mention a few.

Furthermore, the review of the different definitions of citizenship education revealed an
important goal of the different types of citizenship education which is the preparation of good
citizens. Researchers have suggested that people usually have different ideas about what makes a
good citizen (McBeth, Lybecker, & Garner, 2010; Theiss-Morse, 1993; Veugelers & de Groot,
2019). Moreover, although it is not clearly defined who is a good citizen, being a good citizen
has been linked to possessing certain virtues, and citizenship education has been associated with
developing a set of values in the students, which prepares them to become good citizens (e.g.,
Bell & Stevenson, 2006; Gutmann, 2007; Leenders et al., 2008; Schoeman, 2005; Splitter, 2011),
and arguments have been raised about how these values are ought to be taught.

Despite the various definitions and interpretation of citizenship education, all the
arguments made about what citizenship is and who is a citizen are represented in McLaughlin’s
(1992) comprehensive interpretation of citizenship. McLaughlin (1992) conceives citizenship
education as a continuum representing minimal and maximal interpretations. Minimal
interpretations entail a narrow definition of citizenship and knowledge-based approaches
concentrating on the transmission of knowledge of a country’s history, geography, and
governmental systems. Maximal interpretations involve a broad definition of citizenship, and
formal/informal active pedagogical approaches focusing on citizenship-related knowledge,
values, dispositions, skills, and attitudes. Using McLaughlin’s (1992) continuum of minimal and

maximal interpretations of citizenship, Kerr (1999) claims that education about citizenship or
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civics education lies in the minimal end of the continuum, because it is largely content-led and
knowledge-based, whereas on the maximal end of the continuum lies education for citizenship,
which fosters student participation.

It is important to mention that McLaughlin’s (1992) minimal and maximal interpretations
of citizenship education have been used in several recent studies and identified with modern
conceptions, views, and approaches to citizenship education, such as democratic citizenship
education, critical pedagogical approaches to education, and the preparation of active, justice-
oriented citizens (Heggart & Flowers, 2019), active citizenship (Akar, 2016), citizenship which
fosters critical-mindedness and equal opportunities in a democracy (Adebayo, 2019).

Since the current qualitative multiple-case study was explorative, the nature of
McLaughlin’s (1992) scheme that encompasses a wide spectrum of conceptions deemed
compatible with the nature of the study. Therefore, it was used as a lens for examining science
and language teachers’ conceptions of citizenship education.

The Role of Teachers in Citizenship Education

Aside from the contested nature of citizenship and citizenship education and the
arguments on good citizenship, an important question that needs to be addressed is who is
responsible for providing citizenship education? In other words, should citizenship education be
solely attributed to certain teachers and restricted to certain curricular subjects, or each and every
teacher regardless of the subject matter that they teach should be responsible for citizenship
education?

It has been argued that citizenship education has an implicit presence in teachers’
practices (Willemse, ten Dam, Geijsel, van Wessum, & Volman, 2015). Leenders and Veugelers

(2006) claim that teachers are contributors to the schools’ social and learning environments,
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hence, “they attempt, both consciously and unconsciously, to influence their students’ value
development” (p. 156). Moreover, Arthur (2003) asserts that “teaching is above all a ‘self-
giving’ enterprise concerned with the betterment or good of pupils and society” (p. 318). He also
contends that intentionally or not, teachers shape the character of their pupils, “for at the heart of
the practice of education is the relationship between teacher and pupil” (Arthur, 2003, p. 319).
As values are an integral part of teaching, reflected in what is taught and also in how teachers
teach and interact with pupils, they are also key components of citizenship education as
described previously. Hence, preparing students to become good citizens is an aim of all
education, and thus deserves to be taught through all curriculum subjects, not just one single
independent subject (Faour & Muasher, 2011; Syed, 2013). Therefore, examining the
conceptions of the teachers of different curricular subjects about citizenship education and
exploring the values that they find important to promote in their students is of great importance
to find out whether the goal of education in preparing good citizens is achieved.
The Links Between Sciences, Languages, and Citizenship Education

At this point, it is essential to highlight the links between sciences, languages, and
citizenship education. When it comes to teaching languages, Jordao and Fogaca (2008) highlight
the relation between teaching languages and citizenship education, and assert that if language is
discourse, and that discourse constructs our meanings, then language classrooms should be
considered as the ideal space for discussing the procedures for ascribing meanings to the world.
Moreover, they claim that for language teaching to achieve this goal, it should happen in a
“critical literacy perspective” (Jordao & Fogaca, 2008, p. 20), which according to Andreotti
(2008) is “a level of reading the word and the world that involves the development of skills of

critical engagement and reflexivity - the analysis and critique of the relationships among
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perspectives, language, power, social groups and social practices by the learners” (p. 43), which
form the essence of becoming thoughtful and active citizens.

Concerning science and citizenship education, Roth and Désautels (2004) argue that in
science education the notion of citizenship has often been conceptualized and argued in terms of
scientific literacy which is a key to good citizenship (Lee & Roth, 2003), and the role of science
education has been viewed as the promotion and service of an informed and engaged citizenship.
Within the same context, Costa (2006) argues that if students are to grow to become tomorrow’s
responsible citizens, they need to understand scientific issues as well as their impact on society in
economic, social and moral terms. Moreover, she contends that science education can be the
medium through which youths are enabled and empowered to understand social issues related to
scientific activity and research, and to learn about what action they can take and how (Costa,

2006).

Practices, Challenges, and Support

Here, the question that needs to be addressed is: What are the pedagogical practices that
teachers should advocate and implement in order to achieve the goals of citizenship education? It
has been reported that active teaching and learning methods are perceived to be the best suited
for the delivery of citizenship education (Keating, Kerr, Lopes, Featherstone, & Benton, 2009).
According to a report published by the European Commission, EACEA, and Eurydice (2017),
modern citizenship education should create engaging and interactive learning environments and
use innovative pedagogies to develop the knowledge, skills, and attitudes young people need to
become active citizens. Moreover, the report states that the most successful examples of

citizenship education feature all or many of the six characteristics of effective practice, namely
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active, interactive, relevant, critical, collaborative, and participative (European Commission,
EACEA, and Eurydice, 2017).

On the other hand, achieving these goals and preparing the kind of citizens that are not
only informed, but also active and able to contribute to the life of their community, their country,
and the wider world, and take more responsibility for it, requires an effective system of teacher
education, teacher training programs, and teacher support (Council of Europe, 2017). Maitles
(n.d.) asserts that education for citizenship and democracy can be achieved through active
learning, and for the individual teacher, it takes courage, skill and confidence to develop active
learning and genuine participation. Therefore, the exploration of the whole area of both the initial
training and continuing professional development of teachers is a must (Maitles, n.d.). Empirical
research also shows that inadequate training is one of the challenges that teachers face while
providing citizenship education (Adeyemi, Boikhutso, & Moffat, 2003; Almeida et al., 2017;
Faour & Muasher, 2011), in addition to large class sizes, irrelevant instructional materials, mixed
ability classes, and job dissatisfaction (Adeyemi et al., 2003). Hence, pinpointing the support that
teachers need to succeed in achieving the goals of citizenship education and to enhance

citizenship education in their respective schools would be of great importance.

Empirical Research on Teachers’ Conceptions of Citizenship Education

Empirical research has shown that although all teachers want students to acquire skills to
analyze, communicate, and reflect on values, and they want to stimulate the development of
certain values which are key components of citizenship education, however, there is a difference
in the importance they attach to different values based on the subject they teach, their age and the
level of the school (Leenders et al., 2008). The findings of a quantitative research study

conducted by Leenders et al. (2008) to examine the views of 254 teachers from 109 secondary
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schools in the Netherlands on citizenship education, indicated that there is a statistically
significant relationship between the school subject that teachers teach and their citizenship
orientation. The results of the study showed that economics teachers are more oriented towards
adapting citizenship where the focus is on discipline and social commitment and less attention is
given to autonomy and critical thinking, whereas Dutch language and literature as well as art
teachers are individualistic citizenship oriented, seeing discipline, critical thinking and autonomy
as important and social commitment as relatively less important. Finally, civics teachers are
more critical democratic citizenship-oriented, valuing critical thinking and social commitment,
and considering discipline relatively less important.

Within the international context, the review of the literature in chapter two revealed that
the majority of the empirical studies which addressed teachers’ views, conceptions, or
perspectives on citizenship education targeted either social studies teachers (Milligan, Taylor, &
Wood, 2011; Onal, Oztiirk, & Kenan, 2018; Saada, 2013; Sim, 2008) or teachers who are
responsible for teaching civics and citizenship education (Akar, 2006; Peterson & Bentley,
2016).

Concerning the Syrian context, Faour and Muasher (2011) contended that citizenship
education in the Arab world is considered a key element in education reform and in the
development of future pluralistic societies as well as sustainable political systems and economic
models. Moreover, citizenship education in the Syrian national curriculum is represented in
terms of education for active citizenship, which aims at promoting critical social awareness and
achieving social cohesion (Ministry of Education, 2019). A review of the literature pertaining to
citizenship education in Syria indicated that a number of studies have been conducted which

addressed citizenship education or citizenship values; however, none of the studies addressed
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language and science teachers’ conceptions of citizenship education. There was only one study
concerned with teachers, and it examined teachers’ perceptions about their role in fostering
citizenship values in their students and their views about the availability of these values in their

students (Saad Al Din, 2012).

Statement of the Problem

Although citizenship education has acquired substantial attention in school curricula and
schools have been assigned the task of preparing good citizens, the ambiguity and the contested
nature of citizenship education have raised many questions. In other words, if the teachers are
going to integrate citizenship education in their pedagogical practices, then what kind of
citizenship education is to be promoted to begin with?

Within the Syrian context, although the National Center for Educational Curriculum
Development has initiated curriculum reform in 2013 which was specifically focused on
developing citizens to create a cohesive society, however, topics that deal with basic issues of
society and aim at reinforcing the foundations of citizenship are mainly targeted in the curricula
of National Education and Philosophy (Tabbaa, 2020). The relationship between other curricular
subjects and citizenship education are not clearly outlined.

Moreover, the review of the literature revealed that there is a gap in the knowledge
concerning science and language teachers’ conceptions of citizenship education. Although it has
been argued that citizenship education should be integrated in all curricular subjects and
preparing good citizen is an aim of all education, the review of the literature in the international
context revealed that while examining teachers’ views on citizenship education, social studies or

civics teachers were mainly targeted. As for the Syrian context, although studies were conducted
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on citizenship education and citizenship values, none of them targeted language and science
teachers’ conceptions of citizenship education at private schools.

Therefore, to the best of my knowledge, an empirical and theoretical gap exists as to what
conceptions do language and science teachers have about citizenship education not only in Syria,
but also in the international context. Thus, identifying the factors that affect teachers’
characterization of citizenship education, and shedding the light on their views about the
representation of citizenship education in their teaching practices alongside the challenges
associated with it would be illuminating, taking into consideration the particularities of (a) the
context of Syria, a country that is in an ongoing civil war since March 2011 and currently is
fighting the global COVID-19 pandemic; (b) the context of Syrian educational system, in
general, and the Syrian national curriculum in particular, where merely general citizenship-
related values are embedded, and (c) the distinctive characteristics of science and language
teachers as idiosyncratic individuals on one hand and as experts in their respective disciplines on
the other. Understanding how these teachers conceptualize citizenship education and examining
the support they need to overcome any challenges that they might face while providing
citizenship education may be the stepping stone for achieving the general aim of citizenship

education that the Syrian government endorses.

Purpose of the Study

The aim of this qualitative multiple-case study was to examine the conceptions of science
and language teachers at Syrian private schools about citizenship education, and to explore their
views regarding (a) the sources and the origin of their conceptions of citizenship education; (b)

the representation of citizenship education in pedagogical planning and practices and the
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challenges associated with this representation; and (c) the academic and professional support
they need to enhance citizenship education in their schools.
At this stage, it is helpful to clarify what is meant by conceptions and views in this study

and provide justifications for addressing science and language teachers.

Teachers’ Conceptions

According to Gorodetsky, Keiny, and Hoz (1997), the term conception is usually applied
to theoretical, abstract aspects of thinking (cognition) originating from experience and
information acquired during study and work. Similar to Gorodetsky et al. (1997), Bueno (2013)
claims that conceptual capacities or conceptions are developed as a result of certain perceptual
experiences that individuals have in response to external features of the environment. Moreover,
he contends that by conceptualizing the perceptual data, human minds structure and organize the
environment in well-structured ways. The conceptualization of perceptual experiences also can
lead to a reinterpretation of these experiences (Bueno, 2013). Adding to Gorodetsky et al.’s
(1997) and Bueno’s (2013) definitions, Pajares (1992) contends that conception is a broad
construct which also includes beliefs.

Based on the overmentioned definitions, in this study, teachers’ conceptions are viewed
as a schema of concepts that teachers have developed from theoretical studies, from practice and
from interactions with the world and society, which also includes their beliefs and basic
presuppositions. Moreover, teachers’ conceptions are identified through the way they
characterize and interpret citizenship education.

Teachers’ Views
In the current study exploring teachers’ views is compatible with what Bueno (2013)

describes as gathering information generated from their perceptual experiences. Similar to Bueno
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(2013), Pajares (1992) regards views as teachers’ perceptions and judgments. He also adds that
teachers’ views are influenced by their beliefs and conceptions, which, in turn, affect their
behavior in the classroom. Hence, in this study exploring teachers’ views entails finding out their
perceptions, judgments, opinions, perspectives, attitudes, and feelings regarding the issues being
explored.

Addressing Science and Language Teachers

Science and language teachers were addressed purposely for three reasons. First, Science
represents a group of subjects [STEM] traditionally regarded to reside on one end of the school
subject spectrum. Moreover, science (biology, chemistry, physics) constitutes a representative
discipline of STEM education which aims at preparing students for 21% century citizenship
through developing their learning and innovative skills (Fisher & Frey, 2015).

Second, language is almost part of all subject matters and it represents non-science
subjects traditionally regarded to reside on another end of the school subject spectrum.
Additionally, language and citizenship education share a mutually beneficial relationship.
Hennebry-Leung and Gayton (2019) argue that foreign language teaching constitutes an entry
point for intercultural and global citizenship themes, while citizenship practices present a social
purpose for language learning.

Third, a decision was made to address science and language teachers based upon the
researcher’s educational background in language, and personal interest in science. The latter
aligns with what Maxwell (2013) described as the personal goals of conducting research which

include the researcher’s motivation to do a study, and curiosity about a specific issue or event.
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Significance of the Study

Maxwell (2013) claims that qualitative research has both “practical and intellectual
goals” (p. 50). Its practical goals are (1) to generate “results and theories” that are credible and
that can be understood by both participants and other readers; (2) to conduct formative
evaluation to improve practice; and (3) to engage in action, participatory, collaborative, or
community-based research with participants in the study. Whereas its intellectual goals are: (1)
to understand the meanings attributed to events and situations by participants; (2) to understand
the particular contexts within which the participants act, and the influence that this context has
on their actions; (3) to identify unanticipated events, situation and phenomena and generate
theories; (4) to understand processes that contribute to situations, events and actions; and (5) to
develop causal explanations of phenomena. (Maxwell, 2013).

In line with the intellectual and the practical goals of qualitative research as suggested by
Maxwell (2013), the findings of the study help to get insight and understanding of language and
science teachers’ conceptions of citizenship education at Syrian private schools. Moreover, the
significance of this qualitative study rests in its constructivist approach, where the goal is to rely
as much as possible on the participants’ views of the situation being studied (Creswell &
Creswell, 2018). In other words, the study relies on broad and general questions so that the
participants can construct the meaning of a situation, typically forged in discussions or
interactions with other persons (Creswell & Creswell, 2018). Based upon this constructive
approach, the generated implications are based on the participating teachers’ conceptions and
views which constitute their prior knowledge. The synthesis and interpretations of data with
plausible associations with relevant literature leads to outlining a set of specific

recommendations and practical implications for the integration of citizenship education in school
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sciences and languages curricula. The implications focus on curriculum-related policies, subject-
specific curricular aspects, and relevant professional development. It is important to mention that
in addition to capitalizing on the relevant literature, the provided recommendations incorporate
the contextual factors emerging from the study as well.

Several stakeholder groups may benefit from this study on how science and language
teachers conceptualize citizenship education and view its representation in their practice. Using
this study’s results, school administrations may design professional development programs to
support teachers as they teach for citizenship. By providing the needed support, the quality of
teaching and learning for citizenship would be enhanced. This study may also benefit
government bodies, adding knowledge to more effective citizenship education policies related to
specific citizenship education practices.

Science and language curriculum designers may be encouraged to initiate curriculum
reforms that further enable the integration of citizenship education in the curricula. These
findings may also equip science and language teachers with useful guidelines for a more
effective integration of citizenship education in their instructional plans and practices in
particular and for professional growth in general. Finally, this study will contribute toward the
elimination of gap in the literature in the Syrian context. It will contribute to the international

literature as well, through clarifying the particularities of the context.

Research Questions
1. How do science and language teachers in Syrian private schools conceptualize citizenship
education?
2. What are the teachers’ views regarding the sources and the origin of their conceptions of

citizenship education?
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3. What are the teachers’ views regarding the representation of citizenship education in their
pedagogical planning and practices, and what are the challenges associated with this
representation?

4. What kind of needed academic and professional support do the teachers suggest to
enhance citizenship education in their schools?

It is important to mention that these research questions are compatible and interconnected
for the following reasons. First, based on the definition provided earlier for conception, teachers’
conceptions guide and influence their practices. Second, their conceptions are influenced by any
professional, academic, and personal experiences that they have. Third, teachers need support at
different levels including the conceptual level, to ameliorate and deepen understanding and
overcome misconceptions and misinterpretations, and the practical level, to know how pertaining

to planning and practice. Finally, any support should be based on teachers’ self-reported needs.

Overview of Research Design

To answer the research questions, a qualitative study was performed using focus groups
as a method and adopting a multiple-case study design. In line with the purpose of focus groups
which is to describe how certain people, who have something in common, feel or think about
something (Krueger & Casey, 2018), the 35 teachers who agreed to participate in each school
were categorized into groups based on the subjects that they teach as the following: (a) sciences
(physics, biology, chemistry); and (b) languages (Armenian, Arabic, English). In other words,
the language teachers in each school were grouped together, and the science teachers at the same
school were grouped together.

Krueger and Casey (2015) assert that in case of focus group interviews the accepted rule

of thumb is to plan three or four focus groups with each type or category of participant. In line
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with their suggestion, a total of eight focus groups formed the cases of this study; four groups of
language teachers and four groups of science teachers. The final sample consisted of a total of 29
science and language teachers from five private schools. In addition to the focus group
interviews, Teacher Profile Questionnaires were used to collect data about participants’
professional experiences and academic qualifications. Moreover, the content of a number of
school language and science textbooks was reviewed after the focus group interviews were
conducted, to verify teachers’ claims about the availability of any aspect of citizenship

education. More details about the specific design of the study are provided in chapter three.

Summary

This study sought to understand how do science and language teachers at Syrian private
schools conceptualize citizenship education, and what are their views regarding: (a) the sources
and origin of their conceptions; (b) the representation of citizenship education in their
pedagogical plans and practices and the challenges associated with it; and (c) the support that
they need to enhance citizenship education in their schools. The results of this study may serve
multiple stakeholders such as educational policy developers, curriculum designers, school
leaders, and, most of all science and language teachers.

Four more chapters follow. Chapter two is a comprehensive review of the literature on
citizenship education and the other elements of all research questions. In chapter three, the topics
discussed include the research design and specific details of how the study was conducted. The
remaining chapters focus on the actual research conducted for this study; the research results are
provided in chapter four, followed by a discussion and an interpretation of the findings in chapter

five.
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Chapter 2

LITERATURE REVIEW

The purpose of this literature review is to introduce the research topic by (a) discussing
the different conceptions of citizenship education; (b) providing an overview of the
representation of citizenship education in science and language teachers’ pedagogical planning
and practices alongside the challenges associated with this representation; (c) presenting
literature recommendations on the support that teachers need to enhance citizenship education in
their schools; and (d) presenting the conceptual framework of the study.

This chapter is divided into three sections. In the first section, namely Citizenship and
Citizenship Education, an overview of the concepts of citizenship and citizenship education is
presented, the different formulations of citizenship education are examined, and the different
types of citizenship education in the international context, with special focus on the Syrian
educational context are described. This section ends with summarizing and critically analyzing a
number of previous research studies which emphasized teachers’ conceptions of citizenship
education.

Moving into the second section, i.e. Citizenship Education in School Curricula, the
chapter presents an overview of citizenship education in school curricula, by elucidating the
relationship between citizenship education and teaching languages, and citizenship education and
teaching sciences. A number of classroom practices that promote citizenship education are
examined and described as well.

In the third section, namely Factors that Affect Citizenship Education, a brief overview is
given of the challenges that teachers face while they integrate citizenship education in their
pedagogical planning and practices. Moreover, this section describes the support that teachers

need to enhance citizenship education in their schools. The review ends with a conceptual
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framework constructed based on the reviewed literature which is discussed in the fourth section

of the chapter.

Search Strategy

The search strategy for this study started with establishing a literature review
components’ outline, which guided the keywords used in search databases. Keywords included,
but were not limited to citizenship, citizenship education, education for citizenship, teachers’
conceptions, teachers’ views, science teachers, language teachers, challenges, practices,
professional development, and teacher training. The ERIC, EBSCOHOST, Taylor and Francis
Online, Shamaa, ResearchGate and SAGE databases were searched. Sources of information
included peer-reviewed journal articles, books, textbooks, government websites, international
organization reports, theses, and dissertations. Sources dating from the 1992 to the present which
included relevant material were selected and examined. The majority were published within the
last 10 years. These sources provide the foundation of the literature review. It is important to
mention that many of the retrieved empirical studies had similar foci, hence only a representative

sample of these studies are represented in this review.

Citizenship and Citizenship Education
Concepts of Citizenship

Although the aim of this study was to examine the conceptions of science and language
teachers about citizenship education, highlighting the concepts of citizenship which are prevalent
in the literature will assist in understanding the meanings that the teachers assign to citizenship
education. It is important to mention that the literature presented in this section does not cover all
the concepts of citizenship, which have evolved over different historical stages. Representative

samples of the recognized conceptions were used, and other conceptions that look similar to or
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compatible with the ones included were discarded. Moreover, the purpose was to provide a brief
and focused review and not an in-depth, extensive report of information and historical evaluation
of the concept, especially that the emphasis in this study is on education.

Citizenship has several different potential meanings, ranging from a person’s legal
status within a country to their civil, political, or social standing within a community to the set of
behaviors that represent a particular ideal of civic virtue (Levinson, 2014). In its simplest form,
citizenship is membership in a political community, where the citizen enjoys the rights and
assumes the duties of membership (Isin & Wood, 1999; Leydet, 2017). This notion of citizenship
as a series of reciprocal rights and responsibilities is central to the concepts of citizenship
developed by Marshall (1950) (as cited in Bell & Stevenson, 2006). Marshall (1950) identifies
three dimensions of citizenship: (a) Civil citizenship, which is concerned with individual
freedoms such as freedom of speech and right to own property; (b) political citizenship, which
refers to the right to participate in the exercise of political power; and (c) social citizenship,
which is based on the belief that citizens had an entitlement to an element of social security,
which is fundamental to citizenship and requires a provision of a range of basic social services
such as education and health.

Away from the notion of citizenship as a series of rights and responsibilities, some
scholars view citizenship as identity formation, and they link citizen development to the moral
development of the individual (Haste, 2004). Westheimer and Kahne (2004) differentiate
between three types of citizens: (a) “The personally responsible citizen, who acts responsibly in
their community, works and pays taxes, obeys laws, recycles, gives blood, and volunteers; (b)
the participatory citizen, who is an active member of the community organizations and/or

improvement efforts, organizes community efforts to care for those in need, knows how
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government agencies work, and knows strategies for accomplishing collective tasks; and (c) the
justice-oriented citizen who critically assesses social, political, and economic structures to see
beyond surface causes, seeks out and addresses areas of injustice, and knows about democratic
social movements and how to effect systemic change” (p. 240). On the other hand, Lawy and
Biesta (2006) view citizenship as practice, which is “thoroughly democratic, and potentially
empowering in its outcomes” (p. 36). Similarly, Sherrod, Flanagan, and Youniss (2002)
emphasize on the participatory aspect of citizenship and contend that a key aspect of democratic
citizenship is the capacity to “move beyond one’s individual self-interest and to be committed to
the well-being of some larger group of which one is a member” (p. 265).

In the light of the recent developments, new forms of citizenship have emerged that are
not connected to state membership or residence (Levinson, 2014). One is the “digital citizen”,
sometimes referred to as the “netizen” (Levinson, 2014, p. 3). According to Levinson (2014),
“digital citizenship can refer to how people work across geographic boundaries to identify
injustices or solve problems together” (p. 3). She also contends that digital citizens can be
considered those who use digital tools like online petitions to engage in online civic and political
actions and contribute to the creation and the production of civic knowledge through online
platforms. Frau-Meigs et al. (2019) provide a more comprehensive definition of digital
citizenship. They contend that digital citizenship refers to the ability to engage competently and
positively with digital technologies by creating, sharing, socializing, investigating, playing,
communicating, and learning. Moreover, they claim that digital citizens have the values, skills,
attitudes, knowledge, and critical understanding to participate actively and responsibly in local,
national, and global communities at political, economic, social, cultural, and intercultural levels

(Frau-Meigs et al., 2019).
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Frau-Meigs’s et al.’s (2019) definition of the digital citizen has some similarities with a
second form of citizenship that transcends state boundaries, namely global citizenship.
Katzarska-Miller (2013) define global citizenship as “global awareness, caring, and embracing
cultural diversity while promoting social justice and sustainability, coupled with a sense of
responsibility to act” (p. 858). Global citizenship is also a contested concept in scholarly
discourse, and there are multiple interpretations of what it means to be a global citizen
(UNESCO, 2014). Despite differences in interpretation, there is a common understanding that
global citizenship does not imply a legal status, but “refers more so to a sense of belonging to a
broader community and common humanity, promoting a ‘global gaze’ that links the local to the
global and the national to the international” (UNESCO, 2014, p. 14). It is also a way of
understanding, acting and relating oneself to others, based on universal values, through respect
for diversity and pluralism (UNESCO, 2014). Similarly, Levinson (2014) claims that advocates
of global citizenship embrace a vision of citizenship that links all human beings in a collective
search for solutions to global problems like climate change or economic inequality. She also
states that global citizens do not identify with any country; hence, they promote a globalized
conception of human rights and obligations, rather than one that is state-specific (Levinson,
2014).

All previous definitions and arguments about what citizenship is and who is a citizen are
represented in McLaughlin’s (1992) comprehensive interpretation of citizenship. McLaughlin
(1992) presents a continuum of minimal and maximal interpretations of the notion of citizenship
by reference to four features of the concept, namely identity, virtues, political involvement and
social prerequisites. While identity is seen merely in “formal, legal, juridical terms” (p. 236) on

the minimal view, and the citizen is defined as someone who has a certain civic status, with its
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associated rights, on the maximal view identity is conceived in social, cultural and psychological
terms, and citizens are “members of a living community with a shared democratic culture
involving obligations and responsibilities as well as rights, a sense of the common good,
fraternity and so on” (p. 236). On the minimal view, citizens abide by the laws and help their
immediate neighbors and local community. On contrary, within the maximal view, citizens have
a responsibility “to actively question and extend their local and immediate horizons in the light
of more general and universal considerations such as those of justice, and to work for the sort of
social conditions that will lead to the empowerment of all citizens” (pp. 236-237). When it
comes to political involvement and participation, McLaughlin (1992) asserts that unlike their
counterparts, citizens on the maximal view have a more fully participatory approach to
democracy which goes beyond merely voting wisely for representatives.
Concepts of Citizenship Education

Highlighting the relationship between education and citizenship, it has been argued that
education should develop a sense of citizenship “whereby individuals take their place in their
communities at a local, national or even a global level” (Bell & Stevenson, 2006, p. 58). While
historically, the primary role of citizenship education was associated with state formation,
common identity, and loyalty to the nation; however, presently, it is expected to achieve a more
complex set of purposes reflecting new conceptions of good citizen (Johnson & Moris, 2010). At
this point, it is important to review the different conceptions of citizenship education which will
help in identifying its goals, rationale and significance. Moreover, it will later assist in drawing
comparisons between the teachers’ conceptions and the literature which are discussed in the fifth

chapter of this thesis.
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Types of Different Formulations of Citizenship Education. Within the literature, a
range of synonyms or concepts closely related to citizenship education are in evidence. These
include but not limited to: Education for citizenship, education through citizenship, education
about citizenship, and civic education. In some resources, some of these concepts are used
interchangeably. However, a number of distinct though complementary definitions have been put
forward in the academic literature promoting citizenship education.

Kerr (1999) claims that there are many different ways in which citizenship education can
be defined and approached depending on broad contextual factors. He also contends that
citizenship education comprises three strands: (a) Education about citizenship, which stresses
knowledge and understanding of national history and governmental structures; (b) education
through citizenship, which involves students learning by doing, through active, participative
learning experiences; and (c) education for citizenship, which encompasses the first two strands,
and involves equipping students with a knowledge and understanding, skills and aptitudes,
values and dispositions to fulfill their roles and responsibilities as adults.

To further clarify his framework, Kerr (1999) uses McLaughlin’s (1992) continuum of
minimal and maximal interpretations of citizenship which was described earlier. He claims that
education about citizenship lies in the minimal end of the continuum, because it is largely
content-led and knowledge-based. He explains that the main purpose of the minimal approach to
citizenship education is to inform students about the history and geography of a country, and the
structure and processes of its system of government. Therefore, the teaching and learning
approaches are didactic, with teacher-led, whole-class teaching as the dominant medium, and
minimum student interaction and initiative. Kerr (1999) calls this narrow, formal type of

education civics education.
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On the maximal end of the continuum lies education for citizenship. This strand of
citizenship education “includes the content and knowledge components of minimal
interpretations, but actively encourages investigation and interpretation of the many different
ways in which these components (including the rights and responsibilities of citizens) are
determined and carried out” (Kerr, 1999, p. 13). The primary aim of this kind of citizenship
education is not only to inform, but also to use that information to foster student participation.
Hence, structured opportunities are created for student interaction through discussion and debate,
and encouragement is given to students to use their initiative through projects, other forms of
autonomous learning and participative experiences. As a result, students will acquire knowledge
and understanding, will develop values and dispositions, and skills and attitudes.

It is important to mention that McLaughlin’s (1992) minimal and maximal interpretations
of citizenship education have been used in several recent studies and identified with recent
approaches to citizenship education. To demonstrate, within the context of education for
democratic citizenship in Australia, Heggart and Flowers (2019) suggested that McLaughlin’s
(1992) maximal approaches to civics and citizenship have much in common with critical
pedagogical approaches to education; hence, these approaches aim at the preparation of active,
justice-oriented citizens (Heggart & Flowers, 2019). In Lebanon, Akar (2016) based his
examinations of students’ conceptualizations of citizenship and citizenship-related classroom
learning experiences on McLaughlin’s (1992) minimal/maximal continuum, from which he
derived an active notion of citizenship. In Finland, Adebayo (2019) analyzed citizenship in
Finnish religious education national policies in view of McLaughlin’s “Maximal” conception of
citizenship education, from which he derived a notion of citizenship which fosters critical-

mindedness and equal opportunities in a democracy.



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 25

Types of Citizenship Education. As the concept of citizenship is contested, the concept
citizenship education encompasses a number of ambiguities and tensions, related to differing
interpretations of the notion of citizenship (McLaughlin, 1992); consequently, citizenship
education programs around the world range from didactic, minimalist approaches to more active,
student-centered maximal ones (Akar, 2016; Heggart & Flowers, 2019; McLaughlin, 1992;
Schulz et al., 2018; Westheimer & Kahne, 2004;). The conceptions of citizenship education also
face challenges from a number of historical, political, social, and cultural developments (Banks,
2008; Kerr, 1999).

The UNESCO (1995) report on Citizenship Education for the 21% Century, defines
citizenship education as educating children, from an early age, to become clear-thinking and
enlightened citizens who participate in making decisions concerning society. Moreover, the
report asserts that all forms of citizenship education aim at inculcating respect for others and
recognition of the equality of all human beings; and at combating all forms of discrimination
(racist, gender-based, religious, etc.) by fostering a spirit of tolerance and peace among human
beings.

Peterson, Hattam, Zembylas, and Arthur (2016) use the expression education for
citizenship and define it as the formal and informal processes through which young people are
prepared for their roles as participatory members of local, regional, national and global
communities. They also assert that education for citizenship has a socializing and a
transformative capacity; through education for citizenship, students learn about their roles within
their various communities. They also learn about ways of actively responding to and challenging

injustice through various democratic means.
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Linking citizenship to education, Leenders et al. (2008) make a distinction between
adapting citizenship, individualistic citizenship and critical democratic citizenship, and highlight
the educational aims of each type of citizenship. They argue that the educational goal of adapting
citizenship focuses on value transmission as a method, where the teacher attempts to transmit
knowledge and fixed values and virtues such as discipline, obedience, hard work, integrity,
respect and responsibility. In this model self-regulation of the learning process by the student is
not really encouraged, and neither is the autonomous identity development of the student.

Unlike adapting citizenship, individualistic citizenship focuses on value communication,
and it stresses communication skills such as critical reflection and rational discussion. The
teacher coaches the individual learning path of each student and there is a clear emphasis for the
student on independence, self-regulation and personal autonomy. Finally, the critical democratic
citizenship is concerned with fostering critical thinking and developing values such as care and
solidarity. It advances the teaching and learning of skills to communicate better about certain
democratic values and increasing students’ active participation. The teacher is the mediator of
democratic values and norms and is, at the same time, a participant in the interactive and
dialogical process in which the students give meaning to values (Leenders et al., 2008).

The critical democratic citizenship as described by Leenders et al. (2008) is similar to
Gutmann’s (2007) conception of citizenship education, where she claims that education should
promote a number of civic virtues in the students such as veracity, non-violence, toleration, and
mutual respect through “rational deliberation” (Gutmann, 2007, p. 161).

In line with the new forms of citizenship, namely digital and global citizenship, which
were described earlier, digital citizenship education has been defined as the empowerment of

children through education or the acquisition of competences for learning and active
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participation in digital society (Frau-Meigs et al., 2019). These competences include values,
skills, attitudes, knowledge and critical understanding which are required for citizens to exercise
and defend their democratic rights and responsibilities online, and to promote and protect human
rights, democracy and the rule of law in cyberspace (Frau-Meigs et al., 2019). On the other hand,
global citizenship education aims to “empower learners to engage and assume active roles, both
locally and globally, to face and resolve global challenges and ultimately to become proactive
contributors to a more just, peaceful, tolerant, inclusive, secure and sustainable world”
(UNESCO, 2014, p. 15).

Highlighting the goals of citizenship education, Schulz et al. (2018) state that “civic and
citizenship education aims to provide young people with the knowledge, understanding, and
dispositions that enable them to participate as citizens in society” (p. 1). It aims to support
students by helping them understand and engage with society’s ideologies and establishments,
develop and exercise informed critical judgment, and learn about and value citizens’ rights and
responsibilities. They claim that these attributes are central to the proper functioning of a
democracy, where citizens are actively involved in decision-making, governance, and change
(Schulz et al., 2018).

According to Banks (2008), citizenship education should help students to develop
“thoughtful and clarified identifications with their cultural communities and their nation-states. It
also should help them to develop clarified global identifications and deep understandings of their
roles in the world community” (p. 300). He also asserts that students should be empowered to
acquire the knowledge, attitudes, and skills needed make not only their nation but also the world

more democratic and just.
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An important notion that is recurrent in most of the over mentioned definitions of
citizenship in general and citizenship education in particular is democracy and democratic
citizenship (Banks, 2008; Gutmann, 2007; Lawy & Biesta, 2006; Leenders et al., 2008; Schulz et
al., 2018; Westheimer & Kahne, 2004). In other words, there is a high focus in the literature in
preparing democratic citizens who are not only active participants (Sherrod et al., 2002; Schulz
et al., 2018) in their societies, but also play a significant role in critical assessment (Westheimer
& Kahne, 2004), decision making (Schulz et al., 2018), and ultimately social reproduction
(Gutmann, 2007). Moreover, although different scholars have different approaches to describe
citizenship and citizenship education, there are a number of key values that underlie the
aforementioned broad notions such as rights and responsibilities, participation in decision
making, practice, respect, tolerance, justice, and equality (Westheimer & Kahne, 2004; Lawy &
Biesta, 2006; Gutmann, 2007; Leenders et al., 2008; UNESCO, 1995). Furthermore, all of the
definitions can be classified on McLaughlin’s (1992) continuum of citizenship education.

The review of the different definitions of citizenship education also revealed that an
important goal of citizenship education is the preparation of good citizens. As ambiguous the
conceptions of citizenship and citizenship education are, when it comes to the notion of good
citizenship, it has also been the subject of debate and discussion across the centuries, and there is
still no generally acknowledged, uncontested model of good citizenship” (Kuang & Kennedy,
2014).

Researchers have suggested that there are different conceptions of good citizenship
among citizens of different countries (McBeth, Lybecker, & Garner, 2010; Theiss-Morse, 1993).
Johnson and Morris (2010) claim that although historically the role of citizenship education was

to prepare students to become loyal to the nation in order to be good citizens, nowadays, it is
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often expected to achieve a far more complex set of purposes which broadly reflect changing
conceptions of what it means to be a good citizen.

According to the UNESCO (1995) report on Citizenship Education for the 21% Century,
good citizens are considered those who have a set of moral and ethical qualities such as respect,
equality, non-discrimination, peace, and tolerance, and are aware of the human and political
issues at stake in their society or nation.

Gutmann (2007) claims that in a democratic society, good citizens are considered those
who possess a number of virtues such as veracity, non-violence, toleration, and mutual respect.
On the other hand, Pykett, Saward, and Schaefer (2010) assert that good citizens are the
individuals with rights and freedoms, who respect the rights and freedoms of others while they
pursue their interests. Moreover, based on analyzing the notion from the perspective of
citizenship ‘acts’ and ‘practices,” Pykett et al. (2010) state that “good citizenship is about what
citizens do, rather than who they are” (p. 526). “Good citizens are made, not born” (Pykett et al.,
2010, p. 532).

Denters, Gabriel, and Torcal (2007) focus on three norms to explain good citizenship: A
traditional elitist model; a liberal model; and a communitarian model (as cited in Kuang &
Kennedy, 2014). While in the traditional elitist model, the core norm is law-abidingness and
loyalty, in the liberal model, general virtues like law-abidingness and loyalty should go together
with critical and deliberative values. On the other hand, from the communitarian view, active
participation in social life is the core element of good citizenship. Moreover, the communitarian
model stresses civic virtues like solidarity and tolerance for the well-being of the society

(Denters et al., 2007).
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Based on the reviewed literature about good citizenship, it can be concluded that although
there is no consensus about the concept of the good citizen, however, being a good citizen is
linked to possessing certain virtues, and citizenship education is associated to developing a set of
values in the students, which prepares them to become good citizens (UNESCO, 1995; Gutmann,
2007; Leenders et al., 2008; Denters et al., 2007; Pykett et al., 2010). Moreover, as the literature
highlights, it is not only about the values and the virtues that the students should possess; the
process of acquiring these values is of great importance as well. Are these values taught through
rational deliberation as Gutmann (2007) suggested, so the students internalize them through
thinking critically about them? Or are they indoctrinated so that the students become adapting
citizens? Hence, it is significant to explore what are the values that schoolteachers find essential
to teach the students, how they guide their students as they internalize good citizenship values,
and how are these values represented in their pedagogical planning and practices.

Citizenship Education in the Syrian Educational Context

Active citizenship is one of the four main pillars of the 12 core life skills that the Syrian
educational system strives to foster in the students (Ministry of Education, 2019). Citizenship
education in Syria is represented in terms of education for active citizenship, which aims at
promoting critical social awareness and achieving social cohesion (Ministry of Education, 2019).
This kind of education for active citizenship is considered to be a critical response for social
cohesion and reconstruction in conflict-affected areas (Akar, 2016).

The Syrian Ministry of Education (2019), in collaboration with UNICEF, has built an
activity guide for life skills for learners across all grade levels to be applied within and outside
the classroom environment. The aim is to make learners able to build their knowledge system

necessary for their future options, thus enabling them to reach the competencies and the life
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skills of the 21% century which are important means of education for citizenship (Ministry of
Education, 2019). According to the Ministry of Education (2019), the guide is related to the
learning objectives of the Syrian curriculum and complements the knowledge, skills, and values
embedded in it.

The guide was built upon a framework generated by UNICEF’s (2017) Life Skills and
Citizenship Education (LSCE) Initiative in the MENA region. UNICEF (2017) acknowledges
four dimensions of learning, namely the cognitive dimension or Learning to Know; instrumental
dimension or Learning to Do; individual dimension or Learning to Be; and social dimension or
Learning to Live Together. This four-dimensional model of learning proposes for each
dimension a skills cluster of associated life skills, among which 12 are identified as ‘core life
skills” as follows: Skills for learning (i.e., creativity, critical thinking, and problem-solving);
skills for employability (i.e., cooperation, negotiation, and decision-making); skills for personal
empowerment (i.e., self-management, resilience, and communication); and skills for active
citizenship (i.e., respect for diversity, empathy, and participation) (Ministry of Education, 2019;
UNICEF, 2017).

According to the report published by UNICEF (2017) citizenship education within this
context is a concept that expands beyond the traditional understandings of civic education. It is
translated as Al-ta lim min ajil almuwatana (35 sa)) Jal 0 ad=3)) which is closer in English to
education for citizenship, and positions citizenship education beyond traditional regional
understandings of civic education (al-tarbiya al-madaniya) or citizenship education (tarbiyat al-
muwatana) in national curricula, “which privilege knowledge of institutions while instilling

narrowly defined patriotic values” (UNICEF, 2017, p. 27).
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Moreover, the report claims that in the context of a new education vision, citizenship
education aligns with the progressive orientation of educational discourses, prioritizes societal
transformation and social justice, and is developed through a vast field in education that includes
a wide range of philosophical, political and ideological perspectives, and pedagogical
approaches, goals and practices (UNICEF, 2017).

It is worthy to mention that although the Syrian Ministry of Education adopted the
framework suggested by UNICEF (2017) and updated the all the textbooks based on it, the
school subject National Education (3l 4. 3 is still the main subject that directly addresses
citizenship education (H. D., personal communication, November 27, 2020 ). National
Education curriculum aims at promoting the principle of good citizenship which is characterized
by the love for the homeland. It also aims at building a citizen with a national character who
believes in the causes of the Arab nation and is able to sacrifice for the sake of its progress and
liberation. To create the good citizen, National Education strives to develop the following
values: National belonging, pride of homeland, respect, appreciation of volunteer and group
work, preservation of the environment, natural resources, monuments and cultural heritage (The
National Center for Educational Curriculum Development , 2019). This kind of curriculum is
more inclined towards the minimal end of McLaughlin’s (1992) continuum and is compatible

with civics education and not education for citizenship.

Teachers’ Conceptions About Citizenship Education: Review of Previous Studies

This section provides a summary and an analysis of a number of research studies that
were conducted in different contexts mainly to investigate teachers’ conceptions about
citizenship education. It is important to note that the studies were selected based on their

availability on the online databases provided by Haigazian University. As for the studies related
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to the Syrian context, hard copies were available in the library of the Faculty of Education at
Tishreen University in Latakia, Syria.

Leenders et al. (2008) conducted a study to find out teachers’ views on citizenship
education in secondary education in The Netherlands. The purpose of the study was to analyze
the perspectives of teachers who teach different subjects on values, the educational goals they
pursue and the type of citizenship they focus on. The theoretical framework of the study was
partly based on the ‘moral education’ tradition, according to which the authors identified three
categories of value-related educational goals, namely discipline and adaptation, social
commitment, and critical thinking and autonomy, and they focused on three types of citizenship,
namely adapting, individualistic, and critical democratic. The study was guantitative in nature.
Questionnaires were used to collect the data. Two hundred fifty-four teachers from 109 schools
participated in the research. The results of the study indicated that about one-third of the teachers
aimed to foster adapting citizenship, which means that they found discipline and social
commitment the most important educational goals. Only one-fifth of the teachers strove for an
individualistic type of citizenship, in which critical thinking and autonomy was stressed. A small
majority of the teachers were oriented towards critical democratic citizenship; they aimed to
foster or both critical thinking and autonomy and social commitment.

In Singapore, Sim (2008) conducted a study to explore social studies teachers’
understandings of citizenship in Singapore schools. The study utilized a qualitative case study
approach of eight secondary teachers to provide depth and insight into their understanding of
citizenship. Data were collected from semi-structured interviews, classroom observations and
documentary study. The data analysis, which was shaped largely by the notion of grounded

theory, revealed four themes which are associated to citizenship, namely identity, participation,
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awareness of the nation’s past, and thinking citizenry, located within the nationalistic, socially
concerned and person-oriented stances.

Saada (2013) conducted a multiple-case study to examine how four social studies
teachers in two private Islamic schools in Michigan understand the concept of citizenship
education and the dilemmas they face in teaching for unity and diversity and in helping their
students negotiate their civics identities within the American sociopolitical context. Data were
collected through two in-depth semi-structured interviews. The study revealed three dilemmas
that Muslim social studies teachers handle in their classrooms. The first is how to find a balance
between education for Islamic and American identities. The second dilemma involves the moral
roots of teaching civics in Islamic schools and the contestation between moral absolutism and
moral pluralism in the process of teaching for Islamic and democratic identities. Finally, the
teachers reported that they deal with students’ confusion regarding American foreign policies
and describe how they approach the tension between students’ national and transnational
identities.

In Lebanon, Akar (2006) conducted a qualitative pilot study to explore the challenges of
teaching citizenship. A sample of four civics teachers were interviewed providing reflections on
fundamental values and principles and difficult moments throughout their teaching experiences.
Qualitative data collected from the semi-structured interviews showed various fundamental
values and principles across the cases with limited relationship to humanistic and democratic
ones. Moreover, teachers experienced difficulties with inconsistencies between home, school,
and society. In addition, the evidence suggested that curriculum design and texts require
attention if they are to support more effective pedagogy such as democratic and reflective

dialogue.
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Addressing citizenship education in divided societies, Niens, O’Connor, and Smith
(2013) investigated teachers’ developing understanding of citizenship education and the role of
controversial issues in the context of Northern Ireland as a society emerging from a history of
political conflict. Based on thematic analysis of semi-structured interviews with 13 post-primary
teachers in Northern Ireland undertaking an in-service program in citizenship, findings indicate
that the controversial nature of past conflict maintains its sensitivity in the educational context
though other categories of potential exclusion, such as race and sexuality, compete for space in
educational discourse and teaching. Few teachers used controversial issues identified as
challenging hegemonic beliefs as an opportunity for role modeling citizenship. However,
teachers rarely explored the complex interlinkages between traditional and alternative categories
of exclusion. Based on these findings the authors argued that this may render teachers’
understandings of citizenship and societal conflict disconnected, which in turn may hinder the
potential for citizenship education to address societal divisions and to promote active peace in
the long term.

Milligan, Taylor, and Wood (2011) conducted 10 focus group interviews to examine the
conceptions of citizenship held by 42 primary and secondary social studies teachers from 4
primary schools in 6 secondary schools in New Zealand. The methodology that the study
adopted to explore teachers’ thinking about citizenship involved two introductory activities
followed by a substantive focus group discussion. In the first activity the teachers were asked to
write down initial words and thoughts they associated with each of 18 supplied concepts related
to citizenship individually. These concepts were: Passports, rights, responsibilities, warrior,
patriotism, defender, rule of law, participation, collective decisions, democracy, being active,

community, social capital, status/privilege, equality, subject, apathy, consumer. After this
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individual task, the teachers collectively participated in the same ranking exercise, talking about
their understanding of citizenship as they did so. The discussions revealed that many teachers
framed citizenship as belonging. Moreover, the concepts of participation, responsibilities,
community, rights, and equality were regarded as central to citizenship across most schools.
Moreover, the findings indicated that critical debate about contested aspects of citizenship within
the teachers’ discussions was absent. The authors argued that the social studies teaching
community in New Zealand requires exposure to debates about citizenship and citizenship
education.

Deer (2010) conducted an exploratory study in Canada, to explore the perceptions of 126
high school teachers and principals about citizenship development of aboriginal high school
students in the province of Manitoba. The study aimed at investigating the congruence between
Aboriginal student citizenship development and the prescribed outcomes of citizenship
development in secondary schools in Manitoba. The six civic values of Canadian citizenship,
namely equality, respect for cultural differences, freedom, peace, law and order, and
environmental stewardship were employed in the development of a survey to acquire quantitative
data using Likert-scale items. Qualitative data were acquired through a set of open-ended
guestions on the survey and through interviews. This study found that the students frequently
behave in a manner that is congruent with the values of citizenship development. Furthermore,
qualitative data suggested that citizenship development should be a localized process with
genuine community involvement. Finally, the study revealed that there is a need for the
development of curricula that is congruent with traditional Aboriginal ways of learning, and for

the provision of opportunities for practical experiences in the area of citizenship development.
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Peterson and Bentley (2016) explored senior leader and teacher perceptions about
education for citizenship, and current approaches to education for citizenship in South Australian
public schools. Drawing on data from interviews with school leaders and Civics and Citizenship
education teachers in four South Australian primary and secondary schools, the findings
suggested that schools place values as central to education for citizenship, and citizenship
education is mainly represented in terms of community involvement which is typically
understood as occurring within rather than beyond the school. The researchers used Westheimer
and Kahne’s (2004) framework (discussed in chapter two) to analyze the findings. The results
showed that school leaders had visions of more maximal conceptions of citizenship, with
students encouraged and expected to view themselves as active and participative members of
their communities. In contrast, the teachers showed minimal conceptions, emphasizing the need
for students to develop personally responsible citizenship alongside participation.

Finally, Schoeman (2005) conducted a study to find out African teachers’ perceptions of
the factors that contribute to be a good citizen. The study was qualitative in nature. Fifteen
primary school teachers and fifteen secondary school teachers were sampled and interviewed
using a number of open-ended questions. The sample included teachers of different subjects and
learning areas, i.e., English, Zulu, Mathematics, Science, Biology, History, Geography,
Accounting, Business Economics, and Economics. It is important to mention that the qualitative
data was quantified and statistically analyzed based on a predetermined scale which included
values that good citizens possess. The teachers identified the following eight characteristics (in
chronological order) as indicative of a good citizen: Responsibility, morality, tolerance,

participation, critical thinking, patriotism, obedience, and knowledge, distributed into three main
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categories namely, communitarian (responsibility, morality, tolerance, participation), public
(patriotism, obedience), and knowledge (knowledge, critical thinking).

The review of the aforementioned studies that addressed teachers’ conceptions about
citizenship education in different settings reveals a noticeable contextual dimension of
citizenship education. Each context has its challenges which greatly affect the participants’ (i.c.
teachers”) conceptions of citizenship education. Hence, it can be concluded that it is very
important to understand and analyze the context in which the study is taking place. Moreover, it
is important to note that the majority of the studies adopted either qualitative or mixed methods
approaches. This is significant in conducting such exploratory studies, where remaining flexible
within the environment, attending to cultural considerations, understanding another’s
perspective, and relying on techniques that elicit participant meanings and understandings are at
the core of the research. The reviewed literature also showed that no studies were focused
specifically on science and/or language teachers’ conceptions of citizenship education. In some
of the studies the teachers’ area of expertise was not mentioned. In other studies, social studies
teachers or civics and citizenship education teachers were involved. Therefore, there is a
knowledge gap regarding the conceptions of science and language teachers. Finally, there was
only one study which adopted the focus group method to elicit participants’ views.

When it comes to the Syrian context, a number of studies have been conducted that
addressed citizenship education or citizenship values; however, none of these studies addressed
teachers’ conceptions of citizenship education. For example, Saad Al Din (2012) examined
citizenship values in the content of social studies curricula of the first cycle of basic education.
She analyzed the content of fourth and fifth grade social studies textbooks using a checklist

consisting of 25 citizenship values. She also gathered data from 76 first cycle teachers through
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questionnaires about their role in fostering citizenship values and their views about the
availability of these values in their students. The study revealed that values related to tolerance,
cooperation, group work and voluntary work lack in the students of the first cycle according to
the teachers. A very similar study was conducted by Youssef (2014), where he examined the
perspectives of 189 fifth grade teachers about their students’ conceptions of citizenship. The data
was collected through surveys. The results indicated that the concepts of citizenship rights and
duties and the values of tolerance and freedom were represented minimally, whereas justice,
equality, and respect were represented on a medium level.

Ahmad (2016) examined the views of 25 school principals about the role of talk shows
and news programs broadcasted via Syrian television channels in education for citizenship in
light of the war on Syria. Surveys were used to collect data. The results showed that the talk
shows and news programs foster national belonging and contribute to citizenship education on a
medium level.

The examinations of the previous three studies revealed that these studies which were

quantitative in nature and did not target teachers’ conceptions of citizenship education.

The Sources and the Origin of the Teachers’ Conceptions of Citizenship Education

Since the notion of citizenship has been described to be dynamic, contextual, contested
and multi-dimensional (Carr, Pluim, & Howard, 2014), broad contextual factors influence the
definition of and approaches to citizenship such as “historical tradition; geographical position;
socio-political structure; economic system; and global trends” (Kerr, 1999, p. 8). Faour and
Muasher (2011) argue that in Arab countries, a society’s religious, political, and socioeconomic
background make up the primary context influencing its definition of citizenship education, in

addition to home and school environments and local community which constitute a second set of
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factors. It is important to note that based on the search done in the available databases, no
empirical studies were found which addressed the sources and the origins of the teachers’
conceptions of citizenship education. Therefore, the broad contextual factors that were reported
to have an impact on the definitions of citizenship education will be taken into consideration in

analyzing teacher’s conceptions and characterizations of citizenship education.

Citizenship Education in School Curricula
Citizenship Education Through Sciences

With increased focus on sustainability and socio-scientific issues, dealing with issues
related to citizenship and integrating citizenship in science curricula is now seen as an important
element of science education (Sperling & Bencze, 2010; Vesterinen et al., 2016). Nowadays, a
critical-responsible interpretation of issues based scientific literacy is important because citizens
feel the need to demand and implement action in their societies, with regard to, for example, the
environment, consumer safety, and energy consumption (Sperling & Bencze, 2010).
Emphasizing the unique role of science in education for citizenship, Wellington (2003) argues
that if the aim of citizenship education is to produce informed and critical citizens who can act
responsibly, then science can contribute to the development of the knowledge, skills, and actions
that pupils need for the future. He claims that citizenship education through science can also
develop:

(1) The ability to make informed personal judgments based on the best evidence;

(2) thinking skills, including being able ‘to think for ourselves’ and to assess risk and

probability;

(3) the skill of searching for and finding data, information and viewpoints;
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(4) the skill of questioning and evaluating where information comes from, who put it
there and how it is presented — for example, media reports in the papers or on
television and material on the Internet;

(5) the ability to discuss and debate controversial issues and to listen to other people with
tolerance and respect;

(6) the skill of communicating information, views and opinions in a measured, balanced
way;

(7) the ability to think carefully about the consequences of all our own actions and our
‘ecological footprints’ (p. 17).

Highlighting the notion of scientific literacy, Roth and Désautels (2004) contend that in
science education the notion of citizenship has often been conceptualized and argued in terms of
“scientific literacy”, and the role of science education is the promotion and service of an
informed and engaged citizenship. Within the same context, Costa (2006) argues that if students
are to grow to become tomorrow’s responsible citizens, they need to understand scientific issues
as well as their impact on society in economic, social and moral terms. Moreover, she asserts that
science education can be the medium through which youths are enabled and empowered to
understand social issues related to scientific activity and research, and to learn about what action
they can take and how (Costa, 2006).

Focusing on the teaching of socio-scientific issues, Ratcliffe and Grace (2003) explore
the nature of socio-scientific issues and provide reasons for their inclusion in the school
curriculum. They define the socio-scientific issue as a problem “which has a basis in science and
has a potentially large impact on society” (Ratcliffe & Grace, 2003, p. 1). According to them,

questions like whether vaccination be compulsory or not, or whether research should be funded
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to find out if there is life in outer space or should priority be given to developing new energy
sources are examples of socio-scientific issues that should be included in the curriculum. To
further describe the nature of socio-scientific issues and highlight their importance, Ratcliffe and
Grace (2003) explain that among many other characteristics these issues: Involve forming
opinions and making choices at personal or societal level; deal with incomplete information
because of conflicting/incomplete scientific evidence; address local, national and global
dimensions with attendant political and societal frameworks; involve values and ethical
reasoning. Furthermore, they argue that skills of reasoning and decision making combined with
acknowledgement and elaboration of values is an attribute of education for citizenship, scientific
literacy and sustainable development; hence, socio-scientific issues could feature under any of
the three headings, have a place in the curriculum, ad play a role in preparing future citizens
(Ratcliffe & Grace, 2003).
Citizenship Education Through Languages

When it comes to teaching languages, highlighting the relationship between language
teaching and citizenship education, Jordao and Fogaca (2008) assert that if language is discourse,
and that discourse constructs our meanings, then language classrooms should be considered as
the ideal space for discussing the procedures for ascribing meanings to the world. Moreover, they
claim that for language teaching to achieve this goal, it should happen in a “critical literacy
perspective” (Jorddo & Fogaga, 2008, p. 20), which according to Andreotti (2008) is “a level of
reading the word and the world that involves the development of skills of critical engagement
and reflexivity - the analysis and critique of the relationships among perspectives, language,
power, social groups and social practices by the learners” (p. 43), which form the essence of

becoming thoughtful and active citizens.
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Similarly, Cleovoulou (2021) contends that citizenship education is promoted in a critical
inquiry-based language classroom, where critical pedagogy is combined with inquiry-based
pedagogy, so students and teachers are enabled to make sense of the world through text and
experience. As a result, teachers and students enter into a process of social construction of
knowledge that encourages, critique, diversity, rigor, and meaning making. They also consider
issues of social justice and the impact of power and circumstances on their lives and the lives of
others. Therefore, through such classrooms, students will be prepared to become critical, justice-

oriented citizens.

Classroom Practices that Promote Citizenship Education

This section of the literature review highlights a number of classroom practices and
teaching approaches related to citizenship education as presented in the relevant literature. These
practices could be applied to both science and language classrooms, since some of them were
also cited in sources focused on associations between sciences/languages and citizenship
education. It is important to mention that this paragraph was mainly constructed based on
theoretical frameworks due to the limited access to empirical studies.

This review will assist in making comparisons between the literature and the teachers’
views regarding the representation of citizenship education in their pedagogical planning and
practices. It will also be used in outlining a preliminary framework for integrating citizenship
education in school curricula.

Cleovoulou (2021) suggests that citizenship education should be taught through critical
inquiry-based learning which is developed from the inquiry-based pedagogy and the critical
pedagogy. She contends that inquiry-based learning is a student-driven, experiential approach to

learning, where children’s questions drive the learning experience forward and their voices and
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ideas are at the center of the learning (Cleovoulou, 2021). The teacher’s role is to guide the
children through careful planning and ongoing reflective practice as they explore their questions
and queries. Cleovoulou (2021) believes that an inquiry-based approach “is in keeping with a
vision for developing responsible active citizenship” (p. 6), since taking interest in events or
issues, having ownership of one’s learning, and working with others to solve problems or answer
questions are activities that active citizens engage in. A model for inquiry-based learning is
illustrated in Figure 1. The model includes five components that students use to investigate
events, solve problems, and share findings. It is important to note that there is no specific order
for the process to occur and nit all learning experiences use all five components.

Figure 1

A Model for Inquiry-Based Learning

Formulate questions
related to the applicable
overall expectations

Communicate Gather and organize
judgments and relevant data and
conclusions clearly and evidence from different
logically sources

Evaluate and draw Interpret and

conclusions
by making analyze
informed, critical the gathered data and
judgments information

Note. The model is adapted from Cleovoulou (2021).
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Cleovoulou (2021) claims that a critical inquiry-based environment includes critical
pedagogy, which “provides an avenue for examining social justice issues in local and global
contexts” (p. 7). She also contends that applying a lens of critical pedagogy to all classrooms
fosters the development of awareness, critical thinking, and activism towards equity and justice.

Similar to Cleovoulou (2021), Crawford (2010) also argues that teaching active
citizenship should occur through critical pedagogy. He contends that employing a critical
pedagogy in pursuit of active citizenship education encourages us to move beyond mere
tolerance, beyond acceptance of the status quo and to move in the direction of taking a stand on
important cultural, social, and political issues.

According to a report published by the European Commission, EACEA, and Eurydice
(2017), modern citizenship education should create engaging and interactive learning
environments and use innovative pedagogies to develop the knowledge, skills and attitudes
young people need to become active citizens. Moreover, the report states that the most successful
examples of citizenship education feature all or many of the six characteristics of effective
practice: (1) Active: Emphasizes learning by doing; (2) interactive: Uses discussion and debate;
(3) relevant: Focuses on real-life issues facing young people and society; (4) critical: Encourages
young people to think for themselves; (5) collaborative: Employs group work and cooperative
learning; and (6) participative: Gives young people a say in their own learning. (European
Commission, EACEA & Eurydice, 2017).

Johnson and Johnson (2016) argue that in order to prepare the future citizens who
understand their rights and are committed to their responsibilities, schools must involve them in
cooperative learning activities and engage them in the processes of political discourse.

Cooperative learning is an instructional method, where students need to work together to achieve
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mutual goals, be accountable for doing their fair share of the work, promote each other’s success
and well-being, master and utilize the social skills needed to work together effectively, and
periodically jointly reflect on how effectively the processes are being implemented. The authors
claim that by engaging students in the processes of cooperative learning means engaging them in
constructive controversy, where they give voice to and consider different opinions, ensure that
every student has the right to express his or her views and be listened to with respect, stay open-
minded, take other persons’ perspectives, and engage in decision-making with others. Hence,
through cooperative learning, children, adolescents, and young adults will eventually internalize
the values, attitudes, and patterns of behavior necessary to be involved and contributing citizens
in a democracy.

While Johnson and Johnson (2016) focus on cooperative learning as a means to preparing
future citizens, Haste (2004) focuses on classroom discussions, and assert that classroom
discussions are an essential part of democratic citizenship education, which aim at developing
democratic, critical citizens who actively and responsibly participate in their society. Similar to
Haste (2004), Schuitema, Radstake, VVan de Pol, and Veugelers (2018) assert that classroom
discussions facilitate the development of important skills and attitudes that students need to
become participating citizens in a democratic society. An interesting aspect of Schuitema et al.’s
(2018) study is that they focused on the content and the structure of classroom discussions in
achieving the various goals of citizenship education. Moreover, they highlighted the role of the
teacher in guiding classroom discussions on controversial social issues, involving moral values
and multiple perspectives, and its impact on the quality of the discourse. The results of the study
indicated that a high degree of teacher regulation was related to high content quality and more

participation from students. On the other hand, a high degree of student regulation was linked to
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more genuine discussion among students. Finally, the role of discussions was also highlighted in
engaging students with socio-scientific issues. Ratcliffe and Grace (2003) describe some
structured learning strategies involving mostly whole-class discussions or small group
discussions of socio-scientific issues, in addition to activities which could be classed as stimuli

for analysis and further discussion.

Factors that Affect Citizenship Education

This section of the literature review presents a number of factors and challenges that
affect the provision of citizenship education as presented in the relevant literature. Types of
support to enhance the provision of citizenship education are discussed as well. The reviewed
and presented challenges and support mechanisms can be considered applicable to different
subject matters, since no distinctions were found in the reviewed literature regarding challenges
faced by teachers who teach different subject matters or different types of support pertaining to
teachers of different subjects.
Challenges of Citizenship Education

Faour and Muasher (2011) assert that education for citizenship in Arab countries faces
three main challenges, namely “shortcomings of the educational systems, international and
domestic contextual factors, and funding” (p. 13). Regarding the shortcomings of educational
systems, they highlight (a) the weakness of governance and management at both the central
government level and the local school level; and (b) the inadequate preparation of teachers. They
claim that regardless of their competence in their subject matter, teachers must be trained and
well qualified to prepare students for active citizenship by promoting a classroom culture

characterized by creativity, critical thinking, collaboration, and social responsibility.
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Focusing on the impact of context on citizenship education, Faour and Muasher (2011)
refer to the international context in terms of globalization, and the domestic context in terms of
socioeconomic, political, educational, and cultural factors which mainly relate to the prevalent
social values, home and school environments, and sociopolitical structures where decision
making is limited and freedom of speech and belief are constrained.

As for the funding, they claim that while administrators compete for the limited financial
resources available to the educational system, “it is feasible to implement the education for
citizenship approach under dire funding conditions because it is not restricted to a specific
subject” (Faour & Muasher, 2011, p. 16). Moreover, they note that since the themes, topics, and
delivery methods of citizenship education can be integrated into various subjects, the challenge
lies in recruiting and training qualified teachers who are eager to take up this task (Faour &
Muasher, 2011).

The idea of teacher training has been highlighted by many researchers as well. For
example, Maitles (n.d.) asserts that education for citizenship can be achieved through active
learning, and for the individual teacher, it takes courage, skill and confidence to develop active
learning and genuine participation. Therefore, the exploration of the whole area of both the initial
training and continuing professional development of teachers is a must (Maitles, n.d.). Empirical
research also shows that inadequate training is one of the challenges that teachers face while
teaching for citizenship, in addition to large class sizes, irrelevant instructional materials, mixed
ability classes, and job dissatisfaction (Adeyemi, Boikhutso, & Moffat, 2003). In their study on
factors that affect citizenship education Giirkan and Doganay (2020) found out that the most
prevalent school-oriented factors that affect citizenship education are curriculum-related

challenges related to a shortage of planning in terms of time and content, and the education
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system which causes students to have a high level of exam anxiety. Among the environmental
factors that constitute a challenge to citizenship education were the low education level of the
environment which creates a destructive, discriminatory attitude, in addition to the negative
effects of media, arts, parents, relatives affect adversely citizenship education (Glrkan &
Doganay, 2020). Finally, the negative factors stemming from the students affecting citizenship
education were the developmental period of the student, the negative effects of mass media and
the internet, personality traits, peer effect, and lack of questioning about life goals and rights and
responsibilities (Glirkan & Doganay, 2020).

Focusing on the challenges related to teacher-preparation programs, Almeida, Pratas,
Bloudkova, Star, Dimakos, Gordon-Gy®éri, and Lorand (2017) assert that active citizenship
education necessitates preparing teachers to handle controversial issues that arise in the
classroom. Moreover, they claim that “without specialist training, teachers may be tempted to
fall back on ‘safe’ teaching about citizenship as in previous civics models” (Almeida et al., 2017,
p. 8).

In the seventh annual report of Citizenship Education Longitudinal Study in England,
Keating, Kerr, Lopes, Featherstone, and Benton (2009) revealed that delivery policies and
practices for citizenship education in schools can be undermined by factors such as weak
leadership, implementation and coordination, and pressures on curriculum time. Porto,
Houghton, and Byram, (2018) also emphasized teachers’ lack of support in policy documents, in
addition to curricula, syllabi, textbooks and materials to teach for citizenship and human rights
which impede teachers’ ability to engage in citizenship-relevant practices within schools and

communities.
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The following section pinpoints the support that teachers need to overcome these

challenges and to enhance citizenship education in their schools.

Support Needed to Enhance the Provision of Citizenship Education

Achieving the goals of citizenship education and preparing the kind of citizens that are
not only informed, but also active and able to contribute to the life of their community, their
country and the wider world, and take more responsibility for it, requires an effective system of
teacher education, teacher training programs and teacher support (Council of Europe, 2017).
Since education for citizenship contributes to reforming the classroom environment and
nurturing a democratic culture in the entire school among students, administrators, and teachers,
administrators and teachers of all subjects should develop their own competence in citizenship
skills through in-service and professional development programs (Faour & Muasher, 2011).
Willemse, ten Dam, Geijsel, van Wessum, and VVolman (2015) argue that given the broad view
on citizenship, pedagogical professionalism is essential for providing citizenship education. This
professionalism requires teachers to possess “professional ethical competences (the
understanding of the moral dimensions of teaching); educational competences (the ability to
teach, foster and nurture students’ development); and academic competences (the skills to gain,
or make use of knowledge and theories in their teaching practices)” (Willemse et al., 2015, p.
119). Therefore, the preparation to provide citizenship education should be incorporated in
teacher training programs. According to Almeida et al. (2017), teacher training curriculum in the
area of citizenship education should comprise the following six categories:

(a) basic knowledge’s in citizenship education of local, national and global issues;

(b) methodological competencies based on the practical experiences and learning-by-

doing;
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(c) methodological competencies based on teaching and using active teaching methods

including dialogue, brainstorming, role play, group work, planned game, etc.;

(d) knowledge’s and skills about personal, social and health education;

(e) methodological competencies in the area of developing positive climate at the

classroom with attention to students’ attitudes and beliefs; and

(F) general academic competencies like critical thinking, problems analyzing, etc. (p. 26).

Highlighting the role of teacher education in the development of citizenship teaching,
Hennebry (2014) acknowledges the role of pedagogical content knowledge and self-efficacy in
teacher effectiveness in citizenship teaching. She asserts that teacher education is vital in
developing teachers’ subject knowledge and in “equipping teachers with the necessary tools to
facilitate ownership of teaching practices and professional autonomy, enabling perseverance in

the face of constraints” (p. 292).

Summary

The review of the literature indicates that more research is needed to further understand
the conceptions of science and language teachers on citizenship education. The reviewed
literature showed that previous empirical research studies have largely focused on the role of
social studies in promoting citizenship education; no studies were found directly addressing
science and language teachers’ conceptions. Moreover, the topics covered in the literature review
addressed mainly theoretical research recommendations for classroom practices which contribute
to citizenship education. There was insufficient literature on the databases accessible to the
researcher regarding how these practices can actually be implemented in sciences and languages.
Therefore, this study is an opportunity to fill the knowledge gap that exists regarding the

challenges that science and language teachers face in particular while they integrate citizenship
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education, and to highlight the support that they deem important to overcome these challenges.
The goal of this study was to provide practical implications, so language and science teachers
would benefit, in addition to school leaders, national curriculum developers. An overview of the
qualitative multiple-case study, using focus group method as a main data collection instrument to
highlight science and language teachers’ conceptions, beliefs, and attitudes (Krueger & Casey,

2015) is provided in Chapter three.
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Chapter 3
METHODOLOGY
The aim of the study was to examine the conceptions of science and language teachers at
Syrian private schools about citizenship education, and to explore their views regarding: (a) the
sources and the origin of their conceptions of citizenship education; (b) the representation of
citizenship education in pedagogical planning and practices and the challenges associated with
this representation; and (c) the academic and professional support they need to enhance
citizenship education in their schools. This chapter provides a rationale for the research design
adopted as well as a description of the procedures that were followed to select the schools and
the participants. Moreover, data collection instruments and procedures, and analytical schemes

for data analysis are discussed.

Research Questions

1. How do science and language teachers in Syrian private schools conceptualize citizenship
education?

2. What are the teachers’ views regarding the sources and the origin of their conceptions of
citizenship education?

3. What are the teachers’ views regarding the representation of citizenship education in their
pedagogical planning and practices, and what are the challenges associated with this
representation?

4. What kind of needed academic and professional support do the teachers suggest to

enhance citizenship education in their schools?
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Methodology Choice

This study employed a qualitative research method, which according to Creswell and
Creswell (2018) “is an approach for exploring and understanding the meaning individuals or
groups ascribe to a social or human problem” (p. 38). The strengths of qualitative research derive
significantly from the process orientation toward the world, and the inductive approach, focus on
specific situations or people, and emphasis on descriptions rather than numbers (Maxwell, 2013).
The major purpose of this study was to examine the conceptions of the teachers about citizenship
education. This purpose aligns with the main purpose of qualitative research which is to provide
an in-depth, intricate and detailed understanding of meanings, actions, non-observable as well as
observable phenomena, attitudes, intentions, and behaviors (Cohen, Manion, & Morrison, 2018).
Moreover, the study’s qualitative traits were manifested in an exploratory and interpretative line
of investigation that emphasizes teachers’ views regarding the sources and origin of their
conceptions of citizenship education, and the representation of citizenship education in their
pedagogical planning and practices, in addition to their suggestions about the academic and

professional support they need to enhance citizenship education in their schools.

Research Design

This qualitative research used focus group interviews as a main data collection instrument
and adopted the case study design. According to Yin (2018), a case study is “an empirical
method that investigates a contemporary phenomenon (the “case”) in depth and within its real-
world context, especially when the boundaries between phenomenon and context may not be
clearly evident” (p. 45).

Stake (2005) identifies three main types of case studies: (a) Intrinsic case studies which

are undertaken in order to understand the particular case in question; (b) instrumental case
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studies which aim at examining a particular case in order to gain insight into an issue or a theory;
and (c) multiple/collective case studies which include groups of individual studies that are
undertaken to gain a fuller or more general picture about an issue or a theory (cited in Cohen et
al., 2018).

Since the conceptions of science and language teachers about citizenship education in
Syrian private schools has never been investigated before to the best of my knowledge, and since
the context is particularly important in reviewing citizenship education, this study adopted the
collective or the multiple-case study design to gain a fuller and a general picture about the topic.
Studying the multiple cases assisted in gaining a thorough understanding of the differences and
the similarities between the cases (Baxter & Jack, 2008; Yin, 2018). Moreover, this design
allowed to analyze the data within each case and also across the cases which resulted in

generating stronger and more reliable evidence (Baxter & Jack, 2008).

Study Context
Syrian Educational System

Education in the Syrian Constitution. The fourth chapter of the Syrian constitution
which was last updated in 2012 is dedicated to educational and cultural principles. According to
the constitution, the educational system in Syria is based on creating a generation committed to
its identity, heritage, belonging and national unity (Syrian Const. art. 28). Education is a right
guaranteed by the state, it is free at all levels, and compulsory until the end of basic education
stage. Moreover, the regulation of educational affairs is the responsibility of the state; hence, the
state oversees education and directs it in a way that achieves the link between it and the needs of
society and the requirements of development. Finally, the law regulates the state’s supervision of

private educational institutions (Syrian Const. art. 29, § 1, 2, 3, 4).
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The Structure of the Syrian Educational System. Syria follows a 12-year system of
basic and secondary education, consisting of nine years of basic education and three years of
secondary education. Basic education (grades 1-9) is mandatory and is divided into two cycles:
The first cycle is six years (grades 1-6), and the second is three years (grades 7-9). At the end of
the basic education cycle, students take a national exam (Brevet). Those who pass are awarded
the Basic Education Certificate (Shahadet Al-Taaleem Al-Asasi). Secondary education is offered
in three-year general secondary schools or in three-year technical/vocational schools. Students
attend secondary schools from grades 10-12 and it is not compulsory. The students’ test results in
the Brevet national exam determine if they are entitled to attend general secondary schools or
vocational/technical secondary schools.

Sciences and Languages in the School Program of Study. Sciences’ and Languages’
curricula for both public and private schools are set by the Ministry of Education (2020). Table 1
illustrates the number of weekly hours per subject. It is important to mention that Armenian is
only given at Armenian schools.

Table 1

Languages and Sciences Weekly Study Plan

Basic Education Secondary Education
. [grades 1-9] [grades 10-12]
Subject Cycle 1 Cycle 2 Scientific Literary
[grades 1-6] [grades 7-9] branch branch
English 3 3 [3-4] [3-5]
Arabic [7-9] 5 4 [6-8]
Armenian 4 4 4 4

French/Russian - 3 [2-4] [3-5]
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Science and

health [3-4] - - -
education

Biology - 2 3 2%
Chemistry - 1 2 1*
Physics - 1 [3-5] 1*

Note. 1. The numbers indicate the number of periods per week.
2. *Only in grade 10. In grades 11 and 12, the students in the literary branch do not
study scientific subjects.

As indicated in Table 1, languages are more emphasized in the school study program
across all grade levels. As a result of this distribution, the schools have more language teachers

than science teachers.

Location and Demographic Characteristics of Syrian Private Schools

Ninety-seven percent of basic education schools in Syria are public, while only three
percent are private. As for the secondary schools, 94% are public and six percent are private
(Immerstein & Al-Shaikhly, 2016).

The private schools that were part of this study were located in the Latakia Governorate,
which is one of the 14 governorates of Syria. It is situated in north-western Syria. Two of the
participating schools provided basic and secondary education; one provided only basic education
(up to grade nine); and two schools included only the first cycle of basic education (up to grade
six). The sample included both religiously affiliated Armenian private schools and secular

private schools.
Science and Language Teachers
The participating science teachers were teachers who teach science and health education,

biology, chemistry, or physics both at the basic education and secondary education levels,
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whereas the participating language teachers were teachers of Arabic, English, or Armenian, who
teach at both levels. The schools that were approached did not have Russian in their school

program and none of the French language teachers agreed to participate.

Procedures of the Study

A total of 29 science and language teachers from five private schools distributed in eight
focus groups participated in the study. Convenient and purposive sampling was used to select the
schools as well as the teachers. The following represents the process followed for school and
participant selection. It also discusses data collection instruments and procedures, as well as data

analysis schemes.

Selection of Schools

Relying upon the principles of convenient sampling which emphasize “choosing the
nearest individuals to serve as respondents” (Cohen et al., 2018, p. 218), eight private schools
located in the governorate of Latakia were approached. The principals of those schools were
contacted via phone. Five out of the eight schools agreed to be part of the study, thus teachers
from the schools were selected as participants.

After the initial phone conversation, the researcher visited the schools and met with the
principals. The principals were provided with an information letter (Appendices A, B, & C)
which included a brief explanation of the purpose of the study, a description of how the data will
be collected, and how the obtained data will be used. The letters were first prepared in English,
then translated into Arabic and Armenian by the researchers who is proficient in all three
languages and provided to the participants in the latter languages. To maintain translation-related

trustworthiness, the translations were reviewed by experts (Cohen et al. 2018).
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Selection of Participants

According to Krueger and Casey (2015), the purpose of the study should guide the
invitation decision in focus groups. Since the purpose of the study is to explore science and
language teachers’ conceptions of citizenship education, the principal of each school informed
the researcher about the language and science teachers who teach at their school and provided
her with their contact details. The participants were selected through convenient sampling,
according to which the researcher chose the sample of participating teachers from those to whom
she has easy access (Cohen et al., 2018). On the other hand, by using purposive sampling, the
participants were selected on the basis of the researcher’s “judgment of their typicality or
possession of the particular characteristic(s) being sought” (Cohen et al., 2018, p. 218).
Information letters with a consent form (Appendices D, E, & F) were sent to science and
language teachers in all five schools. The letters included a statement of the purpose of the
research project, and an overview of the method of data collection. Moreover, the participants
were ensured that the participation in the research is voluntary, they have the right to withdraw
their consent or discontinue participation at any time for any reason, and the gathered data will
remain confidential. Letters and consent forms were initially prepared in English, then translated
into Arabic and Armenian, and provided both in Armenian and Arabic.

When approval of participation was reached at, the link? of the Teacher Profile
Questionnaire was sent to the teachers through WhatsApp. A total of 35 teachers (20 language
teachers, and 15 science teachers), who teach different grade levels, from the five schools filled

the questionnaire.

Lhttps://docs.google.com/forms/d/e/1FAIpQLSe6tujonoACIMTgNIGO8hKKI1h3miBCcs8YylvrSbwol LbrL XA/viewf
orm?usp=sf_link



https://docs.google.com/forms/d/e/1FAIpQLSe6tuj0noAClMfgNJGO8hKKIh3miBCcs8YylvrSbwoILbrLXA/viewform?usp=sf_link
https://docs.google.com/forms/d/e/1FAIpQLSe6tuj0noAClMfgNJGO8hKKIh3miBCcs8YylvrSbwoILbrLXA/viewform?usp=sf_link
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In line with the purpose of focus groups which is to describe how certain people, who
have something in common, feel or think about something (Krueger & Casey, 2018), the 35
teachers who agreed to participate in each school were categorized into groups based on the
subjects that they teach as the following: (a) Sciences (physics, biology, chemistry); and (b)
languages (Armenian, Arabic, English). In other words, the language teachers in each school
were grouped together, and the science teachers at the same school were grouped together. This
categorization facilitated the in-depth exploration of the cases within their real-world context
(Yin, 2018). It also allowed to find out how teachers of different groups within each case
perceive their role in citizenship education. Moreover, it allowed to compare the conceptions of
the teachers belonging to the same case and across cases. It is important to note that comparisons
did not occur at the school level.

Krueger and Casey (2015) assert that in case of focus group interviews the accepted rule
of thumb is to plan three or four focus groups with each type or category of participant. In line
with their suggestion, a total of eight focus groups formed the cases of this study; four groups of
language teachers and four groups of science teachers. The intention was to formulate 10 focus
groups, each of the five schools having a group of each category; however, none of the science
teachers from one of the schools approved to participate. This reduced the number to nine. A
group of language teachers from one of the selected schools was part of the pilot study, so the
number of the focus groups became eight. Only 29 participants attended the focus groups instead
of initially intended 35 teachers, since they were not available on the day of the meeting. The
number of language teachers per interview ranged between three and six, whereas the number of
science teachers per interview ranged between two and three, having one group of only two

participants. Table 2 shows demographics of the participating schools and the number of
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participating science and language teachers (i.e., who constituted the focus groups) in each

school, while Tables 3 and 4 display the demographics of the participating language and science

teachers respectively.

Table 2

Demographics of Participant Schools and Number of Teachers in Each School

School Governorate Type Grade Level Teachers
(S) Languages Sciences
S1 Latakia Private K-12 6 3
S2 Latakia Private K-6 5 -
S3 Latakia Private K-12 3 3
S4 Latakia Private K-9 4 2
S5 Latakia Private K-6 — 3
Note. — indicates teachers in the respecting category are not available.
Table 3
Demographic Characteristics of Participant Language Teachers (LT)
Teacher Gender Age Education Teaching Grade Subjects taught
code level experience levels
taught
S1-LT1 Female 49  BAin English 15 Secondary  English
literature
S1-LT2 Female 33  BAIin 10 Elementary  Armenian
Economics
S1-LT3 Female 52 High school + 6 Intermediate Armenian
Armenian
studies
S1-LT4 Female 55  High school 22 Elementary  Arabic
S1-LT5 Female 38  High school 17 KG/ Armenian
Elementary
S1-LT6 Male 39 BAIn Arabic 10 Secondary  Arabic
Literature + TD
S2-LT7 Female 51  BAin Christian 29 Elementary  English

education + TD



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 62

S2-L.T8 Female 30 BSinBiology 3 Elementary ~ Armenian,

(Microbiology) English, social
studies

S2-LT9 Female 27  High school 1 Elementary  Arabic

S2-LT10 Female 55  Statistics and 22 Elementary ~ Armenian, social
Information studies
Systems

S2-LT11 Female 58  High school 38 Elementary  Arabic

S3-LT12 Female 56  BAin Arabic 16 Elementary  Arabic
Literature

S3-LT13 Female 35 BAnEnglish 6 Elementary  English
literature

S3-LT14 Female 32  BAnEnglish 2 Elementary  English
literature +TD

S4-LT15 Female 47 BAIn 1 Elementary ~ Armenian
Engineering
drawing

S4-LT16 Female 55  BAin English 28 Intermediate English
literature

S4-LT17 Female 29  High school + 3 Intermediate  Armenian
Armenian
studies

S4-1.T18 Female 33 BSinBiology + 10 Elementary  Arabic, biology,
ECE+TD social studies

Table 4

Demographic Characteristics of Participant Science Teachers (ST)

Teacher . Teaching Grade i
Gender Age Education level . levels Subjects taught
code experience taught

S1-ST1 Female 26 BS in Chemistry 1 Elementary Biology/Math

S1-ST2 Female 25 BSin Biology 3 Secondary  Biology

S1-ST3 Female 27 BS in Chemistry 5 Secondary  Chemistry / Physics /

+TD Biology

S3-ST4 Female 37 BA in Education 6 Elementary Biology / Math /
Social Studies

S3-ST5 Female 29 BA in Education 4 Elementary Biology / Math /
Social Studies

S3-ST6 Female 38 BA in Education 7 Elementary Biology / Math /

Social Studies
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S4-ST7 Female 36 BSin Biology + 10 Elementary Biology / Math /
TD Social Studies
S4-ST8 Female 33 BSinBiology + 10 Elementary Biology / Math /
TD Social Studies
S5-ST9 Female 23 BSin Biology 1 Elementary Biology / English
S5-ST10 Female 30  Bachelor’s 12 Elementary Biology
degree
S5-ST11 Female 31 BBAIn . .
BUSiNness 8 Elementary Biology /Social
Studies

Administration

Data Sources

Multiple data sources were used to provide a rich, holistic description of the context.
Teacher Profile Questionnaire

The aim of the teacher profile questionnaire was to elicit rich information about the
teachers’ backgrounds and profiles. The questionnaire mainly addressed the participants’
professional experiences and academic qualifications. This questionnaire was used to collect as
much data as possible about the participants and was used for further understanding of their
responses and overall discussion of findings. The data gathered from the questionnaire also
contributed to the thick description which is described in the Trustworthiness section and helped
in developing contextual interpretations which are demonstrated in chapter five. The items of the
questionnaire were constructed consulting two standardized teacher questionnaires: The first was
used as an instrument in the International Study of Civic Education (International Association for
the Evaluation of Educational Achievement [IEA], 2000), and the second was used as an
instrument in The Second Teaching and Learning International Survey (Organization for
Economic Co-operation and Development [OECD], 2013). It is important to mention that the
questionnaire was first constructed in English (See Appendix G) and then translated into Arabic

and Armenian (See Appendices H) by the researcher who is proficient in all three languages, and
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was administered in latter languages through a link which was sent to the participants via
WhatsApp. To validate the translations, two experts who are proficient in the languages
reviewed the translated questionnaire (Cohen et al. 2018). A total number of 35 science and

language teachers filled and submitted the questionnaire.

Focus Group Interviews

To achieve the purpose of the study, data was collected through focus group interviews,
which generally aim at better understanding of how people feel or think about an issue, idea,
product, or service (Krueger & Casey, 2015). Cohen, Manion, and Morrison (2018) define focus
groups as a form of group interview in which the participants within the group interact with each
other rather than with the interviewer about a topic supplied by the researcher in a way that the
views of the participants can emerge.

Focusing on the nature of focus groups, Krueger and Casey (2015) claim that the focus
group is “a carefully planned series of discussions designed to obtain perceptions on a defined
area of interest in a permissive, nonthreatening environment” (p. 26). The main characteristics of
a focus group is that it is (a) small group of people, who (b) possess certain characteristics, (c)
provide qualitative data (d) in a focused discussion (e) to help understand the topic of interest
(Krueger & Casey, 2015).

According to Krueger and Casey (2015), focus group interviews should be considered
when (a) the researcher is looking for the range of opinions, perceptions, ideas, or feelings that
people have about something; (b) the purpose of the study is to uncover factors that influence
opinions, behavior, or motivation; (c) the researcher is trying to understand differences in
perspectives among groups or categories of people; and (d) the researcher wants ideas to emerge

from the group.
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The purpose of this study fit very well into these criteria, since it aimed at examining the
conceptions of the different groups of teachers about citizenship education; moreover, it aimed at
looking for a range of perceptions and opinions that they have about citizenship education and its
representation in their pedagogical planning and practices.

To formulate the focus group interview protocol, | was guided by the recommendations
suggested by Krueger and Casey (2015) who contend that the interview protocol (questions and
prompts) are constructed with the research questions and analysis in mind. The reviewed
literature in chapter two guided the formulation of the protocol as well.

Krueger and Casey (2015) propose eight qualities for “Good Questions” in focus groups.
They assert that good questions

(1) evoke conversation;

(2) use words participants would use when talking about the issue;

(3) are easy to say;

(4) are clear;

(5) are short;

(6) are usually open-ended as they “beg for explanations, descriptions, or illustrations”;

(7) are one-dimensional (the question asks one thing only and it doesn’t group things that

may be perceived as different); and

(8) include clear, well-thought-out directions (Krueger & Casey, 2015, pp. 103-111).

Moreover, they identify five different categories of questions, namely: “Opening,
introductory, transition, key, and ending” (Krueger & Casey, 2015, p. 113). The interview
protocol consisted of 13 main questions distributed into the previously mentioned five categories

as illustrated below.
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Opening Questions. According to Krueger and Casey (2015), the purpose of opening
questions is not to get information but rather to get people talking early in the discussion and to
help them feel comfortable. In this category, the participants were asked to share their names and
their favorite thing about being teachers. They were also asked about their role as
science/language teachers and educators.

Introductory Questions. Introductory questions introduce the topic of discussion and get
people to start thinking about their connection with the topic (Krueger & Casey, 2015). To
achieve this aim, the teachers were asked to define a citizen and describe the attributes of good
citizens. These questions were formulated based on the reviewed literature on good citizenship
and the goal of citizenship education in preparing good citizens. Johnson and Morris (2010)
argued that initially the role of citizenship education in different nations was linked with the
process of state formation and designed to build a common identity, inculcate patriotism and
loyalty to the nation, which are attributes of good citizens (Schoeman, 2005), it is now often
expected to achieve a far more complex set of purposes which broadly reflect changing
conceptions of what it means to be a good citizen. Based on this argument, the aim of this
sections’ questions was to explore teachers’ conceptions about good citizenship which is an aim
of citizenship education.

Transition Questions. Transition questions move the conversation into the key gquestions
that drive the study. Often transition questions ask participants to go into more depth than about
their experiences (Krueger and Casey, 2015). To achieve this purpose, teachers were asked to
describe the school’s role, in general, and their role as science/language teachers in developing
good citizens based on Syed’s (2013) argument about considering the preparation of good

citizens as an aim of all education, and a responsibility of all teachers.
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As for their experiences in any endeavor related to citizenship education, they were asked
to share and briefly describe any academic, professional, or personal experience related to the
terminology used in relevant literature to frame the role of formal education in preparing young
people for their roles and responsibilities as citizens, such as citizenship education (Kerr, 2000;
Johnson & Morris, 2010; Banks, 2008), education for citizenship, global citizenship education
(Carr, Pluim, & Howard, 2014), critical citizenship education (DeJaeghere, 2009).

Key Questions. According to Krueger and Casey (2015), key questions drive the study.
They claim that this category includes four to six questions which are usually the questions that
require the greatest attention in the analysis. Hence, the questions in this category were directly
related to the four research questions. Through the six questions which formed this category,
teachers were asked to define citizenship education and share their views regarding its rationale,
goals, and significance. Moreover, they were asked about the teaching methods and learning
activities that they use to emphasize citizenship in their instructional plans and practices. Finally,
there views were sought regarding any challenges associated with integrating citizenship
education in their teaching plans and practices, as well as the support that they deem important to
overcome these challenges.

Among the many other resources used in the formulation of the interview questions and
probes are: (a) Leenders and Veugelers (2006) and Morris (2010) who have claimed that
concepts of citizenship and the teacher’s role in it may differ widely, and very different
perspectives on values and value development regarding preparing good citizens which is an aim
of citizenship education are possible; (b) Bell and Stevenson (2006) who have highlighted the
role of education in preparing individuals to take their place in their communities not only at a

local or a national level, but also on a global level; (c) a report published by the European
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Commission, EACEA, and Eurydice (2017) on effective teaching practices that foster citizenship
education which emphasize practices that are active, interactive, relevant to real-life, critical,
collaborative and participative; (d) an empirical research conducted by Adeyemi, Boikhutso, and
Moffat (2003) who showed that inadequate training is one of the challenges that teachers face
while teaching for citizenship, in addition to large class sizes, irrelevant instructional materials,
mixed ability classes, and job dissatisfaction.

Ending Questions. These questions bring closure to the discussion, enable participants to
reflect back on previous comments, and are critical to analysis. In this category, participants
were asked a summary question, where they had to summarize the key ideas raised in the
meeting and an insurance question which asked them if they would like to add anything. The
latter question was meant to ensure that critical aspects have not been overlooked (Krueger and
Casey, 2015).

The complete interview protocol including the research questions and further prompts is
presented in Appendix I.

It is important to mention that the interview protocol was first constructed in English and
then translated into Arabic and Armenian (See Appendices J & K) by the researcher who is
proficient in all three languages. To ensure the validity of translations, both translated protocols
were reviewed by experts who are proficient in the languages (Cohen et al., 2018).

All eight focus group interviews were conducted face-to-face at the five schools during
the months of November and December 2020. The dates of the interviews were decided upon
consultation with school principals at a time convenient for the teachers. The time span for the
interviews ranged between 50 to 90 minutes. Krueger and Casey (2015) suggest that the ideal

time to complete a focus group with restricted number of participants is 60 to 90 minutes. Five
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focus group interviews were conducted in Arabic and three were conducted in Armenian as
recommended by Krueger and Casey (2015), who assert that the interviews should be conducted
in the primary language of the participants. In the latter case, participants’ responses included
some Arabic expressions as well. The interviews were audio recorded to ensure that the
comments of each individual were accurately captured (Krueger and Casey, 2015). An assistant
moderator who was trained and well informed about the study helped in conducting the
interviews; while the researcher was primarily concerned with directing the discussion and
keeping it flowing, the assistant moderator was mainly responsible for the audio recording of the
interviews as well as note taking (Krueger & Casey, 2015). The notes were taken in the same
languages of the interview (Krueger & Casey, 2015).

A mixed approach was used for transcription. Word for word transcripts were prepared
for the first five focus groups in the original language of the interviews, whereas the remaining
three focus groups were analyzed using abridged transcripts for the sake of time saving.
Abridged transcript-based analysis “relies on listening to an audio recording of each focus group
and developing an abridged transcript of the relevant and useful portions of the discussion. It is
an abbreviated transcript; only relevant conversation is included” (Krueger & Casey, 2015, p.
346). In other words, only those comments that will be useful in analysis were transcribed.
Content Review

The content of a number of school language and science textbooks was reviewed after the
focus group interviews were conducted. The initial plan was to apply content analysis to
lesson/unit plans, curriculum guides, written teaching documents, learning activities or any other
resources that teachers use for designing their lessons. However, when the participating teachers

were asked to provide the researcher with any of the aforementioned documents, they claimed
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that they rely on the textbooks in designing their lessons. Moreover, during focus group
interviews, several teachers from different groups made references to certain aspects of the
textbooks such as the preface, textbook objectives, content of a certain lesson, activities, which,
according to them, target citizenship education. Therefore, these aspects of the textbooks were
reviewed to verify teachers’ claims.

According to Morse, Barrett, Mayan, Olson, and Spiers (2002), verification is “the
process of checking, confirming, making sure, and being certain” (p. 17). Yin (2016) contends
that the most important among the possible verifications is to start comparing information from
the different sources of evidence that became available during the fieldwork, to see whether
conflicting or complementary interpretations of the same real-world happenings have been
accumulated. Moreover, he asserts that among the types of verifications between different
sources of field evidence is the combination between interviews and documentary evidence (Yin,
2016). In line with this verification strategy, five school textbooks were reviewed when a
dominant tendency among group members was detected to confirm the availability of any aspect

of citizenship education.

Data Collection Procedures

Preparing for the Focus Group Interviews

Prior to conducting the focus group interviews, upon Kreuger and Casey’s (2015)
recommendations, the moderator (i.e. the researcher) was self-trained and self-empowered
through extensive reading of literature recommendations, watching videotaped focus group
interviews, consulting experts in the field, and practicing through piloting. The assistant
moderator was informed about and familiarized with the study and trained to capture the right

data.
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Pilot Study

Before conducting the actual research, a pilot study was conducted. The interview
questions were pilot tested within a focus group consisted of two language teachers from a
private school in Syria. It is important to note that based on Banville et al.’s (2000)
recommendation, the translated interview protocols were used on the pilot study to determine
their suitability for the target population (as cited in Cohen et al., 2018); hence, the interview was
conducted mainly in Armenian with some Arabic expressions. According to Breen (2006), the
pilot study allows to reflect on the kind of information obtained, revise the question structure,
and decide whether more questions need to be included or some questions need to be deleted.
Moreover, it also helps the researcher learn about her effectiveness as a moderator (Breen, 2006).
The following five steps were followed in conducting the pilot study: (1) the interview questions
were clearly determined; (2) the initial interview questions were reviewed by an expert; (3) the
participants were selected; (4) the interview questions were piloted (Abdul Majid, Othman,
Mohamad, Lim, &Yusof, 2017). Krueger and Casey (2015) assert that while testing focus group
questions, attention should be paid to the following two things:

(1) How easy is it to ask the question without reading it? Do the words flow smoothly, or

do we stumble when we ask it? A question that seemed simple when we wrote it on the

page may be awkward when we ask it aloud. If we stumble, we rephrase it to make it

easier to say-more conversational.

(2) Does the question seem confusing to the participants? Do they hesitate too long? Do

they look confused? Do they give an answer that shows the question is confusing? Do

they ask for clarification? If so, we ask them to tell us about what is confusing and ask for

their help in making the question simpler (p. 177).
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As a result of the pilot study, a decision was made to combine some of the interview
questions which elicited similar responses from the participants. It is important to stress that
conducting the pilot study with one group and with only language teachers was deemed to be
enough to proceed with the study, since the exact same questionnaire was used for both cases

(i.e., languages and sciences).

Conducting the Focus Group Interviews

Prior to the focus group, the researcher made sure that all the participant teachers have
signed the consent form. The focus group interviews were conducted in phases. After conducting
the focus group interviews in the first school, the data were transcribed, a preliminary analysis

was applied, and a decision was made on how to proceed (Krueger & Casey, 2015).

Data Analysis Procedures

Analysis of Focus Group Interviews

In this study, data analysis was an ongoing process, with primary analysis focusing on the
critical analysis, triangulation, and comparison of all information gathered from all data sources,
including teacher profile questionnaires, focus-group interviews, and content reviews.

According to Krueger and Casey (2015), focus group analysis consists of four critical
qualities: It is “systematic, verifiable, sequential, and consequential” (p. 321). To ensure that the
analysis process is systematic, a systematic interview protocol was used to avoid making
mistakes or overlooking critical factors. To verify findings, data from different sources were
used, including the field notes and the recordings taken during each focus group as well as the
transcripts. Moreover, immediately after each focus group interview session, the researcher
conducted debriefing with the assistant moderator. Some questions that were considered when

conducting the debriefing were:
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e What were the themes?

e What are the most important points that we’ve learned from this group?

e What was surprising or unexpected?

e What quotes were particularly helpful?

e How was this group similar to or different from earlier groups?

e Does anything need to be changed before the next group? (Krueger & Casey, 2015, p.

324)

Some of the major themes which were verified later after the in-depth analysis were
emerged after conducting the debriefing before the actual data analysis. For example, the
preliminary themes included: definition of citizenship education, rationale for citizenship
education, teaching methods, professional support.

The analytic scheme was constructed based on Krueger and Casey’s (2015) suggestions

for focus group analysis and Yin’s (2016) Five-Phased Analytic Cycle (See Figure 2).
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Figure 2

Yin’s Five-Phased Analytic Cycle Combined with Krueger and Casey’s Suggestions
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The process of data analysis followed the previously described steps as the following.
First, the full transcripts and abridged transcripts were prepared and organized in tables by
ensuring to link participants’ codes with their comments. This is what Yin (2016) described as
compiling which is defined as “formally arranging all the notes in some useful order” (p. 186).
Then the coding process began by “placing similar labels on similar things” (Krueger & Casey,
2015, p. 341). Yin (2016) named this phase disassembling which “calls for breaking down the
compiled data into smaller fragments or pieces” (p. 186). He also stated that during this phase is
accompanied by assigning codes or labels to the fragments. To demonstrate, after choosing a
guestion to analyze the researcher examined the first response, identified fragments that answer

to the question and assigned a title or a code to the fragment describing the comment. Then the
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second response was examined, and if it was a similar answer, it was given the same code. If it
differed, it was given another code that best described the response. It is important to mention
that the initial codes were assigned in English. Figure 3 shows an example of the second phase.
Figure 3

Photo Screenshot Showing an Example of the First Coding Process
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After completing the first coding process the stage of initial grouping began (Krueger &
Casey, 2015). This phase is considered a “reassembling procedure” according to Yin (2016, p.
187). During this phase substantive themes were used, based on combinations of disassembled
items, “to reorganize the fragments or pieces into different groupings and sequences than might
have been in the original notes” (Yin, 2016, p. 187). In line with this, similar codes were grouped
together, and initial groups or subcategories were formed. For example, codes like need to
change with special emphasis on avoiding chaos, developing good citizen/person, developing the

nation were grouped together and the initial group or category rationale for citizenship education
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was emerged. Another example would be grouping codes like curriculum-related factors,
environmental factors, and educational system together and generating the theme challenges to
citizenship education.

After the data have been coded and the initial groups or the categories were formed, these
categories were arranged in a relationship to each other and themes were emerged, then
comparisons were made across groups. For example, the categories definition of citizenship
education, scope of citizenship education, rationale for citizenship education, goals of citizenship
education, and significance of citizenship education were grouped, and the theme conception of
citizenship education has emerged. Table 5 shows an example of the coding process. A detailed
representation of the data analysis process is shown in Appendix L.

Table 5

Example of the Coding Process

Theme Category Codes Transcription of interview

Citizenship Teaching Classroom “In Arabic, after each lesson there are
education in methods discussions questions like what are the values that you
pedagogical learned from this lesson? The answers

would be goodness, tender, love of
homeland, etc. We also discuss about how
we can live by these values.”

planning and
practices

“For example, in biology we have a lesson
about pollution. At the end of the lesson
we talk about how to keep the environment
clean.”

“We study about the formation of water in
physics. At the end of the lesson we can
discuss about how to preserve water.”

Cooperative  “For example, to make a poster or decorate

learning the bulletin board, they collaborate to
initiate ideas. For example, we have the
classification of animals into vertebrates
and invertebrates. They cooperate and
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search for animals and then make a poster
representing them.”

Incorporating “If they take a lesson about vitamins, they
real-life have to examine their food and explore
their vitamin intake. Even in physics and
chemistry it’s the same. Opening and
closing the door is rotation in physics, the
salt that you eat is chemistry.”

situations

“I try to teach science through real life
examples. | rely a lot on real-life
experiments, because science is a
manifestation of the reality that we live in.’

b

In further interpreting the findings, several analytic factors were taken into consideration.
According to Krueger and Casey (2015), this analytic process is more than arriving at the
number of times a comment was said by a certain group. Hence, the analytic factors that were
taken into consideration were:

Frequency-How often was a concept mentioned?

Extensiveness-How many different people mentioned the concept?

Intensity-How much passion or force was behind the comments?

Specificity-How much detail was provided by respondents?

Internal consistency-Did individual participants remain consistent in their views?

Participant perception of importance-Did participants cite this as an important concept?

(Krueger & Casey, 2015, p. 342)

These analytic factors alongside the fourth and the fifth phases which involve using the
reassembled material to create a new narrative and drawing conclusions from the study (Yin,

2016) will be discussed in the next chapter.
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Content Review

The steps that were followed to review the content of the five textbooks were: (a)
Downloading the textbooks from the official website of the Syrian Ministry of Education
(Ministry of Education, 2021); (b) reviewing the content (i.e., the aspects of the textbooks
highlighted by teachers); (c) comparing between the data gathered from the focus group
interviews and the content of the unit of analysis; (d) verifying or negating teachers’ claims; and

(e) drawing conclusions.

Trustworthiness of the Study

Trustworthiness of the study was be ensured by the use of several methods. According to
Lincoln and Guba (1985), trustworthiness of a qualitative research involves establishing (a)
credibility, i.e., confidence in the “truth” of the findings, (b) transferability, i.e., showing that the
findings have applicability in other contexts, (c) dependability, i.e., showing that the findings are
consistent and could be repeated, and (d) confirmability, i.e., the extent to which the findings of a
study are shaped by the respondents and not researcher bias, motivation, or interest (as cited in
Cohen et al., 2018).

In this study, the trustworthiness considerations focused on the criteria of credibility,
transferability, and confirmability; the technique of triangulation was used to ensure the first and
third criteria, while the technique of thick description was used to ensure the second criterion.

Triangulation involves utilizing various data sources of information and using them to
build a solid rationalization for different aspects of the study (Johnson & Christensen, 2008). In
this study, data triangulation was systematically applied through collecting diverse data from
multiple data sources (i.e., teacher profile questionnaires, focus group interviews, content

review).
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Thick description is a term used to “characterize the process of paying attention to
contextual detail in observing and interpreting social meaning when conducting qualitative
research” (Dawson, 2010, p. 942). In case study research, thick description involved looking at
the rich details of the case, sorting out the complex layers of understanding that structure the
social world (Dawson, 2010).

Since the goal of this multiple-case study research is to illuminate the characteristics and
particularities of the cases in question, thick description contributed to achieving this outcome
through the emphasis it places on “detail, context, thoughts, feelings, webs of relationships, and
meanings that are both spoken out loud and those that are communicated by gesture, silence, and
innuendo” (Dawson, 2010, pp. 942-943). Moreover, in order to examine the distinctive attributes
of the cases, attention was paid to teachers’ backgrounds, professional and academic
experiences, as well as the physical setting that are typically the focus of attention in thick

description (Dawson, 2010).
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Chapter 4

FINDINGS

This qualitative multiple-case study aimed to examine the conceptions of science and
language teachers at Syrian private schools about citizenship education, and to explore their
views regarding (a) the sources and the origin of their conceptions of citizenship education; (b)
the representation of citizenship education in pedagogical planning and practices and the
challenges associated with this representation; and (c) the academic and professional support
they need to enhance citizenship education in their schools.

This chapter presents the findings of each case (i.e., Language Teachers, Science
Teachers) respectively. The findings within each case are represented under four main sections
pertaining to the four research questions that were examined as following: (a) The conceptions of
teachers about citizenship education; (b) the views of teachers regarding the sources and the
origin of their conceptions; (c) the views of teachers regarding the representation of citizenship
education in pedagogical planning and practices, and the challenges associated with this
representation; and (d) the views of teachers regarding the academic and professional support
they need to enhance citizenship education in their schools.

The findings in each section are organized based on the main categories associated with
the qualitative analytical scheme adopted in the study and the themes derived from the study.
First, the results of the first case (i.e., Language Teachers) is represented, followed by the results
of the second case (i.e., Science Teachers). It is important to note that representative quotes are
frequently used to illustrate significant emergent ideas.

The chapter also represents the findings of the content review of five school textbooks,
which was conducted to verify the teachers’ claims about the availability of any citizenship-

related aspects. It is important to mention that the key terms used by the teachers were translated
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literally to represent participants’ authentic understanding of these terms. Therefore, the words
curricula or curriculum as articulated by the participating teachers denote textbook or textbooks,

and the emergent theme curriculum reform represents updating textbooks.

The Findings of the First Case: Language Teachers
Conceptions of Citizenship Education
Definition of Citizenship Education. Participating language teachers’ definitions of
citizenship education were represented in terms of education to foster human values and develop
the good citizen, education to inculcate patriotism, and education to foster a sense of belonging.
Education to Foster Human Values and Develop the Good Citizen. Nine out of the
participating 18 language teachers defined citizenship education as a process that fosters human
values in students in order to prepare good future citizens. Focusing on the development of good
citizens, S1-L T3 mentioned that citizenship education is “the process of developing good
citizens who know their rights and duties.” Highlighting the role of citizenship education in
developing the human being, S2-L T8 stated, “... and when you talk about developing a person,
you are laying the foundation for a good citizen.” S2-LT10 emphasized the role of education in
the development of human values and preparation of good citizens and explained:
To raise a good generation means to educate them on human values first. [Citizenship
education is] to prepare a good person who will become a good citizen; someone who
tells the truth, works, and sanctifies work which is something very important. Moreover,
he is someone who loves to work, is tolerant, and respects the opinions of others. All of
these are values. If the generation is raised on these values, then citizenship education

will be successful.
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Referring to moral values as important components of citizenship education, S1-LT6
clarified, “citizenship education includes moral values, and those values are the basis of
citizenship. Moral values play the biggest role in citizenship.”

Education to Inculcate Patriotism. Two teachers defined citizenship education as
education to prepare patriotic individuals who are devoted to their country. S2-LT8 stated:

The most important thing [in citizenship education] is to prepare them to love their

country. A good citizen loves his country. Without patriotism he would become a good

person. He has to love his nation to become a good citizen. He has to do something for
his country.

Highlighting the notion of developing individuals who will contribute to their homeland
S1-LT6 asserted:

Citizenship education is a process that prepares a person to contribute to his homeland.

This person is characterized by justice, respects his country which includes the leaders of

the country, respects the customs and traditions. All of these are the foundations for a

society’s success.

Education to Foster a Sense of Belonging. Six teachers defined citizenship education as
a process that fosters individuals’ sense of belonging to their country. To demonstrate, S3-LT12
mentioned that “citizenship education fosters a sense of belonging to one’s country and its
people.” She further elaborated by saying, “you might live in the US for 20 years, but you can
still feel that you love and belong to your homeland. This happens when citizenship education is
successful.” Highlighting the same notion of national belonging, S4-LT18 stated:

The value of national belonging is very important in citizenship education. | try to foster

their sense of belonging towards Syria. | instill in them love for their homeland. |
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encourage them to study well and work hard, because in the future, they will become

educated citizens and will serve their country by their education.

Scope of Citizenship Education. The scope of citizenship education was represented in
terms of discussions around two focus points: Relevance to a person’s direct environment or
national context versus borderless relevance. Twelve teachers explained that citizenship-related
education is not restricted to the immediate environment that a person lives in. In other words,
they believe that citizenship-related values are universal and can be transferred to other contexts
as well. “A good citizen in his country will be a good citizen elsewhere,” stated S3-LT12. From
the same focus group, S3-LT14 added, “when you teach them discipline and ethics this will be
reflected on all context. For example, when someone keeps the environment clean in his country,
he will do the same elsewhere.” A similar statement was made by a teacher from S2. According
to S2-LT10, “when you do not throw the garbage on the street and you speak the truth, you
would do the same wherever you are.” In another school, the same notion of borderless relevance
was highlighted, however with special focus on respecting rules and regulations. S1-LT1
mentioned that people who respect the rules and regulations in one place, will respect them in
another. However, the teachers in S1 noted and agreed that despite the borderless relevance of
citizenship education, people are “better citizens outside since breaking the rules has
consequences, such as paying high taxes” (S1-LT5; ST-LT1; ST-LT2).

Six teachers from two different focus groups mentioned that citizenship education is
restricted to one’s national context. For these teachers, when you move outside the borders of
your country, you’re not a citizen anymore and “the global citizen has no nationality” (S4-LT16).

To further clarify, these teachers believe that having a nationality and belonging to a country is
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the foundation of citizenship education, and the aim of citizenship education would be preparing
the good citizens to make contributions to their countries.

Rationale for Citizenship Education. When the participating teachers were asked about
the reason for providing citizenship-related education, they emphasized the importance of
citizenship education in developing good citizens. They also highlighted the need to change with
an emphasis on avoiding chaos. Finally, they stated that the reason why citizenship education
exists is to set the foundations for coexistence especially in multicultural societies and to
promote national identity. Following are brief descriptions of the teachers’ responses in this
category.

Development of Good Citizens. Ten teachers from three schools considered the
development of good citizens a rationale for citizenship education. According to these teachers,
schools have failed in providing successful citizenship-related education because “values are in
decline” (S1-LT1), and the war in Syria has shown that “many people do not love their
homeland, do not love their neighbors, do not love people from other ethnicities or religions,
which means they are not good citizens” (S1-LT2). Therefore, “developing good citizens is why
citizenship education exists”, as confirmed by S4-LT17. As a response to the Syrian crisis,
citizenship education has been highlighted in some of the school textbooks to develop good
citizens.

When they [curriculum developers] saw that the country was going towards different

directions, they began to work on the human being, and on instilling certain principles

and values, because if a person is good, he automatically becomes a good citizen. (S2-

LT10)
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Need to Change with Emphasis on Avoiding Chaos. In two focus group interviews, five
teachers have highlighted the need to change as a rationale for citizenship education. According
to them, the need to change stems from the “chaotic situation that we currently live in” (S3-
LT13) due to “crisis” (S3-LT13), “crimes and other events” (S3-LT12), and that is a reason to
provide citizenship-related education. One teacher stated, “without proper citizenship education,
we would live in chaos” (S3-LT14). Emphasizing the same notion, S2-LT7 articulated:

In my opinion, citizenship education is necessary, because there is a need to change in the

society. Through citizenship education, we focus on developing the good person. There is

a need to change, because the current situation is not something in which a good citizen

can live in.

Setting the Foundations for Coexistence. In one focus group, three teachers underlined
the notion of coexistence and its importance in multicultural societies. Moreover, they
considered citizenship education as means to teaching future generations how to live together.

We all are Syrians, whether Christians or Muslims. If these things, these values, were

learned and well understood, or if citizens were well educated, then they would not have

a problem with others who are from different religions or ethnicities. (S1-LT2)

In contrast to the previous argument, S1-L T3 stated, “although Syrian educational system
did not educate them on discrimination, and did not discriminate between ethnicities and
religions, problems have risen in the country.”

Promoting National Identity. One teacher considered promoting national identity a
rationale for citizenship education. According to her, national identity is in decline, which she

explained as “... not feeling attached to the country or the homeland” (S1-LT1).
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Goals of Citizenship Education. All 18 teachers considered developing the good citizen
a major goal of citizenship education. They provided various definitions of the good citizen.
Some have focused on values that good citizens possess, such as respect, love, tolerance, hard
work, honesty, courtesy, politeness, altruism, generosity, hospitality, responsibility. For instance,
S4-LT15 stated, “he [the good citizen] is the person who works hard to afford his living and lives
a decent life. He also respects others.” “The citizen loves his country. Treats people with love,
tolerance, and ethics,” articulated S3-LT14. Similarly, S2-LT10 mentioned “speaking the truth,
working, tolerance, sanctifying work, respecting the opinions of others” as attributes of good
citizens.

Others highlighted some rights that good citizens should have such as “a secured future”
(S4-LT15), and “the right to live in a safe country/homeland” (S2-LT11). One teacher stated that
the basic amenities should be provided for citizens to love their country.

When | have rights, gas is provided, bread is provided, electricity is provided, water is

provided, | am a decent human being. A citizen has the right to live with honor. When a

citizen does not live with honor, this affects his love towards his country. (S2-LT10)

Obedience was an important notion in two focus groups. For the teachers in these groups,
good citizens are individuals who abide by the rules and regulations and obey the laws of the
country. For instance, S2-LT9 stated, “when you keep your neighborhood, the environment, and
your country clean, respect traffic rules, and follow the rules and regulations established by the
municipality in your region, you are a good citizen.” Other teachers in the same group mentioned
not throwing the garbage on the street and wearing a seat belt as examples of rules that good

citizens should abide by. Similar ideas were emerged from another group. For instance, S3-LT12
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stated, “[a good citizen] fulfills his roles as a citizen. For example, he keeps the environment
clean.” Another teacher in the same group mentioned preserving the monuments of the country.

A teacher highlighted the skills that good citizens should possess such as “creativity and
problem solving” (S3-LT13).

Finally, from one of the groups, the idea of engagement to resolve conflicts was emerged.
According to a teacher, a good citizen is someone who engages in conflict resolution. Moreover,
she believes that people in Syria possess this attribute, as she claims, “we are good citizens in
Syria. If there’s a fight, we interfere to resolve it. When there’s a fire, everyone comes out to put
it out.” Other teachers agreed with this idea.

It is important to mention that in one school, a teacher distinguished between a good
Armenian and a good citizen while she was talking about the characteristics of good citizens.

When we say citizen, we do not mean necessarily an ideal Armenian. In other words,

here in Syria, you should be a good Syrian citizen. You should respect the laws of the

country, participate in elections in the future, and know the laws. Knowing the laws is
also an obligation, because if they do not know the laws, how would they live. (S1-LT3).

A notable occurrence which happened in one focus group is that one participant intensely
differentiated between a good citizen and a good person. While other participants in the group
talked about general values that good citizens possess such as respect, tolerance, and honesty,
and agreed that good persons are good citizens, she was convinced that one cannot be considered
a good citizen unless they do something for their country, as she stated, “the good citizen serves
his country and not his neighbor. When you help your neighbor and you do nothing for your

country, you are not a good citizen” (S2-LT8).
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Significance of Citizenship Education. When teachers were asked whether citizenship-
related education provides any worthwhile learning gains and should be regarded as an
educational priority, they reiterated their ideas about the importance of developing good citizens
and the attributes of good citizens. Moreover, they said that students should have a special period
for citizenship education, and it must be delivered by experts. As one teacher articulated,
“providing citizenship-related education only in Armenian, Arabic, or English classes is not
enough. It will be more effective if there’s a special class for it” (S1-LT5).

Only one teacher said that citizenship education does not provide significant learning
gains, because “societies differ. In our society, home/parental education is the basis for
developing the human being. Religion is the foundation. Morals are gained from religion.
Religion is the main reference for moral education” (S1-LT6). Figure 4 summarizes language
teachers’ conceptions of citizenship education.

Figure 4

Language Teachers’ Conceptions of Citizenship Education
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The Sources and the Origin of the Teachers’ Conceptions about Citizenship Education

Regarding their views about the sources of their definitions, the participating language
teachers reported four main sources, namely social studies textbooks, Arabic language textbooks,
the school subject National Education, and their university studies in the faculty of education.

Nine teachers from three schools mentioned that citizenship-related topics are discussed
in social studies textbooks. It is worthy to mention that a teacher noted, “expressions like these
[e.g. citizenship education, education to teach citizenship values, etc.] used to be found in the
social studies curriculum. But recently they have changed the curriculum; they do not mention
these terms directly” (S2-LT10).

Two Arabic language teachers from two groups mentioned Arabic language textbooks as
a source of their conception of citizenship education. S3-LT12 declared, “the first unit of 6
grade’s Arabic textbook is called Citizenship and Belonging.”

Seven teachers claimed that they have encountered the term citizenship education in the
school subject National Education which focuses on national belonging, whereas two teachers
said that their university studies in the faculty of education shaped their knowledge of good
citizens but not directly citizenship education. One of the latter two noted, “what I studied is
more of a conception about helping fellow human beings and standing with each other” (S1-
LT6). Figure 5 summarizes the sources of language teachers’ conceptions of citizenship
education.

Figure 5

Sources of Language Teachers’ Conceptions of Citizenship Education
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Representation of Citizenship Education in Teachers’ Pedagogical Planning and Practices

The participating language teachers articulated that citizenship education sometimes is
integrated in the content of the textbooks that they use, in terms of historical knowledge and texts
that promote citizenship related values. They also highlighted some teaching methods that they
incorporate in their instruction which contribute to citizenship education.

Historical Knowledge. Seven teachers highlighted the role of historical knowledge in
preparing future citizens. They claimed that historical knowledge that is found in the textbooks
serves as a foundation for citizenship education. It is noteworthy that regarding this theme,
teachers were divided into two groups: One group referred to the knowledge about Armenian
history, and the other referred to the knowledge about the history of Syria. The majority of the
teachers who referred to the Armenian history were Armenian language teachers. For example,

S2-LT8 stated, “the Armenian language textbook fosters historical knowledge; therefore,
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Armenian language classes literally prepare the good citizen. They learn about the nation’s
history, and nationalism.” From the same school, S2-LT10 added, “fostering national pride
through knowing the nation’s history contributes to the preservation of the Armenian language
and culture.” From another focus group, S4-LT15 said that “through teaching history, you
contribute to the development of the good citizen.” An English teacher from the same group said,
“through providing national [Armenian] education, the children become proud of their nation
and their culture” (S4-LT16).

As for the teachers who referred to the history of Syria, they were mainly Arabic and
English teachers. They highlighted the role of history in cultivating national pride which
contributes to the development of good citizens. While S4-LT18 emphasized the role of teaching
patriotism through history, S2-LT11 claimed, “learning one’s history and being proud of one’s
history makes them good citizens.” On the other hand, S2-LT7 explained:

Some reading comprehension texts in the English textbook include historical facts about

our country. For example, we have a text about the queen Zenobia of Palmyra, who was

loyal to her nation. Or historical facts about the castle of Aleppo, monuments of Aleppo.

She also added, “when you provide students with knowledge about national
achievements, they become attached to their country” (S2-LT7).

Texts that Promote Citizenship-Related Values. Ten language teachers from all four
groups mentioned examples of reading comprehension texts from the textbooks that they use as
sources for citizenship education. Referring to texts that promote citizenship related values, S4-
LT18 said, “our textbooks are prepared in such a way that they foster citizenship. For example,
Arabic language textbooks include poems about homeland, writing prompts about homeland,

homework assignments about homeland, and so on.” An Armenian language teacher from the
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same group added, “we also have such texts [about homeland] in Armenian language, but in
reference to Armenia” (S4-LT17). Ideas very similar to this have emerged from another group.
For example, “... in the reading comprehension texts of Arabic, the ideas of loving our homeland
and holding on our homeland are recurrent” (S1-LT4). In reference to the Armenian language,
S1-LT5 articulated, “we have texts about our land, our homeland, our love for the homeland in
Armenian language textbooks, but they’re all about Armenia and not Syria.” At this point, a
distinction was made as earlier between two homelands, namely Syria and Armenia.

Shedding the light on the value of helping others, S4-LT15 said, “my last lesson was
about someone who has built a new house. His neighbors came and criticized the building.
Through this story we teach them that instead of criticizing others, we should help them.” In
another focus group, S3-LT12 and S3-LT14 mentioned examples of reading comprehension texts
which cover topics like bullying, family relationships, serving one’s country as themes which are
important for citizenship education. Highlighting the value of making contributions to one’s
country, S3-LT13 stated, “we had a story about a girl who invented a tool to save water in our
English textbook. This girl made a contribution to her country.”

Among many other examples were informative texts or poems about people who made
contributions to their counties, stories that teach values like telling the truth, and poems about the
value of cooperation. To illustrate, S3-LT12 stated, “there’s a poem in the 7" grade textbook
about coexistence and sense of community; this fosters cooperation.”

Incorporating all previously mentioned ideas about texts that promote citizenship-related
values, S2-LT11 explained:

We have texts about volunteering in Arabic language textbooks. Through some other

texts, the students learn about the development of theater in Syria. Texts also cover topics
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about hygiene and the preservation of the environment. They [The students] learn about

conducting press interviews, and through these press interviews, the role of the individual

and the citizen in nation building is demonstrated. For example, what is the role of the
soldier or the firefighter. They write dialogues, press interviews about these topics.

As for the teaching methods that foster citizenship education, the participating teachers
discussed about cooperative learning activities, classroom discussions, project-based learning,
community-based learning, and incorporating real-life situations. Below is a brief description of
each of the teaching methods.

Cooperative Learning. The teachers discussed about the importance of group work and
cooperative learning activities in teaching students to respect others’ opinions which is one of the
values promoted by citizenship education. Seven teachers from four schools provided examples
of cooperative learning activities that they engage students in. For instance, four teachers from
four groups said that they provide opportunities for the students to collaborate and make posters.
S1-LT3 stated, “sometimes we do group activities in grades one and two. For example, the other
day we had a lesson about unity. After reading the lesson, the students did a small activity and
they collaborated to make a poster.”

S2-LT10 provided noteworthy examples of successful teamwork activities, such as
organizing a campaign entitled No for War, Yes for Peace, which instilled ideas in the students
about loving their homeland. She also stated:

We organized an exhibition on traditional heritage. Everyone had to bring some item that

their parents used to love. Through such exhibitions, we teach them values, we teach

them to respect the opinions of others. We also highlight the importance of group work,

cooperation, loving and respecting others.
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Classroom Discussions. Classroom discussions were mentioned as a method that teaches
students to express their opinions and share their thoughts, which according to the teachers are
attributed of good citizens. Four teachers from three groups talked about the role of discussions
in their classrooms. Regarding conducting discussions on moral values, S1-LT3 stated:

Hamasdegh [An Armenian author] has a story titled Helena’s Doll. 1t’s about a poor girl

who stole a doll. Before reading the complete story, | give the students the chance to

write the ending of the story, and then we discuss their endings in the classroom. We
decide on what is right and what is wrong. This is an example where we discuss moral
values.

An Arabic language teacher mentioned that after each Arabic lesson, discussions would
take place on values like goodness, tender, love of homeland, etc. Unlike other teachers, S4-
LT16 mentioned more universal discussion topics, as she explained:

In my English classes, I try to introduce the students to the global literature. We discuss

about cultural traditions, habits, and so on. For example, we have a unit on Celebration,

where we discuss Celtic customs, the Halloween, etc., and we try to link them to our

[Armenian] culture. What do we have in the Armenian culture that corresponds to the

Chinese, English, or European cultures? By this, the students will know that they are part

of the humanity.

Project-Based Learning. This teaching method was especially highlighted in one focus
group. The participating four teachers in this group assured that they implement project-based
learning (PBL) a lot, since it is required by curriculum makers. The teachers in this group
emphasized the importance of PBL. According to them, through PBL the students have the

chance to “think, analyze, and make inferences; hence, it fosters students’ analytical thinking”
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(S2-LT9). Moreover, S2-LT10 declared, “there is an emphasis on research done by students in
all the subjects. There is a focus on thinking, conversation, and discussion.”

Community-Based Learning. Like the previous teaching method, this method was also
only mentioned by three members from the same focus group. S2-LT10 proclaimed, “we do
activities in the school to achieve and live by the ideas that we deliver to students. For example,
when we talk about the cleanliness of the environment, the science teacher and the social studies
teacher take the children out to clean the yard, and the neighborhood.” From the same group, S2-
LT11 highlighted the importance of volunteering ang community service, and stated, “sometimes
we take them to the market, for example, or we take them to the dispensary.”

Incorporating Real-Life Situations. Only one teacher mentioned that she incorporates
real-life situations in her instruction through sharing real-life cases. She gave the following
example as an illustration: “We had a lesson about volunteering. I shared with them real-life
examples about volunteering” (S4-LT16). Figure 6 provides a summary of the views of language
teachers about the representation of citizenship education in their pedagogical planning and
practices.

Figure 6

Citizenship Education in Language Teachers’ Pedagogical Planning and Practices
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Challenges Associated with Citizenship Education

The challenges that the participating language teachers reported were mainly related to
non-academic factors. The following are brief descriptions of the challenges faced by the
language teachers regarding the integration of citizenship education in their teaching plans and
practice.

Curriculum-Related Factors. Two teachers from one focus group reported having an
overloaded curriculum to cover which constrains their ability to provide citizenship-related
education. S1-LT6 stated, “we have a huge curriculum to cover and we don’t have time to
educate students about citizenship.” Likewise, S1-LT4 claimed, “our curriculum is overloaded.
We don’t have time for other things; we just give them the lesson.”

Socioeconomic/Political Considerations. Socioeconomic considerations were
highlighted by five teachers from three schools. According to these teachers, for citizenship
education to succeed the country should provide its citizens with their basic rights. If not, then
good citizens will not exist. To demonstrate, S3-LT14 mentioned, “whenever we try to teach
them to always give back to their community, they do not take us seriously. We don’t have

water; we don’t have electricity; these would be their answers.” Similarly, S2-LT11 proclaimed,
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“good citizens are lacking because of the absence of the basic constitutes of decent living in the
country. To develop good citizens, the nation should provide its citizens with the minimum
levels of decent living.” Furthermore, the war in Syria was cited as a challenge in face of
providing successful citizenship education, as S2-LT10 asserted, “good citizens cannot be
developed in developing societies, where there are wars.”

Lack of Harmony Between Home and School. The lack of harmony between home and
school was the most recurrent challenge that the participating teachers reported with great
intensity and specificity in all four focus groups. According to 15 teachers from these groups,
there is a discrepancy between what they try to teach the students at school and what their
parents teach them at home. For example, S3-LT14 claimed, “some families have values
different than what we try to teach them at school.” The teachers in one group were confident
that they are fulfilling their roles in preparing good citizens but he students’ home environment is
affecting their job. “We are doing our jobs in preparing good citizens. But when they go home,
things are being different,” stated S2-LT11. Similarly, S2-LT8 mentioned, “it takes two hands to
clap. We are teaching them something, but they’re learning something else at home.”

From another focus group, similar ideas were emerged. “We emphasize on discipline,
respect, and so on at our school. But at some point, what we do at school is not enough. Parents
should be next to the teachers in this” (S1-LT5).

The teachers emphasized the importance of parent-teacher collaboration in providing
successful citizenship-related education. S1-LT5 explained:

If there isn’t parent-teacher collaboration, the work done by the teacher won’t be

effective. You try to teach them something for a few hours, but when they go home, and



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 98

the work does not continue or the same importance is not given, | feel that our work

would be ineffective.

Another area of discrepancy is having different expectations from the students. In other
words, while teachers expect students to focus on concepts and ideas, parents expect their kids to
get high grades. S4-LT17 claimed, “we are not able to fulfill our roles, since we are hugely
affected by the pressure that parents put on us as they put on their children for the sake of
grades.” Another teacher from another school said, “parents want their children to get 100s. They
don’t care about the ideas” (S2-LT9).

This takes us to the next challenge about the educational system and the prevalent grade-
driven culture.

Educational System. Eight teachers from two groups considered the Syrian educational
system as a challenge in face of providing citizenship-related education. The challenges that the
teachers articulated regarding the educational system were represented in terms of textbook-
related challenges, curriculum-related challenges, and the exam-driven educational system. Four
teachers from one group mentioned that the Syrian curriculum is not practical and focuses on
rote-memorization. As a result of this, an exam-driven culture has been created, and the students’
learning has been hugely driven by the grades that they get. “They learn for tests and grades,
then they forget everything. There’s no application of any kind” (S1-LT5).

When it comes to the textbooks, teachers stated that the education system in Syria heavily
relies on lessons and textbooks. Moreover, the teachers are required to abide by the textbook,
which according to them is the biggest challenge in the face of providing any kind of citizenship-

related education.
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In one focus group, three Armenian language teachers mentioned that the Armenian
language textbooks that they use are outdated, which do not help them in providing any kind of
citizenship-related education. They especially highlighted the lack of activities in the textbook
which foster student participation and collaboration which are crucial to foster citizenship-related
values.

Environmental Factors. Three teachers from two schools mentioned that students
nowadays are preoccupied with other things and they don’t want to listen. Moreover, they
highlighted the impact of technology on students’ behaviors and attitudes towards learning in
general, and learning values in particular. S1-LT1 stated, “students are accepting the moral
values in a great difficulty.” A teacher from another school said, “the inactivity caused by cell
phones, the television, the computer in unbelievable. Not just at the level of our school. The child
has become a machine who doesn’t like to think” (S2-LT10).

Students’ Profiles. Seven teachers from three school reported the impact of students’
profiles on providing effective citizenship-related education. A major concern within this
category was the lack of students’ readiness to accept certain things. “They are taught about their
rights and responsibilities. They know their rights very well, but when it comes to their
responsibilities, they are not ready to accept them,” proclaimed (S1-LT4).

In another focus group, the teachers talked about individual differences and its impact on
the teaching-learning process. The fact that they need to cater to the needs of different students
within the same class and during the same period, impedes their ability to convey certain values
S3-LT12 mentioned that “individual differences is one of the main challenges. There are some
students who get the idea instantly, whereas others, on contrary, need you to repeat the idea

several times.”
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Teacher-Related Factors. Only in one focus group three teachers reported teacher-
related factors as challenges that affect the provision of citizenship education. These factors
include lack of collaboration between teachers of different subjects. A teacher shared her
experience by saying, “teaching them [students] the etiquette of conversation is not just the
responsibility of the social studies teacher. For example, the English teacher should also tell them
that they should not speak together, and they should respect each other” (S2-LT8). Moreover,
she added, “if we as teachers of different subject matters do not agree with each other, our efforts
won’t be successful.”

Another teacher-related factor cited by teachers from the same group is carelessness of
some teachers especially when it comes to disciplinary matters, which according to them, are
important to prepare good citizens. For instance, S2-LT10 claimed:

We are told that when the bell rings, all teachers should go out so that the children would

not fight. Why wouldn’t the teachers be in front of their classrooms? Who is guilty? The

teacher! The children enter the classroom pushing each other. Why? Because the teacher
is not there.

Figure 7 summarizes the challenges that language teachers face when they integrate
citizenship education in their pedagogical planning and practices.

Figure 7

The Views of Language Teachers about the Challenges of Citizenship Education



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 101

Curriculum
overload

Secloecanamic
/ political
considerations

Envirommental
factors

Challenges

Associated ot

Teacher- § - with CE ) - harmony
related between

home and

factors : school

Students’ Educational
profiles system

Support Needed to Enhance Citizenship Education

The participating language teachers reported two types of support that they need to
enhance citizenship education in their schools: (a) Professional support; and (b) non-academic
support. Concerning the professional support, the teachers referred to in-service training
opportunities. As for the non-academic support, it was represented in terms of the availability of
a conducive work environment, home-school collaboration, and collaboration between teachers.
Following are brief descriptions of each of these support mechanisms.

In-Service Training. Being provided with in-service training opportunities as a type of
professional support was highlighted by three teachers from one focus group. The kinds of the
training opportunities cited by these teachers included peer-observation, discussion groups with

colleagues, and professional development workshops. S2-LT11 said that peer-observation gives
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them the chance to learn from the experiences of their colleagues. Another teacher mentioned the
importance of sharing ideas with each other and having regular group discussion might be very
helpful. Lastly, the teachers said that before the war in Syria, they used to participate in many
workshops; however, the war and the inflation have stopped everything. Within this context, a
teacher asserted, “participating in workshops helps the teacher to better prepare her students to
become good citizens” (S2-LT7).

Conducive Work Environment. The idea of the availability of a conducive working
environment was emerged from two groups. It was represented in terms of comfortable working
conditions, and clear expectations with preset rules and regulations. When it comes to
comfortable working conditions, three teachers from two different focus groups mentioned that
teachers should be mentally and financially comfortable to be able to work effectively.

In one focus group, two teachers highlighted the importance of having clear disciplinary
guidelines at schools, to facilitate their work in preparing good citizens. As one of them
mentioned, “there should be clear guidelines. Students should know what is right and what is
wrong” (S2-LT2).

Home-School Collaboration. This idea was one of the most frequently discussed ideas
in all four focus groups, which was also discussed with great intensity and specificity. Ten
teachers from these groups mentioned that education provided at home is the basis for citizenship
education. Although these teachers believe that they have a role in preparing future citizens, they
think that if parents do not teach their children the same values that they are being taught at
school, their work would be pointless and citizenship education would not be successful.

In one of the schools a teacher suggested that awareness sessions should be organized for

parents, so they would be more collaborative and will support teachers in their work.
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Collaboration between Teachers. Unlike the majority, one teacher accentuated the
importance of collaboration between teachers, so their joint efforts would positively affect the
development of good citizens. She explained, “teachers should collaborate in this. For example,
if I give them a moral lesson, teachers of other subjects should do the same. If we collaborate, we
can prepare the good citizen” (S1-LT5). Figure 8 summarizes the views of language teachers
about the support that they need to enhance citizenship education in their schools.

Figure 8

The Views of Language Teachers about the Support Needed for Citizenship Education
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The Findings of the Second Case: Science Teachers
Conceptions of Citizenship Education

Definition of Citizenship Education. The participating science teachers’ definitions of
citizenship education were represented in terms of education to develop the good person/citizen

and education to foster a sense of belonging. One notable occurrence which distinguished one of
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the science teachers’ groups is the emergence of a definition of citizenship education which
focuses on the preparation of the global citizen. Following are brief descriptions of the
definitions.

Education to Develop the Good Person/Citizen. Six teachers from three different focus
groups defined citizenship education as education to develop the good person who is also a good
citizen. Some of the teachers focused on national values that these citizens should possess, such
as love of the homeland. S4-ST8 stated, “it [citizenship education] is the process of preparing the
good citizen, who is instilled with national values.” Others moved beyond values, and defined
citizenship education as “preparing future generation to contribute to their society and country”
(S1-ST2), or “preparing a good person, who is useful for himself and for the society that he lives
in” (S1-ST1). Another teacher related citizenship education with patterns of behaviors and
explained, “citizenship education is related with building the student’s character; it defines his
patterns of behavior” (S1-ST3). Finally, a teacher from another focus group stated, “we try to
plant a good seed and take care of it as much as we can. In my opinion, this is citizenship
education” (S5-ST10).

Education to Foster a Sense of Belonging. Three teachers from two groups focused on
the idea of instilling a sense of belonging in their definitions of citizenship education. While one
teacher from one focus group emphasized the role of citizenship education in developing “a
moral and emotional commitment to one’s country” (S3-ST6), another teacher stated that “moral
values are different than citizenship. Citizenship is one’s feelings towards his motherland; it’s
belonging” (S3-ST4).

It is noteworthy to mention that in one focus group a teacher mentioned that this sense of

belonging should be fostered towards Syria and Armenia. As she stated, “citizenship education
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aims at fostering the students’ sense of belonging towards Syria and Armenia” (S4-ST7), and her
colleague in the group agreed with her.

Education to Prepare the Global Citizen. While being prompted about whether
citizenship-related education should be restricted to the national context, global context, or both
national and global contexts, one of the teachers provided this unique definition for citizenship
education:

Citizenship education has two aspects. When we prepare the good citizen who is smart,

polite, respectful, he would be the same person anywhere in the world. So, this is the

global citizen. At the same time, we instill in him national values, so he would be a good
citizen in his country. (S4-ST7)

Scope of Citizenship Education. The scope of citizenship education was represented in
terms of discussions around three focus points: Relevance to a person’s direct environment or
national context, borderless relevance, and national and borderless relevance. Nine teachers
argued that citizenship-related education is not restricted to the national context, because “if
someone is very well educated based on certain values, they will be good citizens whenever they
live in.” Their arguments were based on the transferability of citizenship related values.

One teacher contended that citizenship education moves beyond the national context to
the global context, and a good citizen possesses values that can be considered universal and
accepted by any nation, in addition to national values such as patriotism and belonging which
would make them a good citizen in their country.

Rationale for Citizenship Education. The reasons for providing citizenship-related
education according to the majority of science teachers is the preservation as well as the

development of the nation. This idea was emerged from three focus groups. In the fourth focus
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group, the teachers emphasized the role of citizenship education in developing the good citizen.
These two rationales are described below.

The Preservation and the Development of the Nation. Six teachers from three focus
groups cited the preservation and the development of the nation as a rationale for providing
citizenship education. According to them, good citizens are being prepared at schools, so they
would contribute to their country in the future. “[Citizenship education is provided] in order to
achieve the best. In other words, those good citizens are the ones who will maintain and develop
their country and their homeland. They will bring their country to a better place,” mentioned S4-
ST8. Similarly, S5-ST9 claimed, “...to keep our country in hands of people who can preserve it
and develop it at the same time.” Giving an example on how one can develop their country, S5-
ST11 explained:

Through the certificates and the degrees that one gets, he can give something to his

country. Or through his job a person can serve his country. For example, Japan or China

are known for cheap labor force, but at the same time they have high quality productions.

These countries are known for excellent education.

As for some teachers from another focus group, the development of the country is
dependent upon the extent its citizens are responsible and cooperative. S3-ST5 mentioned, “if we
abide by the laws and everyone works and has a sense of responsibility, the country develops.”
Another teacher from the same group asserted, “teaching them [the students] cooperation is one
of the reasons of providing citizenship education. They should cooperate for the sake of the
development of the nation” (S3-ST3).

Development of Good Citizens. Only two teachers from one focus group reported the

development of good citizens as a rationale for citizenship education, although this rationale was
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implicitly prominent in the other three groups as well. While trying to justify her response, S1-
ST3 mentioned that daily life occurrences show that the numbers of good citizens are decreasing,
and she added, “when people do not behave well and engage in non-appropriate acts such as
fights and violent conflicts this means they are not well-prepared as good citizens. So, there is
the need for citizenship education.”

Goals of Citizenship Education. The idea of developing the good citizen as a goal for
citizenship education has emerged from all four focus groups. Therefore, this was the most
frequently mentioned concept across all the groups. The participating science teachers’
definitions of the good citizens varied. While the majority of the teachers focused on personal
qualities of good citizens, others highlighted the skills that these citizens should have.

According to the teachers, some of the personal qualities that good citizens possess are
responsibility, respectfulness, conscientiousness, self-reliance, cooperation, hard work,
commitment, non-discrimination, fair-mindedness, confidence, independence, etc. For instance,
S4-STS stated, “he [the good citizen] is a good, smart person who is always conscientious with
regard to his work, regardless of the conditions that he works in.” Highlighting the quality of
respectfulness, the same teacher added, “he is brought up by certain principles such as
friendship, respect towards older and younger individuals, etc.” While S1-ST3 mentioned that
good citizens are “respectful and cooperative”, S1-ST2 articulated, “they have a sense of
responsibility both in home and at school.” In another group, S5-ST9 asserted, “the good citizen
is completely independent; he builds himself up from zero; he works on himself and develops
himself without relying on others”, and S5-ST10 added, “he seeks knowledge and is self-reliant.”

In addition to the personal qualities that good citizens possess, in their definitions of good

citizens some teachers emphasized the rights that these citizens should have. These rights
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included, “the right to live a comfortable life” (S4-STS), access “to water, electricity, food” (S4-
ST7), and “medical healthcare” (S4-ST8). Within this context, using herself as an example a
teacher proclaimed:

The citizen should have rights and duties. It is my duty as a biology teacher to come to

school and teach with all my capabilities; in turn I have the right to receive recognition

from the government or any private institution. (S1-ST2)

According to one teacher, a good citizen should know their duties before their rights.
This teacher had this comprehensive definition of the good citizen:

A good citizen is a fair-minded person who accepts others as they are. He is unbiased,

non-extremist, and at the same time preserves his/her religion or customs without

interfering with others; he is not fanatical. He knows his duties before his rights within
the country in which he lives in and abides by the laws of the country. He accepts all the
possible changes that he may go through. (S5-ST10)

Lastly, in one focus group the three teachers’ characterizations of the good citizen were
reliant upon the idea of belonging and showing devotion for one’s country, as they stated, “a
good citizen loves his country; he feels that he belongs to his country” (S3-ST6). “He defends his
country during special conditions” (S3-ST4).

It is important to note that in one of the science teachers’ focus group, one teacher
differentiated between a good person and a good citizen, claiming that a good citizen is someone
who is passive and abides by the laws of the country without defending their rights. She made
the following clarification:

A good person and a good citizen are not the same. A good person should always be

good, anywhere and everywhere. Whereas a good citizen should be good in and for the
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country that he lives in and should accept things as they are. For instance, we have one

hour of electricity a day. As citizens, we are accepting this without protesting, so we are

good citizens. However, a good person defends his rights” (S4-ST7).

Significance of Citizenship Education. When the teachers were asked about the
significance of citizenship-related education, most of them rearticulated their views about the
importance of citizenship education in developing good citizens. In one of the groups, they
considered providing citizenship-related education more important than the teaching and learning
process that takes place at schools. S1-ST3 stated, “citizenship education is more important than
teaching and learning. For example, how would you teach someone who is not committed? Or
how would you teach someone who is not respectful?”” S1-ST1 added:

Citizenship education is the basis. The student should learn commitment, should know

the rules and respect them, so the teaching-learning process would be smoother. You

cannot teach someone who does not know and does not respect the rules and the
regulations.

Figure 9 summarizes science teachers’ conceptions of citizenship education.

Figure 9
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The Sources and the Origin of the Teachers’ Conceptions about Citizenship Education

The participating science teachers reported social studies textbooks, their university
studies in the faculty of Education, and the school subject National Education as sources of their
definition. Three teachers from two focus groups said that citizenship values are incorporated in
social studies textbooks. “This term [citizenship education] is written in social studies textbooks,
in lesson objectives, unit objectives, and curriculum objectives,” stated S4-ST8. “In social
studies textbooks we come across many topics that can be related to citizenship education or the
good citizen. For example, attributes of good friends, tolerance, respect, love, cooperation,”
explained S4-ST7.

Three teachers from two focus groups claimed that they have heard of the term
citizenship education during their university studies in the faculty of Education. One of them
stated, “in the teaching diploma program, we had a course named Philosophy of Education. We
have encountered this term in that course” (S3-ST4).

Lastly, five teachers from three focus groups said that issues related to citizenship or
citizenship values are found in National Education textbooks, especially grade nine and 12
textbooks. Figure 10 summarizes the sources of science teachers’ conceptions of citizenship
education.

Figure 10

Sources of Science Teachers’ Conceptions of Citizenship Education



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 111

The school subject
National
Education

University studies
in the faculty of
education

Social studies
textbooks

Sources of
Conceptions

Representation of Citizenship Education in Teachers’ Pedagogical Planning and Practices

The participating science teachers described the following teaching methods that they
integrate in their instruction which contribute to citizenship education.

Incorporating Real-Life Situations. Six teachers from three groups explained that
incorporating real-life examples plays a role in developing knowledgeable citizens. To
demonstrate, S1-ST2 declared, “I try to teach science through real-life examples. I rely a lot on
real-life examples, because science is a manifestation of the reality that we live in.” “When we
study about human health, we teach them how to maintain their health. For example, we teach
them to eat sugary products moderately,” asserted S1-ST1. Referring to the content of the
biology, chemistry, and physics textbooks S1-ST3 explained:

After they have updated the books in Syria, the new curriculum relies upon linking

everything to students’ daily lives. If they take a lesson about vitamins, they have to

examine their food and explore their vitamin intake. Even in physics and chemistry it’s
the same. Opening and closing the door is rotation in physics, the salt that you eat is

chemistry.
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One teacher talked about encouraging her students to give real-life examples, as she
mentioned, “this week I gave them a lesson about frictional force. A student who has big
imagination explained the role of frictional force in skiing” (S1-ST3).

Moving beyond the content knowledge and their instructional plans and practices, the
teachers cited a number of real-life scenarios that they engage students in, which contribute to
the development of the good citizen. S1-ST1 stated, “after we do an experiment, | tell the
students that the tools and the equipment that we used for the experiment belong to the school, so
we have to clean them and put them back.” According to her, this act teaches the students
responsibility.

Classroom Discussions. The participating science teachers mentioned classroom
discussions as a method to foster citizenship-related values. Five teachers from three groups
claimed that they regularly engage students in discussions. It is important to mention that all
these five teachers stated that classroom discussions take place at the end of each period. As for
the topics of discussions, they were mainly focused on values such as respect, or preserving the
environment. Whereas the aim of the discussions was to provide a moral lesson to the students.
S5-ST7 elaborated on this idea by saying, “the last 10 minutes of my sessions are allocated for
questioning. Students ask me questions. We discuss about topics of their choice, and I try to
teach them what is right and what is wrong.” Another teacher in the same group mentioned that
their lessons target behavioral and affective objectives; hence, at the end of every lesson they
teach students certain values. Providing an example of a discussion topic which conveys values
S4-ST8 mentioned “respecting animals or living things in general.”

The latter thought was articulated in one of the members of another group as well. “At the

end of each lesson we are required to give a moral lesson. For example, we have a lesson about
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pollution in biology. At the end of the lesson we talk about how to keep the environment clean,”
asserted S1-ST1. Similarly, S1-ST3 stated, “we study about the formation of water in physics. At
the end of the lesson, students discuss about how to preserve water.”

In another group, a teacher claimed that in her classrooms, discussions usually take place
before conducting an experiment, as students think and share their insights about the results of
the experiment. She stated, “we have simple experiments in science. Before we do the
experiment, | explain it and ask their opinion about the result. | get so many different opinions.
Then, after we do the experiment, they discover the correct result” (S5-ST10).

Lastly, highlighting the role of textbooks in advancing classroom discussions S1-ST3
clarified, “we have a section in each lesson titled, | think. The students have to think and give me
an answer. We usually convert this into a classroom discussion.”

Conducting Experiments. Two teachers from two groups highlighted the importance of
science experiments in teaching the students certain values and life skills. S4-ST8 explained:

| think engaging students in experiments is very important to teach them that only by trial

and hard work they can achieve success. During experiments they do not only acquire

knowledge, but they also learn values. I try to teach them life skills, such as perseverance,
consistency, hard work. I try to link everything to real life.

Cooperative Learning. The idea of cooperative learning as a teaching method that
promotes citizenship education was emerged only from one focus group. Two teachers from this
group highlighted the role of cooperative learning activities in teaching the students
“commitment, belonging, and respect” (S1-ST3). Emphasizing the impact of group work on
fostering a sense of responsibility S1-ST3 added, “the students actively engage in their learning

while participating in cooperative group works. Being engaged in and responsible for their
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learning promotes a sense of responsibility.” Giving an example of a cooperative learning
activity S1-ST1 articulated:

To make a poster or decorate the bulletin board, the students collaborate to initiate ideas.

For example, we have the classification of animals into vertebrates and invertebrates.

They cooperate and search for animals and then make a poster representing them.

Community-Based Learning. Four teachers from two groups pinpointed the role of
integrating student learning with community engagement in the preparation of good citizens. The
most recurrent examples of community engagement as articulated by the teachers were
“participation in campaigns for cleaning or planting trees” (S3-ST4), “blood donation” (S3-ST6),
and “cleaning campaigns” (S3-ST5). “Involvement in these kinds of campaigns foster certain
values,” confirmed S3-ST5.

Organizing clean-up campaigns was an idea emerged from another group as well.
“Whenever we discuss about keeping the environment clean, we engage students in clean-up
campaigns such as cleaning the school yard or the neighborhood,” explained (S4-ST8).

A significant finding in this category is some teachers’ beliefs about their inability to
prepare good citizens through teaching science. As articulated by one of the teachers, “as a
science teacher I don’t think | can prepare a good citizen through teaching science. It happens
through the teacher’s personality and character” (S5-ST10).

In another groups the role of the teachers’ characters, personalities, attitudes, and
behaviors in teaching citizenship-related values were also emphasized. One of the participants
explained, “when we see something on the ground and we remove it, they learn from our

behavior” (S3-ST6).
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Finally, a teacher said that teaching citizenship-related values is the responsibility of the
social studies teacher and it happens through social studies. She made the following clarification:
Our social studies curriculum has changed a lot. Previously, it included separate subjects;
history, geography, and civics, and it was based on maps, definitions, and rote
memorization. Now we have one subject called social studies and the teaching is based
on case studies. Through analyzing these case studies, students grow as persons and
citizens. (S5-ST11)
Figure 11 provides a summary of the views of science teachers about the representation
of citizenship education in their pedagogical planning and practices.
Figure 11

Citizenship Education in Science Teachers’ Pedagogical Planning and Practices
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Challenges Associated with Citizenship Education

The participating science teachers reported the following challenges that they face when
they incorporate citizenship education in their instructional plans and practices.

Lack of Harmony between Home and School. This was the most salient challenge as
reported by the participating science teachers. Nine teachers from all four focus groups reported
the discrepancy between what parents teach their children and what schools aim to teach them.

“They are used to something at home and we try to teach them something else. Changing
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students’ bad habits is challenging,” proclaimed S1-ST3. A similar comment was made by a
teacher from another group. S5-ST11 explained, “the parents’ impact on students is huge. We
cannot teach them something if their parents do not collaborate with us.”

Another important argument within this category was the lack of collaboration and
support from parents regarding some of the school’s initiatives, which was emphasized by one of
the focus groups. For instance, S3-ST4 stated, “last year when we did a cleaning campaign,
many parents have complained; they were against the idea.” Furthermore, the teachers in this
group claimed that some parents do not care at all about teaching their children certain values.
To demonstrate, S3-ST5 declared, “parents are not teaching their children to respect and love
their country.” Another teacher from the same group stated, “when children do not respect their
parents and grandparents, how do we expect them to respect us or their country?”

Educational System. Four teachers from two focus groups reported the impact of the
exam-driven Syrian educational system on providing citizenship-related education. “At the end
of each lesson, we have students who keep asking about what they have to learn to get good
grades in the test,” claimed S1-ST2. The exam-driven culture has influenced parents as well, as
“some parents put pressure on their children to get high grades; hence, the students are learning
just for the sake of the grades,” confirmed S1-ST3.

Further elaborating about the negative impacts of the exam driven culture in preparing
good citizens S4-ST7 mentioned, “when parents require children to get full grades, they might
encourage them to cheat and lie.”

Curriculum-Related Factors. Curriculum related factors that affect citizenship
education as reported by the participating science teachers can be divided into two parts: (a)

Curriculum overload and time constraints; and (b) curriculum objectives.
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Two science teachers from one of the focus groups cited curriculum overload and time
constraints as factors that affect the provision of an effective citizenship education. “Our
curriculum is overloaded; 45 minutes is not enough to engage students in many things. We just
review the previous lesson and deliver the new one,” asserted S1-ST1. Another issue within this
context was the burden put on teachers to prepare the students for the official Brevet and
Baccalaureate examinations. S1-ST3 clarified, “we have a lot to cover in the curriculum. The
curriculum is overloaded with information. Moreover, we have to solve previous exam questions
and prepare the students for the official exams.”

As for the general objectives of the curriculum, two teachers from one focus group stated
that citizenship-related education is completely absent from the sciences curricula. S5-ST10
claimed, “the concept of citizenship is absent from our curriculum; our curriculum does not help
us to provide citizenship-related education, but we do it as teachers.” Another teacher from the
same group explained:

Citizenship-related topics are usually discussed in the social studies curriculum. But in

sciences, we never come across citizenship. However, | provide them with this

[citizenship education] through my personality, through the way | deal with them, and

through guiding them in my classes.

Two teachers from another focus group described the general aims of the Syrian
curriculum, which according to them emphasizes rote memorization. S1-ST1 shared the
following thought:

Patterns of thinking differ between Syria and western countries. Our curriculum is

different. Here the focus is on rote memorization. In other countries, there is more focus
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on comprehension and analysis. They might be teaching the same concepts but in

different methods.

Environmental Factors. According to three teachers from two focus groups, a
successful citizenship-related education necessitates collaboration between different
stakeholders, since there are many environmental factors that interfere and impede the goal of
preparing the good citizen. S1-ST3 stated, “the school is not enough for providing citizenship
education. Home, school, universities should collaborate.” She further explained her argument
by saying:

Preset rules and regulations are very important for preparing good citizens. There should

also be consistency. We have rules and regulations at our school. However, when a

student graduates from high school and pursues higher education in a university where

there are no firm rules and regulations, this affects their development as good citizens.

Moving beyond the boundaries of the school, a teacher from another school highlighted
the impact of the student’s environment on the effectiveness of citizenship education, as she
noted:

The family and society in which they [the students] live, or the original environment that

they came from affect a lot. Because no matter how much we tried, we would not be able

to change these students in order to become good citizens.

Cultural Considerations. This idea was emerged only from one focus group, where two
teachers highlighted the impact on having multicultural classrooms on transferring certain values
which might be “accepted by one culture but not the other” (S1-ST1). S1-ST3 elaborated on this

idea by saying, “we have mixed classrooms with multiple languages, multiple cultures and
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traditions. Armenians have cultural traditions and habits which are different than non-
Armenians. Their cultural backgrounds sometimes affect their behaviors.”

Students’ Profiles. Only one science teacher referred to the students’ profiles as a
challenge in the face of achieving the goal of citizenship education which is to prepare students
to become good citizens. She mentioned that some students have the fear of making mistakes
which limits their thinking. According to her, “if students are to become good citizens, they
should be taught that making mistakes is acceptable and thinking fearlessly is the key to
creativity” (S1-ST3).

Figure 12 summarizes the challenges that science teachers face when they integrate
citizenship education in their pedagogical planning and practices.

Figure 12
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Support Needed to Enhance Citizenship Education

The participating science teachers highlighted professional support, non-academic
support, and academic support as key instruments to enhance citizenship education in their
teaching practices. The teachers’ suggestions are described below.

In-Service Training. When it comes to professional support, according to three teachers
from one focus group, professional training provided by experts in the field is key to enhance
citizenship education. “We need experts. We need guidance from professionals so we can better
help the students,” asserted S1-ST3. Concerning the objectives of the training, S1-ST1 stated,
“learning about new teaching methods to incorporate citizenship education might be of great
help.”

Home-School Collaboration. Although the lack of harmony between home and school
was the most frequently and extensively discussed challenge by most of the science teachers,
only two teachers from one focus group deemed home-school collaboration as a vital constitute
of a successful citizenship education. S4-ST7 stated, “we need support from parents. No matter
how much we work, if parents do not follow up with their kids, we cannot make a great impact.”

Academic Support. Academic support was represented in terms of curriculum reform
and the allocation of more time and freedom to teachers. To illustrate, three teachers from two
focus groups stated that dedicating time for citizenship education requires its integration in the
sciences curricula. S3-ST6 stated, “there is a need for curriculum reform; the schools should
focus more on extra-curricular activities.”

Four teachers from two focus groups highlighted the importance of the freedom given to
teachers in enhancing citizenship-related education. In other words, S4-ST8 mentioned that if

teachers have the freedom to choose how much of content they will cover or whether they will
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test the students or not, then they can choose and integrate teaching methods that emphasize
citizenship education in their practices.

Finally, one teacher who believes that providing citizenship education is beyond her
responsibilities as a science teacher explained, “we need to be given more time for extra-
curricular activities such as teaching them how to be good citizens through sharing our personal
life experiences for example” (S5-ST10). Figure 13 summarizes the views of science teachers
about the support that they need to enhance citizenship education in their schools.

Figure 13
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Findings of the Content Review

To verify the teachers’ claims about the integration of citizenship education in the
textbooks that they use, prefaces, textbook objectives, content of certain lessons, and the
activities of five textbooks (three language textbooks and two science textbooks) were reviewed.

The following are brief descriptions of the data reviewed from each of the textbooks.
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Arabic Language Textbook (Grade 7)

The textbook was published for the 2019-2020 academic year by the National Center for
Educational Curriculum Development which belongs to the Syrian Ministry of Education. S3-
LT12 claimed that the Arabic language textbook promotes citizenship education and aims at
preparing the good citizen. She also mentioned that each unit in a textbook includes projects that
require cooperation. To confirm her claims, the preface of the textbook was reviewed. In the first
paragraph of the preface the authors state that the aim of teaching the Arabic language is to
develop the personality of the Syrian Arab citizen, enhance their citizenship values, and
encourage self-learning that achieves sustainable development and the advancement of their life
skills. Moreover, the authors claim that each text targets comprehension, understanding, and
analysis. Among other objectives related to this aim, each lesson includes a question that
measures the learner’s ability to read between the lines, and a question from the affective domain
which reinforces the values of the Syrian Arab citizen, such as citizenship, belonging, tolerance,
adhering to the homeland, and loving and respecting the nation’s flag, in addition to a question
that measures critical understanding.

The review of the preface also revealed that the first unit of the textbook is titled
Belonging and Citizenship. According to the authors, by studying the topics of this unit, the
learners acquire the values of belonging to the homeland and Arabism in its correct context and
appreciate the difference between the opinions of the citizens. They also appreciate diversity that
promotes integration among the citizens.

Finally, it is stated that the textbook includes a number of educational projects that the
learners are required to implement either individually or collectively. These projects aim at

revitalizing the learners, and developing their skills in investigation, scientific research and self-
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learning. This statement verifies the teacher’s claim about the integration of cooperative learning
activities in the textbook. To further validate S3-LT12’s argument, the first unit of the textbook,
namely Citizenship and Belonging, was reviewed. As stated by the teacher, at the end of the unit
there were a number of proposed projects. The proposed projects included cooperative learning
activities, such as a group work to design a dictionary and a group work to design an advertising
magazine which includes ads that encourage the use of the Arabic language and warn of the
dangers that it faces (See Appendix M).
English Language Textbook (Grade 5)

The textbook was first published in 2008 by York Press and then reprinted for the 2014-
2015 academic year by a public center printing house. S2-LT7 claimed that citizenship education
in the textbook is represented through texts that promote historical knowledge and reinforce
national pride. She specifically made a reference to a text about the Queen Zenobia of Palmyra
(See Appendix N). The review of the text revealed that it is an informative text about the life of
Queen Zenobia and her battles against Romans. The questions following the text were factual
questions that can be answered by facts contained in the text. The lesson did not include any
explicit references to citizenship values.
English Language Textbook (Grade 3)

The textbook was first published in 2002 by York Press and last updated in 2019. It is
accredited by the National Center for Educational Curriculum Development. According to S2-
L T8, the textbook includes projects and activities after each lesson, which require students to
work in pairs or groups, which teach students to express their opinions, respect others’ opinions,
collaborate, and be active learners. She also stated that through these projects, the students are

prepared as good citizens. The textbook was reviewed to check whether it includes activities and
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projects at the end of each lesson, and what types of projects it includes. A review of the units
revealed that the last two activities in each unit are doing a pair work and making a project
respectively. Suggested pair works were mainly conversation activities between two students to
share ideas about their school timetables, ask and answer guestions about their classroom, take
turns and make sentences about some pictures.

Concerning the projects, the review indicated that some of the suggested projects are
individual tasks and require students to draw a map of Syria, draw their favorite place at school,
or to make a painting about their favorite hobby, food, lesson, or place in Syria for instance.
Some of the projects require an implementation of a group work such as making a dice or a
spinner and play some kinds of games that mainly target conversational skills. Others require
collaborating and making surveys. Appendix O shows examples of cooperative learning

activities.

Science Textbook (Grade 4)

The textbook was published for the 2019-2020 academic year by the National Center for
Educational Curriculum Development which belongs to the Syrian Ministry of Education. S5-
ST10 claimed that the textbook integrates many activities and projects that promote the active
engagement of the students in their learning. She also contended that the aim and the objectives
of the textbook tap upon citizenship-related values. The preface of the textbook which includes
the aims and the objectives was reviewed. A number of lessons were reviewed as well, to
examine the nature of the activities and the projects and confirm teachers’ claims.

According to the authors, the general aim of the textbook is to linking sciences and
technologies to the society and the environment, and to develop the skills, strategies, and mental

processes needed for scientific research and solving technical problems. Moreover, they assert
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that the textbook develops the habits of observation, exploration, classification, and the
systematic way of thinking. It also enhances learners’ capabilities in data collection, and fosters
creativity and innovation. Furthermore, the textbook inculcates healthy living habits as well as
decent life habits, and regularity at work. This review shows that the teacher’s claims are valid
regarding the general aims of the textbook.

As for the activities included in the textbook, the review revealed that the book includes
some projects that require cooperation. Moreover, each lesson includes specific tasks that require
students to observe, experiment, make inferences, think, ask questions, assess their learning,
conduct a research at home and present the findings through an essay, a poster, or any other

means. Appendix P includes an example of a group project.

Physics and Chemistry Textbook (Grade 7)

The textbook was published for the 2019-2020 academic year by the National Center for
Educational Curriculum Development which belongs to the Syrian Ministry of Education.
According to S1-ST3, the textbook incorporates real-life examples and problems which foster
students’ involvement in their learning. Moreover, the teacher mentioned that in each lesson,
there is a section named | contemplate. In this section, the students are presented with some
prompts which require them to think and provide an answer. According to the teacher, this
activity plays a role in preparing students to become critical citizens, who think and make
connections between physics and chemistry and their lives and come up with solutions to real-
life problems and dilemmas.

To validate the teacher’s argument, the preface and some lessons from the textbook were
reviewed. The authors of the textbook assert that the content is based on knowledge and skills

which enable learners to face the problems that they get exposed to in their daily lives, and to
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find appropriate methods to solve them. It also stimulates learners to acquire the skills of
communication, thinking, and research. On the other hand, the review of the lessons showed that
questions under the title I contemplate are included in the lessons as the teacher described.
Examples of the questions included in the section are: Why does it usually get warmer when it
snows; Why are air conditioners placed at the top of the room close to the ceiling, etc. Appendix
Q presents examples of some questions and activities from the textbook.

Although the content review confirmed the participants’ claims regarding some of the
aspects of the textbooks, it cannot be confirmed whether the teachers engage students in these

activities or projects and how the actual implementation takes place.

Summary

The findings of this qualitative case study regarding teachers’ conception of citizenship
education, show that there are many areas of similarities between the conceptions and the views
of language teachers and science teachers. The teachers of all eight focus groups provided very
similar definitions to citizenship education. Moreover, they agreed on a great number of
characteristics of the good citizen. There weren’t any noticeable disagreements regarding their
conceptions. However, there were a few remarkable differences in the subthemes of some major
themes related to their views about the representation of citizenship education in their
instructional plans and practices, the challenges associated with this representation, and the
support needed to enhance citizenship education in their schools. The next chapter presents a
thorough comparisons between the data collected from the two cases and compares the study’s

findings with the reviewed literature in chapter two.
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Chapter 5

DISCUSSION

This study adopted a qualitative research design and methods to examine the conceptions
of science and language teachers at Syrian private schools about citizenship education, and to
explore their views regarding (a) the sources and the origin of their conceptions of citizenship
education; (b) the representation of citizenship education in pedagogical planning and practices,
and the challenges associated with this representation; and (c) the academic and professional
support they need to enhance citizenship education in their schools. This chapter presents a
comparison between science teachers and language teachers’ conceptions and views and reveals
the emerging similarities and differences. It also presents a discussion and an interpretation of
the results, based on a comparison with the literature. Moreover, based on the study’s findings,
implications for practice are outlined for integrating citizenship education in Sciences and
Languages school curricula. Finally, conclusions and recommendations for future research are

offered.

Comparison Between Science Teachers’ and Language Teachers’ Themes

The findings of the study regarding science and language teachers’ conceptions of
citizenship education show that there are many areas of similarities between the conceptions and
the views of language teachers and science teachers. In other words, the comparisons drawn
between the two cases regarding the definition of citizenship education, its scope, goals,
rationale, and significance show a general alignment of their conceptions. Moreover, their views
were somehow similar in terms of the challenges associated with providing citizenship education
and the support needed to enhance citizenship education in their schools. However, further

analysis of the results revealed some points of discrepancy in some areas especially concerning
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the representation of citizenship education in their pedagogical practices. In this section, the
discussion examines the Areas of Agreement and Discrepancy between the two cases. First, the
themes that emerged from the two cases are discussed, followed by the themes that were

emerged from one group and not the other.
Areas of Agreement and Discrepancy

Themes Emerged from the Two Cases.

Conception of Citizenship Education. Teachers’ conceptions of citizenship education
within both cases were represented in terms of: Definition of citizenship education; scope of
citizenship education; rationale for citizenship education; goals of citizenship education; and
significance of citizenship education. Regarding the definition of citizenship education, half of
the teachers in each case defined citizenship education as education to foster human values and
develop the good citizen. The teachers in both cases provided examples of moral values that
should be inculcated in students to prepare them as good persons and good citizens. The idea of
education to foster a sense of belonging has also emerged from both cases. The teachers
explained belonging as love of one’s homeland/country and willingness to serve it. The high
focus on moral values and national belonging could be a manifestation of the general citizenship-
related values particularly highlighted in the Syrian national curriculum. A notable finding in this
respect is the idea of fostering a sense of belonging towards both Syria and Armenia which was
emerged from both cases from groups where some of the participants were of Armenian origin.
The latter idea is a context-specific finding which can be attributed to the personal profiles of the
teachers who are Syrians of Armenian origin, hence they identify with both nations, namely

Armenia and Syria.
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When it comes to the scope of citizenship education, more than half of the teachers in
both cases argued that citizenship-related education is not restricted to the national context and it
has a borderless relevance. Their arguments were based on the universality and transferability of
citizenship-related values such as abiding by the laws, keeping the environment clean, respecting
rules and regulations, etc. Few teachers from both cases argued that citizenship education is
restricted to one’s national context and cited the preservation and the development of the nation
as a rationale for citizenship education.

The development of good citizens as a rationale for citizenship education has emerged
from both cases, however it was highly emphasized in the case of language teachers but less
extensive and frequent in the case of science teachers. Within this regard, citing the Syrian crisis
as a rationale for citizenship education is a unique finding to the Syrian context. Teachers in both
cases argued that the war in Syria has shown that many people “are not good citizens” and that is
a vital reason for providing citizenship education. Their justifications for this argument included
certain attributes of good citizens such as non-discrimination between religions, races, and
ethnicities, and loving one’s homeland, which, according to them, are not manifested by the
citizens of the Syrian Arab Republic.

With respect to the goals of citizenship education, the vast majority of the teachers from
both cases considered developing the good citizen a major goal of citizenship education. In their
descriptions of the good citizen, the participating teachers in both cases focused on certain skills,
values, attitudes and patterns of behavior of good citizens. The most frequently discussed
attributes were the notions of keeping the environment clean and respecting rules and
regulations. Only few teachers talked about skills that good citizens should possess such as

creativity and problem solving.
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As for the significance of citizenship education, when the participating teachers in both
cases were asked whether citizenship-related education provides any worthwhile learning gains
and should be regarded as an educational priority, most of the teachers reiterated their ideas
about the importance of citizenship education in developing good citizens. A noteworthy finding
is the emphasis on having a special class for citizenship education. Although the teachers believe
that they have a role in preparing future citizens, they consider dedicating a special class for it a
more effective approach to have more significant outcomes.

It is worthwhile to mention that some of the teachers’ responses in this category are not
consistent across the different themes. More specifically, although some of their definitions of
citizenship education emphasize its importance in fostering a sense of belonging to one’s nation,
they believe that citizenship education has a borderless relevance and when someone is prepared
as a good citizen in terms of the ethical values and personal characteristics that they possess, they
will become good citizens in any country that they live in.

Moreover, the findings in this category indicate that there is an overlap in the
participating teachers’ responses concerning the rationale, goals, and significance of citizenship
education. In other words, they consider preparing good citizens a part of the rationale, goal, and
significance of citizenship education. This might be attributed to their lack of understanding of
the difference between rationale, goals, and significance, or having a low level of acquaintance
with citizenship education, since they have not participated in any professional development on
citizenship education as all of them indicated in the Teacher Profile Questionnaire. Considering
preparing good citizens as part of the rationale, goal, and significance of citizenship education

would have been justifiable if the teachers have provided detailed explanations or examples to
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demonstrate their awareness of how preparing good citizens can be viewed differently in
accordance with certain characteristics pertaining to the terms rationale, goal, and significance.

The Sources and the Origin of the Teachers’ Conceptions of Citizenship Education.
The participating teachers from both cases reported social studies textbooks, the school subject
National Education, and their university studies in the faculty of education as sources of their
conception of citizenship education. The majority of the teachers from both cases mentioned that
citizenship-related topics are discussed in social studies textbooks. When the teachers were asked
to provide examples of citizenship-related topic, their responses were represented in terms of
values that they consider part of becoming good citizens, such as respect, tolerance, cooperation.
The school subject National Education was also frequently and extensively reported as a source
of the teachers’ definitions in both cases. It is noteworthy to mention that the teachers who
referred to the subject National Education were the ones who defined citizenship education as
education to foster national belonging. As for the teachers who mentioned their university studies
as a source of their definitions, they have either completed a teaching diploma program or have a
bachelor’s degree in education. As it was evident from the Teacher Profile Questionnaires, some
of the science teachers have bachelor’s degrees in education, and some of the teachers from both
cases have teaching diplomas. It is important to mention that to become an elementary level
teacher in Syria, the teachers do not need to be specialized in a specific subject; rather, they must
have a degree in education with a specialization named Classroom Teacher (E. F., personal
conversation, 2 December, 2020). This explains why some of the elementary level science
teachers and some language teachers cited their university studies as a source of their definition.
It is important to mention that as a former student in the faculty of education at the university

where the teachers graduated from, | can verify that the program of study of the specialization
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Classroom Teacher and the teaching diploma program include courses that address citizenship
education such as Civic Education, History of Education, and Philosophy of Education.

Representation of Citizenship Education in Teachers’ Pedagogical Planning and
Practices. The teachers in both cases made references to four teaching methods that they
incorporate in their instruction which contribute to citizenship education. These methods are: (a)
Cooperative learning; (b) classroom discussions; (c) community-based learning; and (d)
incorporating real-life situations. However, the frequency and extensiveness of these methods
differed across the cases. Cooperative learning activities were represented in terms of group
works to make posters or to organize campaigns, which according to the teachers are means to
acquiring citizenship-related skills and values such as respecting others’ points of views and
collaboration. It is worthy to mention that the teachers could not elaborate and provide details
about the specific procedures that they follow to design the group works or other cooperative
learning activities. Moreover, they did not provide details about the frequency of cooperative
learning activities, and the degree of student involvement.

When it comes to classroom discussions, while the results in the case of language
teachers show that classroom discussions are more focused on national and moral values, the
results of the science teachers reveal topics of discussions related to the preservation of the
nature and the environment. The difference in the discussion topics can be attributed to the
nature of the subject (i.e., languages and sciences) that the teachers teach. In other words, the
discussion topics were mainly derived from the textbooks that the teachers use in their
instruction which was verified by the content review. For example, environmental topics are
recurrent in science textbooks, whereas topics about national belonging are covered in Arabic

language textbooks. Moreover, although the idea of incorporating real-life situations have
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emerged from both cases, it was more extensively and frequently discussed in the case of science
teachers. This can be explained by the relevance of scientific knowledge to real-life as described
by the teachers. The scientific knowledge that the teachers had in mind was represented in terms
of knowledge about one’s health (biology) or how certain things move (physics). In other words,
the teachers did not make clear associations between scientific knowledge and the preparation of
informed citizens. Lastly, community-based learning was another common finding related to this
theme. Community-based learning was moderately discussed by participants from both cases.
The discussion was limited to mentioning certain examples of community-based activities such
as volunteering, blood donation, cleaning campaigns, etc. The teachers’ arguments were built
upon the relevance of these activities with teaching students to become active members in their
communities. However, the teachers did not provide details about the frequency and the
specificity of these activities. How often do they engage students in such activities? How do they
plan for them? What are the specific learning gains from such activities?

Challenges Associated with Citizenship Education. The participating teachers from both
cases agreed on a number of factors that affect negatively their provision of citizenship
education. These challenges included: (a) Curriculum-related factors especially having an
overloaded curriculum and insufficient time; (b) the educational system in Syria where the
emphasis is put on textbooks and official examinations; (c) lack of harmony between home and
school which was reported by the vast majority of the participants from both cases; (d)
environmental factors; and (e) students’ profiles.

Curriculum overload was mentioned as a challenge by many teachers, especially by those
who teach grades nine and 12. This challenge can be associated mainly with the accountability

that the teachers have to prepare their students for Brevet and Baccalaureate official exams.
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Unlike the case of other grade levels, both science and language teachers of the overmentioned
two classes are required to cover all the topics found in the textbook to prepare their students for
the exams. Furthermore, some teachers reported the educational system in Syria as a challenge
associated with the provision of citizenship education. The challenges related to the educational
system were represented in terms of (a) textbook-related challenges which are either outdated or
foster rote memorization especially that activities that contribute to citizenship education are
absent from the textbooks, and (b) the prevalent exam-driven culture which was discussed above.
It is important to mention that the arguments made regarding the textbooks were not consistent
across the groups and cannot be verified since the content of these textbooks were not formally
analyzed based on a systematic research scheme. In some groups, the teachers talked about how
the textbooks are being updated regularly; they even made references to citizenship-related
activities which are incorporated in them, and the content review confirmed their claims. Tabbaa
(2020) claims that by Decree No. 3 of the year 2013, the National Center for Educational
Curriculum Development was established in Syria, which was a fundamental building block for
education reform in the Syrian Arab Republic, given that the reform and development of
educational curricula is the first stepping stone for the reform of the entire educational system.
Moreover, since its establishment, the center has put great efforts to update not only the
textbooks but also the whole curriculum, and the curriculum development process relied on
setting a general framework for the national curriculum that clarifies the process of developing
citizens in accordance with the requirements of life, work and citizenship, to create a cohesive
society (Tabbaa, 2020).

Here a context-specific finding which is not directly related to the research questions has

emerged which is the misconception that the teachers have about what constitutes a curriculum.
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It was evident from the teachers’ responses that what they deem to be a curriculum is the
textbook that they use. Based on my modest familiarity with the Syrian educational context, this
misconception has its roots in the education system in Syria. In its website, the Ministry of
Education refers to the section which includes the PDF versions of the textbooks of all grade
levels as School Curricula. However, the textbook is only one component of the curriculum.
According to the website of the glossary of educational reform, curriculum refers to the
knowledge and skills students are expected to learn, which includes the learning standards or
learning objectives they are expected to meet; the units and lessons that teachers teach; the
assignments and projects given to students; the books, materials, videos, presentations, and
readings used in a course; and the tests, assessments, and other methods used to evaluate student
learning (Great Schools Partnership, n.d.).

Aside from their misconception of what a curriculum is, the teachers’ responses also
indicate that they think that curriculum is something imposed on them and their role is restricted
by the implementation of the curriculum. It has been argued that the most important person in the
curriculum implementation process is the teacher; however, teachers are also central to any
curriculum development effort, because they know their students better than others involved in
the curriculum process (Alsubaie, 2016). Moreover, while the state often dictates the skills
covered by the curriculum (national written curriculum), a teacher can provide insight into the
types of materials, activities and specific skills that need to be included.

The lack of harmony between home and school was the most recurrent challenge that the
participating teachers reported with great intensity and specificity in both cases. The teachers
believe that there is a discrepancy between what they try to teach the students at school and what

their parents teach them at home. Finally, the teachers described some environmental factors that
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affect citizenship education such as the impact of technology on students’ behaviors and attitudes
towards learning, in general, and learning values in particular. What the teachers meant by
technology was the amount of time some students spend using social media platforms. Some
teachers explained technology as cell phones, televisions, and computers. Here again, the
teachers use of the term technology may be regarded as holistic and correspondingly ambiguous.
A further analysis of the data reveals that the teachers want to justify any perceived or
identifiable failure of citizenship education by referring to factors unrelated to them, since they
believe that they do a great job in disciplining and instilling values in students.

Support Needed to Enhance Citizenship Education. The types of support that the
teachers in both cases described include professional support in terms of in-service training, in
addition to non-academic support in terms of home-school collaboration have emerged from both
groups. The idea of professional training by experts in citizenship education was highlighted. As
for the non-academic support, home-school collaboration was the most frequently discussed
support mechanism. It is important to mention that the data analysis reveals that the teachers
although believe that it is their role and responsibility to teach for citizenship, however they
consider environmental factors which go beyond their responsibilities as teachers to be more
detrimental in providing successful citizenship education. This might be explained by their lack
of knowledge of what citizenship education constitutes to begin with. As the Teacher Profile
Questionnaires revealed, the teachers do not have any professional experience in citizenship
education. Moreover, their inability to provide profound definitions of citizenship education also
explains their lack of familiarity with the topic. Hence, their responses were restricted to

discussing and reiterating their views about what they deem to be moral, national, personal,



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 137

universal values and the role of education in transmitting those values for the sake of preparing
the good citizens.

Themes Emerged from Science Teachers’ Groups. Regarding the definition of
citizenship education, only one teacher from one of the science teachers’ groups defined
citizenship education as education to prepare the global citizen. The same teacher also
emphasized the borderless as well as national relevance of citizenship education. Moving to the
rationale for citizenship education, a specific finding from the science teachers’ focus group is
the idea of the preservation and the development of the nation. The majority of the teachers in
this case agreed that teaching the students certain values like cooperation and responsibility
prepares them to contribute to the preservation and the development of their country. Again, the
idea of value transmission was highlighted in the teachers’ responses.

When it comes to instructional practices and teaching methods pertaining to citizenship
education, a teaching method that was particular to science teachers’ groups is conducting
experiments to teach the students life skills such as perseverance and consistency. It is important
to mention that the teachers did not explain with adequate clarity the relationship between
experiments and like skills. This finding can be explained by the fact that the teachers mainly
rely on textbooks to teach science, and the textbooks that they use include scientific experiments
and encourage student learning through experimentation. The textbook review also verifies the
latter claim.

A unique finding in the case of science teachers is considering citizenship education to be
beyond the responsibility of the science teacher since the concept of citizenship is absent from
science curricula and it is mainly targeted by social studies teachers or manifested through extra-

curricular activities. In relation to the later claim, to enhance the provision of citizenship
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education in their school, the participating science teachers highlighted academic support as a
key instrument to it. To further elaborate, they explained academic support as curriculum reform
and the allocation of more time and freedom to teachers to tackle citizenship-related topics. It is
worthwhile to mention that what teachers meant by the integration of citizenship education in the
sciences curricula is its integration in the textbooks in terms of activities.

Themes Emerged from Language Teachers’ Groups. The theme Education to
Inculcate Patriotism as a definition for citizenship education has emerged only from two
different language teachers’ groups. An interesting finding regarding this finding is that for these
teachers one cannot be a good citizen without being patriotic, and patriotism is what
differentiates a good person from a good citizen. Other context-specific findings that emerged
only from language teachers’ focus groups regarding the rationale for citizenship education are
the need to change with emphasis on avoiding chaos and the need to set the foundations for
coexistence. These are specific findings to the Syrian context, since the teachers elaborated on
these ideas by mentioning the chaotic situation and the crimes that are happening in Syria due to
the war and the need for citizenship education to enhance the situation and to establish the
platform for coexistence.

Concerning the sources of the teachers’ conceptions of citizenship education, Arabic
language textbooks as a source has only emerged from language teachers’ groups and articulated
by Arabic language teachers. This can be justified by the fact that these teachers use Arabic
language textbooks in their instruction, which openly addresses citizenship-related topics such as
nationality, belonging, adhering to one’s homeland. This finding is also validated by the content
review of an Arabic language textbook, which revealed a unit entitled Belonging and

Citizenship, through which the learners acquire the values of belonging to the homeland and
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Arabism in its correct context and appreciate the difference between the opinions of the citizens.
They also appreciate diversity that promotes integration among the citizens (The National Center
for Educational Curriculum Development, 2019).

An area which was emphasized only in the case of language teachers is the integration of
citizenship education in the content of the textbooks that they use in terms of historical
knowledge which cultivates national pride and texts that promote citizenship-related national and
humanitarian values such as love for the homeland, volunteering, etc. In this regards, the
teachers’ backgrounds played a role in shaping their responses. In other words, the results show
that Armenian language teachers’ responses targeted Armenian history and love for the
Armenian homeland, whereas other teachers made references to Armenian as well as Syrian
histories.

As for the challenges to providing citizenship education, a number of language teachers
cited unique context-specific factors that affect negatively citizenship education which are
socioeconomic and political considerations. These teachers referred to the absence of the basic
constitutes of decent living in Syria as well as the war that the country is undergoing as
challenges to provide citizenship education. These challenges stemmed from the teachers’ belief
that goal of and the rationale for citizenship education is to prepare good citizens in particular,
and for someone to be a good citizen, i.e., love their homeland and contribute to its development
they should get something from it such as rights and freedoms.

The results of the comparison between the conceptions and the views of language and

science teachers are presented in Table 6.
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Table 6
A Comparison Between the Conceptions and the Views of Language Teachers and Science

Teachers

Themes Categories and codes Language Science teachers
teachers N=11
N=18

Conception of  Definition of CE
CE Education to foster human 9 6
values and develop the
good citizen
Education to inculcate 2 -
patriotism
Education to foster sense 6 3
of belonging
Education to prepare the - 1
global citizen
Scope of CE
Relevance to a person’s 6 1
direct environment or
national context
Borderless relevance 12 9
Borderless and national - 1
relevance
Rationale for CE
Development of good 10 2
citizens
Need to change with 5 -
emphasis on avoiding
chaos
Setting the foundations for 3 -

coexistence
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Promoting national
identity
The preservation and the
development of the nation
Goals of CE

Developing the good
citizen

Origin of the Source of definition

conception of Social studies textbooks

CE Arabic language textbook
The school subject
National Education
University studies in the
faculty of Education

Representation Content of textbooks

of CE in Historical knowledge
pedagogical Texts that promote
planning and citizenship-related values
practicesand  Teaching methods

challenges Incorporating real-life
associated with situations

this Cooperative learning
representation Classroom discussions

Project-based learning

Community-based

learning

Conducting experiments
Challenges of integrating CE in

teaching plans and practices

Curriculum-related factors

18

10

w o1 b~ N
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Curriculum overload 2 2
Curriculum objectives - 4
Socioeconomic / political 5 -

considerations
Cultural considerations - 2
Lack of harmony between 15 9

home and school

Educational system 8 3
Students’ profiles 7 1
Teacher-related factors 3 -
Environmental factors 3 3
Academic and  Professional support
professional In-service training 3 3
support Academic support
Curriculum reform - 3
Time and Freedom - 4
Non-academic support
Conducive work 5 -
environment
Home-school 10 2
collaboration
Collaboration between 1 -

teachers

Discussion of the Findings and Comparisons with the Literature
This part discusses the findings of the study from both cases and links them to the
literature. The discussion is organized based on the themes derived from the data analysis

pertaining to each research question as following: Teachers’ conceptions of citizenship
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education; citizenship education practices; challenges associated with providing citizenship
education; and support needed to enhance citizenship education. The themes within each
category are discussed in relation to the existing literature to provide a deeper view of the
implications teachers’ conceptions and views carry, and conclusions are derived and presented in

a form of implications for practice and future research.

Teachers’ Conceptions of Citizenship Education

In this section, science and language teachers’ conceptions are collectively presented and
compared to the reviewed literature. The analysis of the data did not reveal any identifiable
distinctions between the two cases; thus, a decision was made to present them collectively. It is
important to note that McLaughlin (1992) and Kerr’s (1999) theoretical frameworks were used
as a lens for examining and processing the participants’ conceptions.

Both science and language teachers’ conceptions of citizenship education were
articulated in terms of the definition of citizenship education, its scope, rationale, goals, and
significance. The Analysis of the data revealed that teachers of the two cases have very similar
conceptions pertaining to the five overmentioned themes.

When the participating teachers were asked to frame their understanding of the role of
formal education in preparing future citizens in a representative definition, the majority of the
teachers from both cases defined citizenship education as education to foster human values and
develop the good citizen. According to some teachers, citizenship education strives to develop
good citizens who know their rights and duties. This definition aligns with McLaughlin’s (1992)
minimal interpretation of citizenship education, which is knowledge based and content led (Kerr,
1999). In other words, educating students to know their rights and duties aligns with what Kerr

(1999) described as education about citizenship or civics education.
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Value transmission was another notable definition of citizenship education as articulated
by the participants. According to some teachers, raising a good generation means educating the
students on human values first, so they would become good citizens who tell the truth, work
hard, are tolerant, and respect the opinions of others. This is consistent with what Leenders et al.
(2008) described as adapting citizenship education, which focuses on value transmission as a
method, where the teacher attempts to transmit knowledge and fixed values and virtues such as
discipline, obedience, hard work, integrity, respect and responsibility. Again, the adapting citizen
is more inclined towards the minimal end of McLaughlin’s (1992) continuum of citizenship
education.

The teachers also defined citizenship education as a process that prepares the future
generation to contribute to their society and country. The idea of preparing future citizens is
highlighted in Peterson et al.’s (2016) definition of education for citizenship as well, who define
it as the formal and informal processes through which young people are prepared for their roles
as participatory members of local, regional, national and global communities. What distinguishes
the teachers’ definition is its focus on the local context and immediate environment of the
individual. Restricting citizenship in one’s local community also aligns with McLaughlin’s
(1992) minimal interpretation of citizenship. Sim’s (2008) study on Social studies teachers’
understandings of citizenship in Singapore schools revealed similar findings. Sim (2008)
considered the teachers who linked citizenship to participation in terms of giving back to society
as nationalistic teachers. Moreover, in her study’s findings indicated that these teachers view
good citizens as active participants in nation-building through the duties that they carry out, the

obligations that they fulfill, and the responsibilities that they perform for the nation.
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Although the majority of the teachers highlighted the universality and transferability of
citizenship-related values, their definitions denote a narrow and limited scope of citizenship
education. More specifically, defining citizenship education as education to inculcate patriotism
and education to foster a sense of national belonging restricts citizenship education to the
national context. Similar findings were emerged from a focus group study conducted in New
Zealand, where the findings revealed that many social studies teachers framed citizenship as
belonging (Milligan et al., 2011).

Fostering a sense of belonging is at the heart of the definition of global citizenship
education as reported by UNESCO (2014). However, this sense of belonging surpasses the
nations’ border and is manifested in terms of “belonging to a broader community and common
humanity, promoting a ‘global gaze’ that links the local to the global and the national to the
international” (UNESCO, 2014, p. 14). Hence, the idea of fostering a sense of belonging which
is restricted to the national context can be linked to McLaughlin’s (1992) minimal interpretation
of citizenship education.

Some teachers conceptualize citizenship education as teaching discipline and ethics. To
further justify their arguments about the borderless relevance of citizenship education, teachers
explained that discipline and ethics are reflected on all contexts. For these teachers, citizenship
education teaches students universal values like not throwing the garbage on the street, keeping
the environment clean, and respecting rules and regulations. These teachers consider the people
who embrace the latter values and who are smart, polite, and respectful are global citizens. The
definitions provided in the literature of global citizens and global citizenship go beyond the
characteristics that the teachers have mentioned. For instance, the UNESCO (2014) report on

global citizenship described it as a way of understanding, acting and relating oneself to others,
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based on universal values, through respect for diversity and pluralism (UNESCO, 2014).
According to Katzarska-Miller (2013), these universal values that global citizenship promote are
“global awareness, caring, and embracing cultural diversity while promoting social justice and
sustainability, coupled with a sense of responsibility to act” (p. 858). In other words, global
citizens should “actively question and extend their local and immediate horizons in the light of
more general and universal considerations such as those of justice, and to work for the sort of
social conditions that will lead to the empowerment of all citizens” (McLaughlin, 1992, pp. 236-
237). The teachers haven’t tapped upon the notions of social justice, empowerment, or
embracing cultural diversity, so this explains that their conceptions of who is a global citizen and
what is global citizenship do not align with the definitions provided in the literature.
Furthermore, it is worthy to highlight the use of the term about in the teachers’ responses.
As articulated by the participating teachers, the students should learn about their rights and
responsibilities; the students should learn about citizenship-related values. Almeida et al. (2017)
claim that without specialist training, teachers may be tempted to fall back on safe teaching about
citizenship as in previous civics models. Hence, this proves that the teachers need further training
to move beyond the minimal interpretation of citizenship (McLaughlin, 1992; Kerr, 1999).
Defining citizenship education as a series of rights and responsibilities was cited in
previous empirical studies as well. For example, Onal, Oztiirk, and Kenan’s (2018) study which
explored citizenship education teachers’ perspectives on citizenship education in England
revealed that many teachers think that citizenship education is about learning about rights and
responsibilities. Moreover, the concepts of rights and responsibilities were regarded as central to
citizenship by social studies’ teachers in the focus group study which was conducted by

Milligan, Taylor, and Wood (2011) in New Zealand.
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When it comes to the rationale for citizenship education, most of the teachers cited the
development of good citizens as a reason to provide citizenship education. A context-specific
justification was the war in Syria which revealed that people are not good citizens. To further
clarify their assumptions, the teachers presented various distinguished descriptions of what they
deem to consider a good citizen. Veugelers and de Groot (2019) claim that people can and often
do have different ideas about what makes a good citizen. While some teachers focused on values
that good citizens possess, such as respect, love, tolerance, hard work, honesty, courtesy,
politeness, altruism, generosity, hospitality, responsibility, obedience, commitment, non-
discrimination, fair-mindedness, confidence, conscientiousness, self-reliance, others focused on
behavioral patterns of good citizens like keeping one’s neighborhood, the environment, and the
country clean, and respecting traffic rules. Similar characteristics of good citizens have emerged
from an empirical research study conducted by Schoeman (2005) which aimed to find out
African teachers’ perceptions of the factors that contribute to be a good citizen. The teachers
identified the following eight characteristics as indicative of a good citizen: responsibility,
morality, tolerance, participation, critical thinking, patriotism, obedience, and knowledge.

It is important to mention that all the attributes that the teachers cited as characteristics of
good citizens can be linked to what Westheimer and Kahne (2004) described as the personally
responsible citizen. According to Westheimer and Kahne (2004), this type of citizen acts
responsibly in their community, works and pays taxes, obeys laws, recycles, gives blood, and
volunteers. This finding also aligns with Denters et al.’s (2007) traditional elitist model of good
citizenship, where the core norm is law-abidingness and loyalty (as cited in Kuang & Kennedy,

2014).
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Very few teachers raised arguments about the skills that good citizens should possess
such as creativity, problem solving, and conflict resolution skills. The skills of creativity and
problem solving are considered core life skills of the 21% century which are important means of
education for citizenship (Ministry of Education, 2019; UNICEF, 2017).

In addition to the personal qualities and the skills that good citizens possess, in their
definitions of good citizens some teachers emphasized the rights that these citizens should have.
This is consistent with Pykett, Saward, and Schaefer’s (2010) assertion that good citizens are the
individuals with rights and freedoms, who respect the rights and freedoms of others while they
pursue their interests.

The data analysis revealed another rationale for citizenship education, namely setting the
foundations for coexistence. The teachers who mentioned this underlined the notion of
coexistence and its importance in multicultural societies. Moreover, they considered citizenship
education as means to teaching future generations how to live together. Setting in childhood and
youth the fundamental of coexistence and teaching them how to live together has also been
emphasized by Buxarrais, Noguera, and Esteban (2019), who argued that multiculturism in
advanced societies necessitates learning how to live together. Moreover, they argued that
citizenship education is necessary in today’s pluralistic world and appropriate to build a
democratic society where people know how to live together (Buxarrais et al., 2019).

Finally, few teachers cited the preservation and the development of the nation as a
rationale for citizenship education. Focusing on the nation state and educating the next
generation to be loyal to the nation has been considered as aspect of traditional civics education

as articulated by Almeida et al. (2017). Therefore, this finding also further validates the



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 149

argument that the participating teachers have a minimal view of citizenship education
(McLaughlin, 1992).
Representation of Citizenship Education in Teachers’ Pedagogical Planning and PracticeS

While language teachers cited the content of the textbooks that they use as resources for
historical knowledge and texts that promote citizenship-related values, teachers from both groups
revealed a number of teaching methods which according to them are conducive for providing
citizenship education. These methods include: (a) Cooperative learning; (b) incorporating real-
life situations; (c) classroom discussions; (d) project-based learning; (¢) community-based
learning; and (f) conducting experiments.
Suggestions of Language Teachers

A number of language teachers claimed that historical knowledge that is found in the
textbooks serves as a foundation for citizenship education. The teachers elaborated on their
answers by stating that knowing a nation’s history contributes to its preservation and fosters
national pride. Kerr (1999) explains that informing students about the history and geography of a
country is the main purpose of the minimal approach to citizenship education and is more
compatible with civics education where the focus is on mere knowledge. What the teachers
described align with this minimal interpretation of citizenship education (McLaughlin, 1992) and
it falls under the umbrella of education about citizenship (Kerr, 1999). It is important to mention
that the literature has shown that history contributes towards active and participative citizenship
through investigating concepts such as power, freedom, equality, democracy and racism, which
are central to the debates of citizenship and relate to political literacy (Brett, 2005). Moreover, it
has been argued that history helps students to develop their skills of analysis, critical judgement

and expressing a point of view (Brett, 2005). Although the latter skills are attributes of whom
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Westheimer and Kahne (2004) described as justice-oriented citizens, the participating teachers
who talked about the role of historical knowledge in citizenship education did not tap upon those
critical skills. Instead, their responses were restricted and highly focused on transmitting
historical knowledge.

Project-based learning was also cited by some of the language teachers as a method that
promotes citizenship education. The teachers especially highlighted the role of project-based
learning in encouraging students to think, analyze, and make inferences. Kerr (1999) asserted
that creating structured opportunities for student interaction by encouraging them to use their
initiative through projects and other forms of autonomous learning and participative experiences
are characteristics of education for citizenship which lies on the maximal end of McLaughlin’s
(1992) continuum. Moreover, the skills of thinking, analyzing, and making inferences are among
the 21 century learning skills that education systems aim at promoting (Ministry of Education,

2019; UNICEF, 2017).

Suggestions of Science Teachers

When it comes to incorporating real-life situations in teachers’ instructional practices, it
was highly recommended and cited by science teachers, who believed that science is a
manifestation of the reality that they live in hence it cannot be taught without the reliance on
real-life examples. A report published by the European Commission, EACEA & Eurydice (2017)
cited relevant classroom practices which focus on real-life issues facing young people and
society as one of the six characteristics of most successful and effective practices of citizenship
education. Although the teachers mentioned real-life examples as a method for teaching
citizenship through sciences, the examples that they provided were predominantly concerned

with one’s individual (e.g., developing healthy eating habits) or local community (e.g., keeping
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the environment clean). They have not mentioned, for example, engaging students with socio-
scientific issues which are great examples of real-life situations which have a basis in science
and have a potentially large impact on society (Ratcliffe & Grace, 2003).

One of the noticeable differences in the results of this study as compared to the literature
is the fact that some science teachers believed that citizenship cannot be taught through sciences.
Moreover, these teachers claimed that the concept of citizenship is absent from science curricula
and it is mainly targeted by social studies or manifested through extra-curricular activities. When
it comes to the Syrian national curriculum, Tabbaa (2020) contends that since the establishment
of the National Center for Educational Curriculum Development in 2013, the curricula of
scientific subjects such as biology, physics and chemistry have been updated and developed in
line with global development on the one hand, and the needs of society and national
competencies on the other hand, and in a way that allows the learner to use these sciences to
improve their life and the life of their community, enhance creative skills and show excellence in
them. Enhancing the creative skills of the students is one of the key components of education for
citizenship (UNESCO, 2014).

On the other hand, the same author states that social studies curricula focused on
strengthening the personality of the learner and developing it according to the foundations of
acquaintance with oneself, the other, society and the homeland, and enhancing their integrity
according to the foundations of coexistence, acceptance of others, tolerance and love, and
acceptance of cultural diversity, valuing and respecting differences (Tabbaa, 2020). All the
values mentioned in the latter argument are what the teachers considered to be attributes of good

citizens. Additionally, it is obvious that these values are directly and overtly targeted by social
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studies. This argument also validates to a certain extent the teachers’ claims about identifying
social studies textbooks as sources for their definitions of citizenship education.

The reviewed literature in chapter two has shown that in today’s world, with increased
focus on sustainability and socio-scientific issues, dealing with issues related to citizenship and
integrating citizenship in science curricula is now seen as an important element of science
education (Sperling & Bencze, 2010; Vesterinen et al., 2016). Moreover, previous research has
shown that as values are integral part of teaching, reflected in what is taught and also in how
teachers teach and interact with pupils, they are also key components of citizenship education as
described previously. Hence, preparing students to become good citizens is an aim of all

education, and thus deserves to be taught through all curriculum subjects (Syed, 2013).

Common Suggestions

The emphasis on cooperative learning activities in this study is consistent with what is in
the literature regarding the role of cooperative learning activities in fostering citizenship
education. The teachers stated that cooperative group works teach students to respect the
opinions of others. This finding also aligns with the findings of an empirical research study
conducted by Evans (2006) who explored teachers’ characterizations of citizenship education
pedagogy in Canada and England. The findings indicated that Canadian teachers advocated the
use of cooperative learning structures to develop social skills (Evans, 2006). In Onal et al.’s
(2018) research on teachers’ perspectives on citizenship education in England, the participating
teachers also advocated group work as key to increasing student participation and cooperation
among students which is conducive to citizenship education. Johnson and Johnson (2016) argue
that in order to prepare the future citizens who understand their rights and are committed to their

responsibilities, schools must involve them in cooperative learning activities. They claim that
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engaging students in the processes of cooperative learning means engaging them in constructive
controversy, where they give voice to and consider different opinions, ensure that every student
has the right to express his or her views and be listened to with respect, stay open-minded, take
other persons’ perspectives, and engage in decision-making with others. Hence, through
cooperative learning, children, adolescents, and young adults will eventually internalize the
values, attitudes, and patterns of behavior necessary to be involved and contributing citizens in a
democracy (Johnson & Johnson, 2016).

Citing classroom discussions as a method that contributes to citizenship education, the
participating science and language teachers discussed the role of classroom discussions in
fostering citizenship-related values. The review of the literature has shown that classroom
discussions are an essential part of democratic citizenship education, which aim at developing
democratic, critical citizens who actively and responsibly participate in their society (Haste,
2004; Schuitema et al., 2018). Pertaining to the topics of discussions, science teachers mainly
referred to topics that deal with respecting and preserving the environment and respecting
animals or living things. This finding aligns with the results of a qualitative case study which
examined the views of science teachers about the topics and the contexts covered in the science
course with respect to citizenship education (Ozden, 2020). The participating science teachers
indicated that the students should learn about improving and protecting the natural environment
and that citizenship education in science course should deal with issues such as protection of the
natural environment, environmental pollution, water pollution, air pollution, erosion,
conservation of species in the nature, recycling, etc. (Ozden, 2020). An important notion in this
regard is the content and the structure of classroom discussions (Schuitema et al., 2018).

Schuitema et al. (2018) assert that to achieve the various goals of citizenship education, teachers
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should guide classroom discussions on controversial social issues, involving moral values and
multiple perspectives. As for the means of internalizing these values, Gutmann (2007) suggests
that these values should be taught through rational deliberation so that the students internalize
them through thinking critically about them. The findings of this study do not align with the
latter argument, since the teachers’ responses revealed that they are more inclined towards
encouraging students to socialize into a particular set of values, rather than critically engage with
these values.

Another teaching method reported by a few teachers from both cases is community-based
learning. Community-based learning was represented in terms of volunteering and community
service. Citizens who volunteer and engage in community service are described in the literature
as personally responsible citizens (Westheimer & Kahne, 2004), as participatory citizens who
“move beyond one’s individual self-interest and are committed to the well-being of some larger
group of which one is a member” (Sherrod et al., 2002, p. 265). The results of an empirical study
conducted by Deer (2010) also asserted the importance of localizing citizenship development

with genuine community involvement.

Challenges Associated with Citizenship Education

In previous literature, challenges related to the provision of citizenship education
included inadequate training (Adeyemi et al., 2003; Almeida et al., 2017; Faour & Muasher,
2011); large class sizes, irrelevant instructional materials, mixed ability classes, and job
dissatisfaction (Adeyemi et al., 2003); inconsistencies between home, school, and society (Akar,
2006); good governance and management at both the central government level and the local
school level (Faour & Muasher, 2011); funding (Faour & Muasher, 2011); curriculum-related

challenges related to a shortage of planning in terms of time and content (Giirkan & Doganay,
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2020); the education system which causes students to have a high level of exam anxiety (Girkan
& Doganay, 2020; Peterson & Bently, 2016); shortcomings of educational systems (Faour &
Muasher, 2011); the low education level of the environment which creates a destructive,
discriminatory attitude (Giirkan & Doganay, 2020); the negative effects of media, arts, parents,
and relatives (Giirkan & Doganay, 2020); the developmental period of the student (Giirkan &
Doganay, 2020).

The findings of this study indicate a significant level of agreement between science and
language teachers in terms of the challenges that affect their provision of citizenship education.
The reported challenges are also compatible with the pervious literature. In the following section,
the common challenges that were reported by both language and science teachers are discussed
first and compared with the literature. Then, the challenges that were particular to each case are
highlighted and discussed in separate paragraphs.

Common Challenges

The participating teachers from both cases reported a number of factors that affect
negatively their provision of citizenship education which agree with the previous literature, such
as the lack of harmony between home and school, environmental factors, curriculum-related
factors, educational system, and students’ profiles.

Lack of harmony between home and school was the most recurrent challenges that the
participating teachers reported with great intensity and specificity in both cases. The teachers
reported the discrepancy between what parents teach their children and what schools aim to teach
them. In other words, they emphasized a number of challenges associated with parents and gave
examples of parents who do not support schools’ initiatives, or who do not teach values. Akar’s

(2006) qualitative study in the Lebanese context revealed similar challenges to the provision of
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citizenship education. The interviewed four civics teachers cited difficulties associated with
inconsistencies between home, school, and society as challenges of teaching citizenship (Akar,
2006).

In accordance with the previous literature, the teachers also cited the exam-driven
educational system, curriculum overload and time constraints, having mixed ability classrooms,
and students’ profiles as challenges to citizenship education (Adeyemi et al., 2003; Giirkan &
Doganay, 2020; Peterson & Bently, 2016).

A number of teachers described some environmental factors that affect citizenship
education such as the impact of technology on students’ behaviors and attitudes towards learning
in general, and learning values in particular. The participants’ concerns regarding the impact of
environmental factors such as family and media may be reasonable because schools are not the
most powerful agent of socialization as described by Faour and Muasher (2011). Moreover,
although previous research also highlights the negative impact of media and technology on the
provision of citizenship education (Giirkan & Doganay, 2020). However, the literature reveals
variety of implications regarding the impact of technology on students’ behaviors and values and
some of them are positive. For example, Frau-Meigs et al. (2019) assert that the current notion of
Digital Citizenship Education can encourage young people to develop their online proficiency,
engagement and creativity as well as teaches students to work, live and share in digital
environments in a positive way. Therefore, if teachers are well trained to provide citizenship
education, they can make use of the current technological advancements to prepare justice-
oriented global citizens.

An interesting finding pertaining to this theme is that when the teachers were first asked

about the challenges that they face when they integrate citizenship education in their teaching
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practices the did not mention anything related to teacher preparation and training. However, in
the review of the previous literature, inadequate teacher training was one of the most commonly
cited challenges to citizenship education both in the international context and in the Arab world
(Adeyemi et al., 2003; Almeida et al., 2017; Faour & Muasher, 2011). A possible explanation of
this could rest on the fact that science and language teachers do not deem citizenship-related
education as an educational priority which could be delivered through formal curricular subjects.
According to Kerr (1999) and McLaughlin (1992), those who view citizenship as a largely public
concern see a major or thick role for education (through the school and formal curriculum) in the
promotion of citizenship. On the other hand, those who view citizenship as a largely private
affair see a much more limited or thin role for education (largely through the hidden curriculum).
Those in the latter group advocate a much stronger role for the family and community
organizations than for teachers. Hence, based on Kerr’s (1999) and McLaughlin’s (1992)
argument, the participating teachers belong to the latter group. This can be further justified by
the results of the study which indicate that the teachers in both cases put a great emphasis on
factors outside the school and consider them to have a greater impact on preparing students to
become good citizens, and pay lesser attention to formal and guided citizenship education
practices within the school. In other words, although the teachers articulated that they are aware
of the significance of citizenship education, they were not able to provide thorough justifications
for their claims.
Challenges Reported by Language Teachers

In a number of language teachers’ focus groups, a few teachers made references to
socioeconomic and political factors which affect the preparation of good citizens in particular.

The teachers’ justifications emphasized the basic rights that citizens should have in a country so
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they would become good citizens. The argument that the teachers made may be considered valid
based on Osler and Starkey’s (2005) characterization of citizenship. According to them,
citizenship has three essential and complementary elements, namely a status, a feeling, and a
practice (Osler & Starkey, 2005), and as a status, citizenship refers to a number of rights and
duties. Moreover, they claim that citizens who lack some of the privileges may impede them
from feelings of belonging to the country and from participating in social, cultural, political and

economic activities (Osler & Starkey, 2005).

Challenges Reported by Science Teachers

Cultural considerations as a challenge for providing citizenship education was articulated
by two science teachers. These considerations were mainly related to having multicultural
classrooms with students from different ethnic and cultural backgrounds. In Onal et al.’s (2018)
study on teachers’ perspectives on citizenship education in England, the teachers also referred to
having diverse classes as a challenge to teach citizenship, because students with different
backgrounds have different cultural expectations and this can interfere with teaching “British
Values.”

An interesting finding here is the fact that the challenges that were reported by only
science teachers or only language teachers did not have any relevance to their disciplines.
Instead, these challenges were derived from their individual backgrounds and profiles. In other
words, the teachers did not mention any subject specific challenges or factors that affect the
provision of citizenship education. This reveals that the teachers are not knowledgeable about
how they can actually teach for citizenship through their respective subjects, even though when
they were asked about whether they have a role as science and language teachers to educate for

citizenship their answers were positive.
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Types of Support Needed to Enhance Citizenship Education

In this section, types of support as articulated by both science and language teachers are
presented collectively, since the analysis of the results did not reveal any significant differences
between the findings of the two cases regarding this theme.

Previous research has shown that achieving the goals of citizenship education and
preparing the kind of citizens that are not only informed, but also active and able to contribute to
the life of their community, their country and the wider world, and take more responsibility for
it, requires an effective system of teacher education, teacher training programs and teacher
support (Council of Europe, 2017).

A closer look at the types of support articulated by the teachers shows aspects that
generally align with the previous literature. For example, the idea of professional training by
experts in citizenship education was highlighted by the teachers as one form of professional
support.

An interesting type of support suggested by only one language teacher is collaboration
between teachers. Other teachers from both cases also highlighted the need for collaboration
between different stakeholders on the community level to enhance citizenship education. The
teachers elaborated on their responses by asserting that they cannot foster certain citizenship
related values in their students if there are discrepancies between what each and every teacher
tries to do at the school level, or what the teachers and students’ families or other community
organizations try to do on the community level. However, the teachers did not provide any
examples on how this collaboration might be actualized; they did not provide any examples or
justifications to demonstrate collaboration mechanisms. On the school level, this collaboration

can be achieved through the creation of Professional Learning Communities. DuFour (2004)
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argues that the powerful collaboration that characterizes Professional Learning Communities
(PLC) is a systematic process in which teachers work together to analyze and improve their
classroom practice. Teachers work in teams, engaging in an ongoing cycle of questions that
promote deep team learning. He also asserts that educators who are building a professional
learning community recognize that they must work together to achieve their collective purpose
of learning for all. Therefore, they create structures to promote a collaborative culture.

Finally, the most intensely, frequently, and extensively discussed support type was the
collaboration between home and school. Although previous literature also discusses the negative
impacts of certain environmental and family-related factors on the provision of citizenship
education (Faour & Muasher, 2011; Giirkan & Doganay, 2020) citing this factor as the most

important type of support might be considered a context-specific finding.

Conclusion

The findings of this study indicate that even though both language and science teachers
believe that they play a role in citizenship education in general and in developing good citizens
in particular, they do not provide subject-related elaborations to validate their arguments. An
intriguing finding is the fact that teachers from different backgrounds, teaching different subject
matters which traditionally thought to be at opposite ends of curricular spectrum; literary versus
scientific, subscribe to comparable conceptions and views. This might be attributed to the
sources and the origins of their conceptions which are highly affected by contextual factors and
not based on thorough pedagogical content knowledge. Moreover, although the teachers’ views
about the classroom practices that promote citizenship education are comparable to the literature,
the extent to which they are well acquainted with these practices is questionable due to lack of

the specificity of their responses. Finally, the need for professional development as a means to
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enhance citizenship education which is articulated by the teachers is compatible with the

recommendations of the literature.

Research Implications for Practice

In this section, the research implications for practice are discussed in three different
directions, namely implications for curriculum development, implications for teacher
preparation programs, and implications for school-based support.

Implications for Curriculum Development

On a national level, the development of national science and language curricula that
incorporate citizenship education is very important. Subject specific aspects of citizenship must
be incorporated in a way that would facilitate the teachers’ representation of the curricular
requirements.

On the school level, the first step that needs to be taken is adopting structured, well
defined school level policies that constitute a framework for integrating citizenship education in
pedagogical plans and practices of science and language teachers. To develop a successful
citizenship education policy, schools are required to: (a) Come up with a working definition of
citizenship education; (b) design instructional plans and practices that foster citizenship
education pertaining to each curricular subject; and (c) design and plan supportive practices.

All the pedagogical practices that were depicted in the current study as conducive to
fostering citizenship education can be implemented in classrooms. However, in line with the
study’s findings, the teachers should be provided with ongoing professional, academic, and non-
academic support to be empowered and qualified to provide effective citizenship education.

Moreover, the teachers should be active participants in the development of any kind of

curriculum or policy. With their knowledge, experiences and competencies, teachers are central
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to any curriculum development effort. Moreover, teachers are most knowledgeable about the
practice of teaching and are responsible for introducing the curriculum in the classroom.
So, teacher’s opinions and ideas should be incorporated into any curriculum or policy
development.
Implications for the Teacher Preparation Programs

University level teacher preparation programs must be supporting the development of
teachers’ science specific and language specific pedagogical content knowledge (PCK) as
depicted in the literature review. Citizenship-related pedagogy must be a substantial component
of the subject specific PCK to be enhanced both at the levels of conceptualization and practice.
Implications for School-Based Support

School-based professional development opportunities should be provided to the teachers.
The schools need to take drastic measures aimed at providing the professional, academic, and
non-academic support to the teachers so they would integrate citizenship education in their
practices. By providing the needed support, the quality of preparing future citizens would be
improved and would move beyond the minimalist interpretations of citizenship education. An
example for pedagogical development scenario would be Professional Learning Communities.
These communities provide a suitable context for enhancing professional interactions and
sharing of experiences among teachers, which were suggested by participants during the study.
In these communities, teachers will work together to analyze and improve their classroom

practice and strengthen their professional development in areas related to citizenship education.
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Limitations of the Study

The Neglect of Wider Social Contexts and Constraints

By conducting a highly context-bound case study using only focus groups interviews,
teacher questionnaires and content review, important macro-level factors such as school culture,
school climate, and classroom environment were being somehow neglected and excluded (Cohen
et al., 2018). More credibility could be given to this study if coupled with school and classroom

observations.

Sample Limitation

For the purpose of the study, only science and language teachers’ views and conceptions
were considered at a number of private schools in Syria. Moreover, the number of participants in
each focus group was small since a number of teachers who initially agreed to participate were
not available on the day of the meeting. Another major sample-related limitation is the
discrepancy between the number of participating science teachers and language teachers.
Additionally, most participants were teachers at the elementary level. Furthermore, the case of
science teachers included only one teacher who teaches physics and one who teaches chemistry;
all other teachers were biology teachers. Besides, the sample included only one male teacher.
Exploring and investigating conceptions and views of greater number of teachers who teach

other subjects in each category and who teach in other grade levels can add insight.

Study Limitation

Due to time constraints some trustworthiness considerations which were initially planned
to apply were missed. For example, member checking to solicit feedback from the interview
participants on their transcripts did not take place and follow up interviews were not conducted.

Follow up interviews would have been conducive to clarify ambiguities in participants’
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responses and to get detailed elaborations. The gathered data were insufficient to make
reasonable judgments.
Literature Limitation

Due to the limited access to previous literature published on the topic, previous studies’
findings were not sufficiently represented in the discussion; instead, comparisons were made

with the existing theoretical literature.

Recommendations for Research

Given the scarcity of the research on teachers’ conceptions of citizenship education in the
context of Syrian private schools, this study constitutes a humble contribution to research in this
area. It adds to the literature and provides a base line of information that can perhaps guide future
research in this area. Future research can help provide additional results to be compared with the
results of the current study.

The current study revealed a number of cultural manifestations while examining teachers’
conceptions of citizenship education; however, these manifestations are neither persistent nor
sufficiently clear. Thus, studies are needed to further elucidate the impact of the culture on
teachers’ conceptions. Additionally, taking into consideration the contextual nature of citizenship
education, a qualitative study could be developed to understand the role of the school culture in
shaping teachers’ conceptions of citizenship education.

The findings of this study trigger similar studies that explore teachers’ conceptions of
citizenship education in new contexts such as private schools outside the governorate of Latakia
and private schools with different religious or political affiliations. Moreover, more studies could

be designed to explore the conceptions’ and views of teachers of other curricular subjects.
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Finally, the brief content review revealed some citizenship-related aspects in the
textbooks. Future research may be conducted to formally analyze science and language

textbooks using research-based analytic schemes.
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Appendix A

Principal Information Letter

Date

School’s name

©  Address

[ Phone Number
= E-mail address
@ Website

Dear Principal,

| am Dzaghig Sahagian, a student at Haigazian University from the Department of Social
and Behavioral Sciences. This is to inform you about a research study that | am carrying out as a
partial fulfillment of the requirements for the degree of Master of Arts in Educational
Administration and Supervision, advised by Dr. Nizar EI Mehtar. The study is entitled
“Citizenship Education in Syrian Private Schools: Conceptions of Science and Language
Teachers.”

The purpose of the study is to examine the conceptions of the teachers at a number of
Syrian private schools about citizenship education, and to explore their views regarding the
representation of citizenship education in their pedagogical planning and practices. The study will
also tap into the challenges that teachers face in their teaching for citizenship, and the academic
and professional support that they need to enhance the practices of citizenship education in their
schools.

| am writing to request your permission to conduct the research study at your institution. If
approval is granted, | would like to ask for your cooperation and assistance to arrange for focus
groups (small discussion groups) with the teachers at your school. To achieve the purpose of the
study, science and language teachers who agree to participate in the study will be grouped based
on the subject they teach and then interviewed as a group. More specifically, 3-6 teachers from
each of the following departments will be asked to participate in the study: (a) sciences (physics,
biology, chemistry); and (b) languages (Armenian, Arabic, English, French).

Each group of teachers will attend only one focus group interview, which will last around
one hour. All interviews will be held in your school, at a time and date convenient for all the
participants. The session will be audio recorded to ensure an accurate transcript of the focus group.
If a participant is unwilling to be audio-recorded in an interview they are free not to participate.
Teachers might also be invited to participate in a follow-up individual interview. With participants’
permission, anonymous quotations may be used in my final thesis. Kindly note that participation
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in this project is voluntary. Teachers are free to withdraw anytime without having to give any
reason for your withdrawal.

Moreover, the data gathered from the focus groups will remain confidential. Identifying
information will be removed from the transcripts and the audio recordings will be deleted after |
defend my thesis. No identifying information will be used in my thesis or any presentations or
publications based on this research.

This research study has been reviewed and has received clearance from the SBS Ethics
Committee at Haigazian University. For any ethical concerns, you may contact the committee at
sbs.ethics@haigazian.edu.lb. If you have any questions regarding this study, or would like
additional information about the study, please contact the student investigator Dzaghig Sahagian
at 76/743552 or dzaghig_sahagian@yahoo.com, or the thesis supervisor Dr. Nizar EI Mehtar at
nizar.mehtar@haigazian.edu.lb.

Yours Sincerely,
Dzaghig Sahagian
MA Candidate
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Appendix B
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hwpgnulkpnt wpwhg npkk yundwpupuimpbwb: Zupl ki), np
hwpgwqpnigubpkt hwiwpniws nnibwjubpp whnh dbwb qunnuh: Fypnghtt winitip
b ntumighsubipnit mbtdbwljuwb nnibkwiipp puguwywynnn pninp mbntlniphiutbpp
whwnh diwh qununih, b dwjiugpniphtiipp whwnh nsiswgniht' phqu wwonyubhkk
twnp: Pusytu twbt mbtduwjub mnitkwikp puguyuynnng mbkntyniphiuttpp ywhwnh
soqgunugnpéniht phqhu jud htlnwgqonmptwt ypuy hhduniws npbik
hpuwwpwyniptwu dke:

Uju niunidtwuhpniphiup Jipubuyniws b quirkpugniws E Zujjuqtut
Zudwjuupwith Uwtjujupdmptwut pudwtdniupht nnut: Zknwqownniptwt dwuhl,
Jud npytu ntuntdbwuhpniptwt dwuttwjhg dtp hpuintupubpnit JEkpwptpbwy npbik
Uunwhngniphtukp niikunt wupuquht' jpiwp ghul) 2ujjugkub hudwuwpaih
Uwlju]updmpbui pudwiniupht shs.ethics@haigazian.edu.lb k-twdwlyny: Puly
niuntdbwuhpnipbwt dwuhb jukjbwy nbknkniphiiubp uvinwbwint hwdwp, Yptwp
nhuk] htwnwqownnnhtt Ownhl Uwhwlkwihb, htn. 0417710072, WhatsApp +961
76743552, b-unwly dzaghig_sahagian@yahoo.com, jud plqh pinhwimp
yunuwuubunm. goljn. Uhqup Uy Uphpuphl' nizar.mehtar@haigazian.edu. lb:

Cunphuljumpbwdp bt junugny tunpubpibpny
Ownhl Uwhwljtwut
Uwghuwnpnuh phlijuwsnt
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Appendix D

Participant information letter

Dear Ms./Mr.,

I am Dzaghig Koul Sahagian, a student at Haigazian University from the Department of Social
and Behavioral Sciences. | am currently carrying out a research study titled “Citizenship Education in
Syrian Private Schools: Conceptions of Science and Language Teachers” advised by Dr. Nizar E1 Mehtar.

You are being asked to take part in this study since you are a teacher at a private school in Syria
and teach one of the following subjects: (1) sciences (physics, biology, chemistry);and (2) languages
(Armenian, Arabic, English, French).

Kindly read the below information to decide whether you would like to participate in this
research study.

Purpose of the Research Project

This research study aims at examining the conceptions of the teachers at a number of Armenian
schools in Lebanon about citizenship education and exploring their views regarding the representation of
citizenship education in their pedagogical planning and practices. The study will also tap into the
challenges that teachers face in their teaching for citizenship, and the academic and professional support
that they need to enhance the practices of citizenship education in their schools. The data gathered from
the study will aid in outlining a preliminary framework for integrating citizenship education in school
curricula. This study will contribute towards the partial fulfillment of my academic study requirements at
Haigazian University.

What will | be asked to do?

e If you choose to participate in this research study, you will be asked to attend only one focus
group (small discussion group) with 3 to 6 other teachers from the same subject department to
which you belong (i.e. math; languages; sciences; social studies; arts or physical education). The
interview is expected to last around one hour. The interview will be held in your school, at a time
and date convenient for all the participants. First, you will be asked to complete a short
guestionnaire (personal data, professional data, academic qualifications, etc.), and then I will
guide a discussion on citizenship education. The types of questions that | will ask include; How
do you define citizenship education? Do you think that teaching for citizenship is important?

The session will be audio recorded to ensure an accurate transcript of the focus group. With your
permission, anonymous quotations may be used in my final thesis. Given the group format of this
session, | will ask you to keep in confidence information that identifies or could potentially
identify a participant and/or their comments. You might also be invited to participate in a follow-
up individual interview. If you are unwilling to be audio-recorded in an interview you are free not
to participate.

Participation in this project is voluntary. You are free to withdraw anytime without
having to give any reason for your withdrawal.

What are my rights?

e Participation in this study is completely voluntary, anonymous and confidential. Your name or
any other identifying information you share will be kept confidential. Identifying information will
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be removed from the transcripts and the audio recordings will be deleted after | defend my thesis
(expected to be May 2020). No identifying information will be used in my thesis or any
presentations or publications based on this research.

o Data you provide along with data from all participants in the present research will be stored in
aggregate in encrypted folder on my password protected laptop. The data will be analyzed and
reported in aggregate. Only the principle investigator of this study will have access to the
compiled data which will be stored for a period of 5 years post data. During this time, you have
the right to inspect the data.

e You have the right to withdraw your consent or discontinue participation at any time for any
reason. Your decision to refuse participation or withdraw will not involve any penalty or loss of
benefits to which you are entitled. Discontinuing participation in no way affects your relationship
with Haigazian University.

e This research study has been reviewed and has received clearance from the SBS Ethics
Committee at Haigazian University. In case of breaches you may contact the committee at
sbs.ethics@haigazian.edu.lb. If you have any further concerns about your rights as a research
participant, please, do not hesitate to contact the thesis supervisor Dr. Nizar El Mehtar at
nizar.mehtar@haigazian.edu.lb.

What are the risks and benefits of participation?
e Participation in this study does not involve any physical risk or emotional risk to you beyond the
risks of daily life. If a question, or the discussion makes you uncomfortable, you can choose not
to answer.

e You will receive no direct benefits from participating in this research; however, your participation
does help the researcher better understand the challenges that teachers face and the support that
they need to enhance citizenship education at their schools. Moreover, the data from the focus
groups will aid in outlining a preliminary framework for integrating citizenship education in
school curricula.

Contact information

If you have any questions or concerns about the research, you may contact:
The student investigator Dzaghig Koul Sahagian at 76/743552 or dzaghig_sahagian@yahoo.com, or the
thesis supervisor Dr. Nizar ElI Mehtar, at nizar.mehtar@haigazian.edu.lb.

Dzaghig Koul Sahagian, MA candidate
Haigazian University

Phone: 76-743552

Email: dzaghig_sahagian@yahoo.com



mailto:sbs.ethics@haigazian.edu.lb
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Participant Consent

Citizenship Education in Syrian Private Schools: Conceptions of Science and Language

Teachers

Please read the following statements and place a check mark in the boxes adjacent to them.

| have volunteered to participate in this research project conducted for purposes of study. My
participation is voluntary and does not involve payment of any kind.

| know that | can choose to withdraw from participation any time without any penalties or
consequences whatsoever. | also hold the right to decline to respond to any question(s) that |
may feel uncomfortable with.

My participation may involve attending a focus group interview which is expected to last
around 60 minutes. | will be asked to complete a short questionnaire (personal data,
professional data, academic qualifications, etc.). | might also be invited to participate in a
follow-up individual interview.

The interviews will be audio recorded to ensure an accurate transcript of the focus group. |
understand that my unwillingness to be audio-recorded implies my withdrawal from
participation. (I will be given a transcription of the audio-recording for possible rectification).
| have been assured that the researcher will maintain my identity securely confidential.

| have been assured that the information from this interview will be used for the purpose of
academic study only.

| have received the assurance that this research study has been duly reviewed and approved
by the Faculty of Social and Behavioral Sciences at Haigazian University.

| agree that the data gathered be kept in a secure location under the care of the study
investigator for a period of five years as per the regulations of the Faculty of Social and
Behavioral Sciences at Haigazian University.

| have read, listened and fully understood the explanation given to me. All my questions have
been satisfactorily answered.

I, therefore, choose to voluntarily participate in this research study.

| have received a copy of this consent form co-signed by the investigator.

Participant consent Investigator
Date: Date:
Name: Name:

Signature: Signature:
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Appendix E

Munighsh hpunkp-twdwly

Swpglih niunighs,

Gu Ounhly Uwhwhbwib b, dwghunpnuulul wunhgwith niuwing Zuguqbub
Zudwjuupwith Uwijujupdniptwt pudwidniipht dke: Uju twdwlng Ynt qud dtgh
wnbnkljugubint ghrnwhbnwuqonwljut wpjawwnwuph Up dwupl, gnp §p junwpbd pnlju.
‘Uhqup Uy Uphpuph nhlju]upnipbudp wudpnnowgubint hwdwp «Uppniptub
Qunwywpnid»-h Uk dwghunpnuuljut wunhdwt uvinwbwnt wwhwuetbpp: Uonwnwtpht
Junpughpti £ «Uniphny whdtwljui Jupdwpubpn niunighsitpniy pdppimdibtpp’

punupughwlwb Yppniptwub Jepupbpbu»:

Zpuithpniwd Ep dwubwyglint unju ntunmdttwuhpmipbwl, npnyhbnbt §jp puuuiwtnkp
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Atp npnonudp Juyugubnt hwdwn:
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Ushuwwnwtiphtt gjluwinp iy E ntunidiwuhpt) Uniphng dke gnpénn pwpp up
widulul nupngukpnt ntumghstkpnih pdppimditpp punupughwlwh Yppentphwb
YEpupbptwy, hisytu twbe mundbwuhpl) winbg wkuwlbnibpp punupughwljui
Yppniphiup hpkug Yppuljut wolpwmnwtpubpnt dke tbpwunkint gdny: Mhwnh puttwplynih
niumghsikpnih nhuwgpunus dupunuwhputkpibpp punupughwljwi Yppniphih gwdphint
qnpsht kg, husyku twbt whinh uounth, pk 'ty nkuwlh dwubughnwlwh wewlgmphwul
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whinh tywunkl dpwljlm bwiiwughs Up' puqupughulub Yppmphiup pypngh
nruntdtwjutt Spughpubkpni Uke pungpltnt hwdwp:

Bty wuwhwigniws k dwubiwljhghi:

e Bplk hwdwdwju tp dkp dwubwlgniphiup pipkint unjt wpjuwwnniptwt, twp dkquk
whwuh punpnih wdpnnowgub] jupd hwpguptppehl dp (wtdtwljut ninikwukp,
dwutwghnwlwb nintkwy ik, Yppnipht b wy), wyw yhnh dwuttuyghp jadpughtu
hwpguqpnigh dp funidp Up ntunighsibipnt htw, npnp Yp wunlwuht dtp
nuuunwinus thiph pdpumnpnidh’ ghnnphtubbp (phwghunnipht,
JEuuwpwniphil, phuhwghwnniphil) jud (kqnitttp (huybpkl, wpwpbpkl, wqbkpty,
$pwbubpti: Zupguqpmgh phpwgpht dkgh whwunh hupgnihl swpp Up hupgnudbp'
punupwghwljub Yppeniptwb onipg:

e Zwpguqpnight Juypli nt dwip whwnh &nniht’ pun dkp jupdwpmphwb, hul

hwpguqpnightt nkinynippiip whunh sqpuquitgk 60 Juypltwip: Zupguqpnigp whinh
dwjiugpnth, wyw wpunwugpnih nnibw)ibpnt dogpuuniphiiup wywhnybnt hwdwp:
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Snikwjubpnt JEpnidniphutu Enp, hwmwbwljutniphiup fuy, np hputhpnthp
dwutiuyglint Epypnpn hwpguqpnigh dp: QEp wpnotuniphwdp, wwwpunwlju ptqhu
Ukp yhwnh juwnwpnihtt wbtwinit dkppbpnudukp:

bty ki dwubnaljhght hpunmiplikpp:

Unju ntunidbwuppnipbwt dwutiwlghip pnjnpnydhtt judwinp b QEp ppuniph £
hpwdwpp) dwutwlghik jud gquunwupwbb k jupg dp hulpgnu['uhpnf wnwig npbkik
yuwndwnwpwinipbw: Zwupl k uok), np hwpguqpnygubpkt hwiwpniwé wnnibwubpp
whwuh duwb qununih: dypnght wintbp b dkp midbwlub mnitbwikpp puguyuynnn
ponp mbnklniphibiubpp whnh duwt qununih, hull dwjtwgpniphiaubpp ywhunh
nstswgnihll phqu wwonuuikk kwnp: Pusytu tubt widualub nntbuyibp
puguyujnnn wmbknbkyniphiubpp yhwnh sogunugnpéniht plqhu jud hknwqownniptut
Ypwy hhduniws npbik hpuwwwpwlnipbwt dke:

Qtqul hwwpniwé nnibwubpp qununbwpunny ywhywiniwés hwdwlunpghsh Up ke
whwh wwhniht, tt hwuwttih ywhwunh put dhuyt gjluwinp hblnwqownnnht:
Snibwubpp wwhniwé yhwnh duwt hhug mwph, npdk tiip ywhnh nstuswgnihti: Zhg
wnmwphtbpnt pipwugpht, dAkgh hwuwubkih whwnh pjuwt winbp:

Uju ntuntdtwuhpniphiip Jiputiuniws b Jukpugniws E Zuyjuqbuit
Zudwjuupwith Uwijujupdniptwt pudwidniiphtt Ynnudk: Zknwqownniptwt dwuhl,
Juwd npyku ntuntdbwuppnipbwt dwubttwlhg, dkp hpuniupubpnit JEpwptpbw) npbck
Udnwhngniphiiiibp mukhwnt qupuquyht' Yphwp nhut) 2ujuqbub Zudwuupuih
Uwljujupdnphwh pudwininiipht’ shs.ethics@haigazian.edu.lb, jud phqh plnhwbnp
wunwujuwbwnne gnljn. ‘Chqup Uy Uphpuphi' nizar.mehtar@haigazian.edu. lb:

by bl dwuiulgm phuh qunubiqhiph n1 ogninbibkpp:

Unju nuntdbwuppnipbwt dwubwlgniphiup npbtk nbuwljh $hqhpujuts ud
hngbEljwt Junwbqubp sh yuwwndwnbkp: Gpk npbik hwpgnid dtq mthwbqunugtk, Ypuwp
hpwdwpph) uunwuppwbkk:

Nuunidtwuhpnipbwt dbp dwubwlgnipbwdp ninnujh ogniwn Up skp utnnwbiwp:
Uwljuyb dbp dwubwalgniphiip whinh ogiit hknwgownnht' wikih jut hwuljiwne
nium ghstkpnit nhiwgpuus dupnuwhputkpibpp’ punupughwljwi Yppniphih
owlpkint gqnpsht Ukg, htisyku twbt Lonkny, pk htyy mkuwlh dwubtwghnwlut
wowlgniphwh §p juponhl punupughuljwi Yppniphui puuwiwinnudp
pupbjuiint hwdwp: Zutwpniws nmnitbwtipp whnh tywunkt twbe dowlne
whiwughsd Up' punqupughulub Yppoiphiip nuypnguljw niunidulub Spughplbpn
uko pungpyknt hwdwp:
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Quy

Nuunidtwuhpnipbwt dwuht juikjbu) nkntniphrubbp vinwbwne hwdwp, Yphwp
nhuk) hbnwgqownnhtt' Ownhly Uwhwlkwbhi, htn.” 0417710072, WhatsApp +961 76743552, b-
twdwly dzaghig_sahagian@yahoo.com, ud phqh pighwbnig yunwuwbwnnt gnljn. Chqup
Uy Uphpwpht' nizar.mehtar@haigazian.edu.lb:

Cunphwljuymptwdp’
Ownhlj Uwhwljtwl, Uughunpnuh phljtwsne
Zujhugbwb Zudwjuwupub
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Uwutwlhgh Zwdwdwjuniphri

Uniphny Udbwlwh Jupdwpuiibpm Qumghsibpnit Cupninidibpp
Lunupughwlut Yppmiptwut dEpwpkptuy

] Yupnugh bt hwulguy JEpp tontws nmbnkyniphiutbpp:

] Unhpp niitkguy hupgmudibp hupgibpne nountdtwuhpmpbwt typunwlitkpoch b
dwutwlgniptwtiu Jepupbpbwy:

H Up hwuljuwd, np wju ntundbwuhpniptwt dwutwlghip judwinp E: Yp hwuljtwd

ke, np hpuinitip nuthd hpudwplpn dwubwlghik nplck wnkt wnwig npkak
htwnbiwtph jud nptitk pugunpniphtt nunt wthpudtownniptwi:

] Zudwdugt Bd nnibwyubpnt bpnisniplwui, wpwbg wintthu b wy widtwu
nnitbwubpnt puguyupnmptwi:

] Zutwduyt b, np npudungpus nnikwikpu wwhmhi 5 wwph dudlbnn]
Zuyuqbwt Zudwjuuputh Uwtjujupdnptut pudwtdniuiph §nndl hwunwwnniws
Jwiuntwghphtt hwdwdwyu:

] Zudwduwyt bd dwubwlglnt wju ntuntdtwuhpniptwb:

] Uwnwguwy wyu phpphlkt ophtiwl dp:

Uwutwljhgh hwdwdwjunipht Zkinwgownnnh hwdwdwjuniphi
Fniwljut Fniwljut
Ulnit Ulniu

Uwnnpugpnipht Uwnpugpnipht




CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 193

Appendix F

4.‘.-:\‘)3]\ oe QLA)LLAM BJLQL»!
AS JLhall (S e [l il (5 e
O "kl gall e A 5 Jon Ay e A ALGLAN) (jlaall calre asalia! Gl giag Al 5o 8 AS Ll () se e (cil) il
33 5 6 o (o b ASAS Araln S Ll s e LaiaY) o slall aasd b pitenla Bllls a5 Sl clie ) ) lac )
gl )50
¥l ale) aglall 4y ) s 8 Auald A yae 3 A 3 al) (gan) (Gawha) a0 GY AS HLiall (5) 5o a0 (i) sl
(Bl 5 3 Y15 A el 5 At 31 T S (slaasl g ol 3l

4l £ gl ga 54 La

LSl g didal gall e dg il J s A g (8 AR Gulaall (e 230 8 Caaleall aaale Al jo ) Sl 1 Caagy
W ) Wyl Al Hall Jgbiin Ay g0 5l agile jlan s e s yall aglasads b dak) gall anled =) ol (Blahy Lagh agll )l
a1 (8 Akl gall ande il jlae 3o 32 45 saling (31 gl 5 canlSY) acall g Aikal gall agarla i () salzall Lgga) 5
(52 ol Y 55 5oy (A ptiealal) da o lllaidd 5 jad) sl 8 Al 53 038 agasi

94 jliall @) 8 Jla b e o 5 1l

o5 ) sy Al alaall (e A sana pe delan Allie (3 AS Ll ()etlia allad o gas (RS Ll (i) 8 13)
A 3 5 A el 5 Aia ,YT) Clalll o (elaasl 5 el 3l g el ale) a lall 258 55 e sana) (gl dlialiaial
ol 8 A88s il sla s AR 83 Wl o jlie JSI Ganlia (e s 1S (A SO o) a s (R il 5
Al 7 sy o il I3 day (&) ddzale O e caige il dradd i) b a5 jlaiul L ()elia Calla) (o gu
Akl gall e Ay il (Bla

sin skl Al ) 3 W jaiae €5 (50 (e bl aladiul (Sad) e o(@)elid) cilla

el gia A La

@ s S oLl eland Al ) atins 4 sgana (3) LAl 4558 () LS 4 a9 Ao sl Al )3 o0 84S HLaall () @
i ikl e adlal o a2 peall COLadl) Cadadin g a geaill (e agie D 38 A1 sl
Canll 138 e Uy ol e ol Apaal (g ge ol S i syl 8 Ay 8 e slaa (g alaaial

isnaSll e T Al ene a8 Canll 130 8 (€ Ll e Ly LS Ll 3l ULl (585 S e
b Enlll Sl s g senall 8 Leailii e § 3L 5 bl Jilat a5 LSlalu clie )5 AUl ad )
Ga (L)l (i gl 1aa A 5 bl pes 2m Lo ol sias 55 il Ly 533 s 3 il e o Sy T s
) e g k)

()18 g sk (s OIS Ganms (55 g (51 (8 (L)iS Jlita iy 5 () lidh) g s 8 Gl (DA @
i g ()R i oy (D) e 0585 B 328 (5 ) ol Dy ghe (ol o lawal) 5 AS jLiall b s
RIS daals g (DSl e D) A lid)

daala 3 S Sl 5 Ao laia ) o lall 3S 8 CLEMAY) Gaal yo Gudae caila (e Al 3l 028 e Q38 sall o3 @
a8 b (5)S e ()l giny lati (5 S5 5 Caglaa of ALl (ol (Sl)elial il 1) gy B LS
(LS Aaals 3 ALl 5 e laia Y] o slall S 3 CLEMAY) daal e palaay Juai¥) ()eliSay ccunl
sbs.ethics@haigazian.edu.lb



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 194

¢4 Ll M‘ﬁj)ht&dgﬁ L
Alia S 13 A ) sl Hlalaay ™ Hlie (5 gina S fsm‘)L;g;\ e Al all ol g.é:tSJLﬁml\ L;}.La.u‘}] °
ALY oo glineY) ()il ¢()dlac 5 J s

Clpanil agd e Al aelucies ()i jlie (S sl 1) 02 3 AS Uil (4o 5 jilsa 52306 (o (A1) L3l )

e le (8 Akl sall e G il 5 el 4] G saling (5l aeall 5 ) salaall Lega) 50 A

A el StV ()eliSay Canall J a0l jlaind f Al (5l ()bl s 13

oSl dlel )

g (O daala (84S L) g e Laia) o lal) 43S
+963 41 7710072 raila

+961 76 743552 s ol

dzaghig_sahagian@yahoo.com  :s 1Y) u yll

Dbl i 30
Gy O S Al (84S gLl g dpe laial) o slell 4K
nizar.mehtar@haigazian.edu.lb  :( &5 STy 3 )



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 195

433) gall 5 jlatic)

bl sall e D il Jga Ay ) g 8 ALl o plaall alzs anplia A A ) g

Led 8 slaall Clay jall (B dedle pay ye Lgle a5 AU Ol jlall Be) 8 o

Leagh g o3le | il glaal) U_JJEED

S ey Bl Ciaaly (3lety L A1) 2 Ll iy i [

(o AS L) by 3all (s G Liayf agdl 5 el Ao gda Al all 028 8 4S Ll Qi?@iuﬂ:l
i (gl @ Y Aalad) ol Gl e gl (50 (e g Adand (g1 8 Lgie ol sl Al 5l

&Ww\éﬁou)ﬁ@uumuwd#éj&@\}TD

@\ﬂ\@gsmﬂ\m‘mm}mpssmgﬁﬁig\augg\wsseswigg@\jiD
oS dadls 8 4BIAY)

Al i i as i) e i ol ]

25l 138 (pe 2as iila, [ ]

(&l (AS Ll el 35 5o
@_)Lfm @Jﬁm

spsy) spsy)

e il el




CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 196

Appendix G
Teacher Profile Questionnaire

Please respond to all of the questions below accurately, concisely, and honestly.

Personal Data

In this section, you are kindly required to include specific information about yourself:
Name

Gender

Age

Education and Qualifications
In this section, you are kindly required to include specific information about your education and
academic gualifications:

Highest level of formal University attended Major
education (If applicable. Type N/A if [e.g. Armenian studies,
What is the highest level of not applicable) Chemistry, Mathematics,
formal education [Name, location, English literature, ...]
(school/university) you faculty/department]
have completed?
O High school
O Bachelor’s degree
O Master’s degree
O Doctorate degree
O Other...

Professional Data
In this section, you are kindly required to include specific information about your work as a
teacher or educator:

Total years of teaching experience
[Include specific number; e.g., 1, 5, 17,
-]

School(s) where you are currently
employed.

[Indicate the names of all schools]

Employment status O Full time
O Part time
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Other...

Grade level(s) you teach
[Please mark ALL that apply]

Kindergarten

OO ~NO O~ WDN P

10
11
12

Language(s) of instruction you use
[Please mark ALL that apply]

O00O0O0000O0O000000o0oOn

Arabic
English
Armenian
French
Other...

Subject(s) that you currently teach
[Specify the subject(s); e.g., Physics,
Biology, Armenian, ...]

Besides teaching, do you have other
responsibilities at the school(s) where you
work? Specify if applicable. Type N/A if
not applicable.

[Other responsibilities include serving as a
librarian, subject coordinator, academic
director, curriculum coordinator, ...]

Professional Development in Citizenship Education
Have you participated in any professional development activities or trainings focused on

citizenship education?

(e.g. courses, workshops, educational conferences or seminars, individual or collaborative
research, mentoring, peer observation, coaching, etc.)

O Yes
O No

Indicate the type of professional
development activity
[Please mark ALL that apply]

OO0 Oo0Oo0

Course

Workshop

Educational seminar or conference
Individual or collaborative
research

Mentoring

Peer observation

197
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O Coaching
O Other...

Institution/organization

[Include name(s) and location(s) of the
professional development provider(s) or
Institution(s)/organization(s)]

Name of the activity(ies)
[e.g., Citizenship education in the science
curricula]

Year(s) of the activity(ies)
[e.g., 2005, 2014...]

Hour(s) of activity(ies)

In total, how many hours of professional
development have you received?
[Indicate the total number of hours; e.g.,
1,7,15,...]

them below.

If you have any additional comments, questions, clarifications, or concerns, please type

198
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Appendix I

Interview Protocol

Question type

Main questions and prompts

Opening questions

. Would you please tell us your name and share with us your

favorite thing about being a teacher?
How do you perceive your role as a science/language teacher and

educator?

Introductory

questions

In your opinion, who is a citizen? What are the attributes of good

citizens?

Transition questions

How do you describe the school’s role, in general, and your role
as science/language teacher in developing good citizens?
In relevant literature, the terminology used to frame the role of
formal education in preparing young people for their roles and
responsibilities as citizens includes citizenship education,
education for citizenship, education to enhance
citizenship/citizenship values and other expressions. Kindly, tell
me whether and how you have heard of these expressions?
a. You may wish to share and briefly describe any
academic, professional, or personal experience
related to aforementioned terminology [e.g.,
workshops/seminars/conferences, University courses,
interaction with colleagues, Personal interest and
self-initiated readings, Media, others.]
b. What do you think about the different expressions
used? How do you interpret the diversity of the

terminology?

Key questions

6. What’s your conception of citizenship education?

a. How can you describe and justify your understanding
of the role of formal education in preparing future

citizens?
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b. How would you delineate the scope of citizenship-
related education? Should it be restricted to national
context? Global context? National and global
contexts?

c. How can you frame this understanding in terms of a
representative definition? You may wish to refer to
our previous discussion regarding the diversity of
terminology.

7. What do you think are the reasons and goals for providing such
education?

a. Given the reasons and goals you suggested, do you
think that citizenship-related education provides any
worthwhile learning gains? Should it be regarded as
an educational priority? Please explain your
position.

8. As ascience/language teacher, do you think that it is your
responsibility to have a role in preparing your students to assume
their roles as good citizens? Why?

9. If you think it is your responsibility, in what ways do/would you
emphasize citizenship in your instructional plans and practices?

a. Please describe the teaching methods and learning
activities that you use or would use. | would
appreciate specific examples.

10. What challenges (if any) do you face/anticipate to face when you
integrate citizenship in your teaching plans and practices?

a. Please refer to any challenge that deem significant [e.g.,
lesson plan & delivery, assessment of learning, your
views, students’ profiles, curriculum,
cultural/social/political considerations ...etc.]

11. What kind of support (if any) do you need to overcome these

challenges?
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a. Please feel free to describe any support you deem
important [e.g., pre-service preparing, in-service

training, policies ...J

Ending questions

12. Would anybody like to summarize the key ideas raised in our
meeting today?

13. Is there anything that we should have talked about but didn’t?
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Appendix J

Zupguqnpnigh hwupgmdubkp

Pugdwt hwpgmdukp

1.

Zw&kgh p ok dkp whinibip b jupniky, pt h'ts §p uhpkp niunigswlub
wuwwpkqght dky:

2t Yupshpny, h'ts £ akp nbpp hppbt ghunntpbuiv/{kqaih ntuntghsitbp b
Uppuljul dpwlubp:

Lhpwdwlmt hupgmdubp

3.

Qbp Yupshpny, 0y k punupught: b iy kb jui/nhwywp punupughht
junljutthpubpp:

Uugniduyghtt hmpgnidukp

4. B’us Eupnght nhipp pighwbpuwytu, b dkp nipp npyku ghum phwi/jkqnih

niunighsiibp vwubwinpuiygbu’ jut punqupughbp yunpuuinkne gnpshl dte:
Qpuljuiniphwi Uty oquuugqnpsniws ki inwupphp kgphp' tupugplim hwdwp
nupngh nkpp nhyup punwpughtitp ywnpuunbin gnpsht dte: Uy
wpunuywpnniphtbbbpp §p bkpunkl’ punqupughwljui Yppeniphih (citizenship
education), Yppniphtt punupughniptwt hwdwnp (education for citizenship),
Yppniphtt punqupwughn phtup/punupughwljui wpdtpubpp quipqugibne b
wj] wpunwjuynnipnibbbp: Luw’s bp wju wpujuwnniphibbbpp: I*hzull:ou Jud
nipt:

U. Gplwp boky b1 djwupuqly JEpmhobuy bgplpnili hkun Juuniws npbik
wlhumn kb, twubwghunwlu Gud whdwlwh hopdwnniphil [ophluul’
wpiuwmnwingllbp | ukdpinupiakp | ghunudnnnybbp, huduyuwpuwinulub

puuplpugpllbp, gnpdpilkpakpnt (uy; niunighsilpnt) htwn thnpr-
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Jupwpkpniphiobbp, wbdbwlwl hknwppppniphil b plhpbpgnidiakp,
Jpumnniudhongllin b uyplyl:

A P'lis FAkp JupShpp oqumugnpdniws muppkp kgphpnil twupli. Pasyk u
gplup pugunnply bqplpnil puquuquianiphibp:

Qjuwnp hupgndutp

6. Plyyk u ip pugunnplp «punwpughwlwt Yppniph i wpnwuynmphiup:
U. Pyl u hpluup bljwpugply b wppupughly wyuquy punupughblp
yunnpuinkyne gnpdhi dly pypngujul jppniplwl pkph dkp paluynodp:

R. Pyl u p plinpnplp punupughulul §ppniplul npppap: Upnkop whap k
uwhidwbwalmup Jf vyl wqquyh & yupmbulhl dtg, hudwafouphugh b
wupntiwfhl ke unl wgquyhl b hwdwopnuphughl yyupniw§akpnil uky:

Q. Plywk v [plup vwhidwhly punupughwlwh §ppnphbp: Ypbwp
whppupunlwy kgpkpm puqumquiniplul Jepupkpluy Jép wpanpy
plhliuplnidhis

7. Qbp Gwpshpny, hus ko idwb Yppmphtl dunngbne yungwnibpb m
tyunulubpp:

U. Zwpnifpr wnbkyny] dbkp wnwgwplué vuindwnbbpl n hyumugakpp, §p
Ywpst p, np punuipughwlml §ppnipfbp apkk niundbwlwl wpdlp nibp:
NF wnp F quyl hunfwply [ppulwl wpwetwhbppniphil: 2udbglk p pugunply
dkp phppnpnpnidp:

8. Nputu ghinmplwi/{kqnih niunighstitp, Yp Jupstp, np Akp
yupnuwbniphib b akp wpwlkpuntbpp gunpuunk] npybu wewguyh
pumupughbp:

9. Bpk p Jupstp, np wyy Uk Akp yunwuuwbunmn phith b syt u §p
ukpwntp punupughwlwb Yppniphtup dip niuntdbwlwb sSpwghpubpnit b
nuuwiwunnidht dky:
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10.

11.

U. 2wdkgl p bljwpwgply niunigdwl dkpmnbkpp b Jupdwbphbpp, qnpu

I oquuugnpSlp Gun/ [plnup oquuugnpdly: Zwdkgk p hoky oppluulakp:

B’y vwipunwhpunbpibp (bpk Jub) §p ghiugpuikp jud §pliup phiwgpunty,
tpp punupughniphiup tkpwnkp dtp ntunigdwb Spughpubpniy b
nuuwiwbnnmuhtu dky:

U. 2wdkgk p oky uyl thupnuwhpun Fphkpp, qopu Gupkinp §p hunfupkp:
[Opptuuly puup Spughpp hund puuwwbnidwi gnpéplpugn, dkp
wnkuwlbnbbpp, wpwlbpunbbpp, niunidbwlwb Spughpp,

owlnipughll pbhpuyhbl punupwlub djuwnwenidabpp kr wyyl:

Uju dwpunwhpunbpiibpp junpuhwplioe hudwp )iy nkuwlh wowljgniphwi
Yuphpp nilihp:

U. 2walgl p bjwpugply nplik nbuwyh wowlgniphl, qup fupliop §p
hunfwplp: [Opptul hwpplulwl yunpuunniehcl, JEpugunnpunnndub
puuplpugplbp, [ppulul puyupwlwbniphia...]

Quljdwt hwuipgnidukp

12. N"Y Ynqt withnihby dbp wyuopniwi hwinhudwi plipugpht phttuplynius

hhdtwlwt qunuthwpubpp:

13. Yw’ j nplik purh, npnih dwuhb wknp E juouthiip, puyg sjuoukguilip:
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Appendix K
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Appendix L

211

Example of the Data Analysis Process

Theme Category Codes Transcription of interview
Conception of Definition of Educationto  “Fostering a sense of belonging to one’s
citizenship citizenship foster sense  country and its people.”
education education of belonging

Education to
foster human
values /
develop the
good citizen

Education to
inculcate
patriotism

“The value of national belonging is very
important for me. | always highlight this
principle in my teachings of Arabic
language. | try to foster their sense of
belonging towards Syria. I instill in them
love for their homeland. | encourage them
to study well and work hard, because in the
future, they will become educated citizens
and will serve their country by their
education.”

“To raise a good generation that is to be
educated on human values first. To prepare
a good person, will become a good citizen,
someone who tells the truth, works,
sanctifies work which is something very
important. To become a human being who
loves to work, who is tolerant, respects the
opinions of others. All of these are values.
If the generation is raised on these values,
then citizenship education will be
successful.”

“This is citizenship education in my
opinion. When you talk about developing a
person, you are laying the foundation for a
good citizen.”

“The most important thing [in citizenship
education] is to prepare them to love their
country. A good citizen loves his country.
Patriotism. Without patriotism he would
become a good person. He has to love his
nation to become a good citizen. He has to
do something for his country.”
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Citizenship
education in
pedagogical
planning and
practices

Rationale for
citizenship
education

Teaching
methods

Need to
change with
special
emphasis on
avoiding
chaos

Developing
good citizen /
person

Developing
the nation

Classroom
discussions

“Without citizenship education we would
live in chaos.”

“In my opinion, citizenship education is
necessary, because there is a need to
change in the society. So, through
citizenship education, we focus on
developing the good person. There is a
need to change, because the current
situation is not something in which a good
citizen can live.”

“Developing good persons is why
citizenship education exists.”

“Due to the bad conditions in the countries,
the number of good citizens are
decreasing.”

“During the war in Syria it turned out that
many people do not love the homeland, do
not love their neighbors, do not love people
from another race or religion. So, there is
something wrong here; they are not good
citizens.”

“Developing the country. If we abide by
the laws and everyone works and has a
sense of responsibility, the country
develops.”

“Hamasdegh has a story titled Helena’s
Doll. It’s about a poor girl who stole a doll.
Before reading the complete story, | give
the students the chance to write the ending
of the story, and then we discuss their
endings in the classroom. We decide on
what is right and what is wrong. This is an
example where we discuss moral values.”

“In Arabic, after each lesson there are
questions like what are the values that you
learned from this lesson? The answers
would be goodness, tender, love of
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Cooperative
learning

Incorporating
real-life
situations

homeland, etc. We also discuss about how
we can live by these values.”

“At the end of each lesson we are required
to give a moral lesson. For example, in
biology we have a lesson about pollution.
At the end of the lesson we talk about how
to keep the environment clean.”

“We study about the formation of water in
physics. At the end of the lesson, we can
discuss about how to preserve water.”

“For example, discussion, self-expression.
Each one of them has to express his
opinion about a certain topic, for instance.”

“Student participation in their learning and
engagement in activities. Sometimes we
ask them to collaborate, come up with the
answer to a certain question and write it on
the board.”

“For example, to make a poster or decorate
the bulletin board, they collaborate to
initiate ideas. For example, we have the
classification of animals into vertebrates
and invertebrates. They cooperate and
search for animals and then make a poster
representing them.”

“They cooperate to make posters.”

“We divide them into groups. These
groups have students of different levels.
The weak student learns from high
achievers. They learn from each other.”

“After they have updated the books in
Syria, the new curriculum relies upon
linking everything to students’ daily lives.
If they take a lesson about vitamins, they
have to examine their food and explore
their vitamin intake. Even in physics and
chemistry it’s the same. Opening and
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closing the door is rotation in physics, the
salt that you eat is chemistry.”

“I try to teach science through real life
examples. | rely a lot on real-life
experiments, because science is a
manifestation of the reality that we live in.”

“We had a lesson about volunteering. I
shared with them real-life examples about
volunteering.”
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Appendix M

Cooperative Learning Activities in the Seventh Grade Arabic Language Textbook?
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2 The National Center for Educational Curriculum Development (2019). Arabic language (1): Seventh Grade.
http://moed.gov.sy/curricula-new/07/Arabic-1.pdf
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Appendix N

A Text that Promotes Historical Knowledge from Fifth Grade English Language Textbook?

5 Read and answer

Zenobla was a very clever and beautiful

> . queen who lived In Palmyra a long ime
N ago. Palmyra was the capital city of a great

‘s kingdom in the Syrian desert.

M, Zenobia had a husband, King Odaena. She
had a son , too. His name was Habat Allah.
When her husband died, Zenobla became
Queen of Palmyra and her son became king.
¢ She was a strong woman and a very good
queen and the people of Palmyra loved her.
The Romans were trying to control Palmyra
but Zenobla didn't accept this. There was a
war between Zenobia and the Romans. The
~ last big battle was near Homs and the
- Romans won. They took Zenobia to Rome by
force and she never saw Palmyra again.

1 Where did Queen Zenobia live?

2 What was her son called?

3 Did the people of Palmyra like the Queen?
& Was Queen Zenobia a good queen?

5 Where did the Romans take Queen Zenobia?
6 Did Queen Zenobia visit Palmyra again?

3 Loader, M. (2014). English for Starters: 5. York Press. http://moed.gov.sy/curricula-new/05/EFS-5-SB.pdf
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Appendix O

Examples of Cooperative Learning Activities from Third Grade’s English Textbook*

4  Work in pairs. What could you do when you were six? Complete
the table below about your partner. Tell the closs.

When you were six,
could you swim?

oooo

@ play foathalld
® ploy o computer game?
run fest?

0

a

§  Project: Make a survey about your group's abilities.
You need:

73

4 Hancock, M. (2019). Passport to World (3™ ed.). York Press. http://moed.gov.sy/curricula-new/03/PTTW-G3-
SB.pdf
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Appendix P

Example of a Group Project from Fourth Grade’s Science Textbook®
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5 The National Center for Educational Curriculum Development (2019). Science textbook.
http://moed.gov.sy/curricula-new/04/science-1.pdf

218



CITIZENSHIP EDUCATION IN SYRIAN PRIVATE SCHOOLS 219

Appendix Q

Examples from Seventh Grade’s Physics and Chemistry Textbook®
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& The National Center for Educational Curriculum Development (2019). Physics and Chemistry.
http://moed.gov.sy/curricula-new/07/Physics-Chemistry.pdf



