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ABSTRACT

This study examined the effect of parent involvement at home and parent
education level on student achievement at an elementary school (Grades 1-6) in
the suburbs of Beirut. A nine-item questionnaire and student grades in English
and Mathematics were used to collect the data. The results showed that there was
a negative correlation between student achievement and help with homework, a
positive, slight correlation between student achievement and discussions about
school, and a positive, strong relationship between student achievement and parent
education level. The negative correlation may have been because poor student
performance resulted in parent involvement. The two positive results were weaker
than expected, possibly because the research was conducted at a private school
rather than at public schools.
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CHAPTER ONE

INTRODUCTION

A. STATEMENT OF THE PROBLEM AND ITS BACKGROUND

Student academic performance is a concern for educators, parents, and
students themselves. What are the factors that influence student success?
How can students who are not doing well be helped? Certainly all families
care about their children and want them to be successful in school (Ames &
Archer, 1987). The central purpose of most schools is the dissemination of
knowledge and skill development (Powell, 1991), and all teachers and
administrators want their students to achieve well in school—that is, after all,
what schools should be all about.

In a speech given in 1994, Richard W. Riley of the National Coalition
for Parent Involvement in Education stated that the family is the “rock on
which a solid education can and must be built,” and that families have
“power, promise, and potential” to help improve education. Larry Decker, of
the National Education Association (1997), notes that the evidence of the
benefits of parent involvement is overwhelming. He goes on to say that it
amounts to “malpractice” if schools make no effort to work towards parent

involvement.



Parent involvement is a key factor that influences student success.

One of the reasons for examining this topic is that research has shown that
parent involvement in children’s education is related to many positive
outcomes, including fewer behavior problems (Comer & Hayes, 1991), lower
drop-out rates (National Center for Educational Statistics, 1992), as well as
higher student achievement (Baker and Stevenson, 1987, Muller, 1993).

Research also shows that when parents are actively involved in a
child’s education, the student is more likely to stay in school and more likely
to achieve (Anderson, 2000). Involving parents has become so important that
it is a major aspect of reform programs. The eighth goal of Goals 2000:

Education America Act called for increased parent involvement in education

(Trusty, 1998).

Although involving parents in the education process is an aspect of
current school reform programs, it is not a new concept. In 1951, Pestalozzi
wrote that the family was a major learning environment. The Coleman
Report (1966; cited by Greenwood & Hickman, 1991) found that one-half to
two-thirds of the variance in student achievement was accounted for by home
variables, rather than school variables.

Schneider (1993) posits that the degree to which parents are actively
involved in their children’s education is one of the most important factors in
their children’s success in school. Involving parents meaningfully in their
children’s education can improve the educational process; parents know their

children’s personalities and can contribute insights that can strengthen the



academic programs (Comer, Haynes, 1991). Hoover-Dempsey, Bassler, &
Brissie (1992) noted that parents have a deep understanding of their
children’s unique characteristics which can enhance the learning process.
Bronfenbrenner (1974) states that parental involvement is critical to good
education.
The research done in the past decade on parental involvement shows

that children’s development‘ and academic outcomes are determined to a
considerable extent by parent actions (Halle, Kurtz-Costes & Mahoney,1997).
Many studies support the theory of overlapping spheres of influence between
families and schools on the learning and development of students. When
teachers involve parents in the teaching process, parents increase their
interactions with their children at home, feel more positive about their
abilities to help their children, and students are more successful in school as
well as having more positive attitudes towards school and learning. (Epstein
& Dauber, 1991). Greenwood & Hickman (1991) found that the most
effective educational programs are those where the home and school work
together. Other studies demonstrated that there must be consistency between
the home and the school in order to stimulate learning (Davies, 1991, Hill,
2001).

Joyce Epstein of Johns Hopkins University, (1991), who has probably
done more research on parent involvement than any other educator, states that
there is a large volume of literature which documents how important family

and school connections are for increasing student success. Pena (2000) posits



that parent involvement has been shown by researchers to have many positive
benefits for students, the most important of which is improved student
achievement. In a review of 66 studies about parent involvement, Henderson
(1986; as cited in Greenwood & Hickman, 1991) found that when parents are
involved with their children in the education process, both at home and in
school, children do better in school, go farther in schools, and the schools
themselves become better schools.

Families are the earliest and most fundamental socialization
institutions for young children and families provide the foundations for later
life, including academic achievement and success in school. Ames & Archer
(1987) state that parents are the ones who provide the earliest development of
a child’s academic motivation. In other words, families play a vital role in
laying the foundation for their children’s academic success.

With such convincing evidence as to the efficacy of parent
involvement, a question then arises as to why more parents are not involved.
What prevents parents from taking part in this critical process?

One of the major reasons offered by many educators centers around
Socioeconomic Status (SES) ( Anderson, 2000; Bracey, 2001; Bowman,
1994; Desimone, 1999; Griffith, 1998; Pena, 2000; Zellman & Waterman,
1998) According to Bourdieu (1977), schools represent and reproduce
middle and upper class values and forms of communication, and the reason
that schools represent these values is that most teachers come from

middle/upper class backgrounds. The teachers subsequently have difficulty



relating to lower class parents. This bias towards middle and upper class
values puts students from low SES at a disadvantage. Children of parents of
low SES are more likely to do poorly in school and less likely to graduate.
Poverty is one of the variables associated with academic failure—children
from low SES generally perform at below average levels in reading tests than
children from higher SES (Anderson, 2000; Watkins, 1997).

The ideas of Bourdieu are supported by Pena (2000) who posits that
parents from the low SES often feel threatened by the authority of the
teachers as well as by their own lack of formal knowledge. Parents can also
be frustrated or embarrassed when helping their children with skills the
parents don’t remember, never learned or learned in a different way.
(Hoover-Dempsey, et al. 1995; VanVoorhis, 2003). In addition, Pena and
others state that language, culture and SES barriers limit parental involvement
in schools. According to Greenwood & Hickman (1991), some parents of
low SES may not value education, or feel powerless to influence schools, or
feel that they lack the knowledge and skills necessary to be involved.
Children of low SES parents are in danger of not succeeding because there is
a lack of continuity between the schools, families and communities, and their
parents are less likely to help at home (Baker & Stevenson, 1987; Bowman,
1994; 1zzo, Weissberg, Kasprow & Fendrich, 1999; Watkins, 1997; Zellman
& Waterman, 1998).

An additional factor that affects parent involvement is that families

with lower incomes and less education often believe that it is up to the



schools to educate their children, that it should be left to the “experts”. They
believe that it is the school’s responsibility. (Greenwood & Hickman, 1991;
Lewis, 2004).

For parents of low SES who do want to be involved, a reality that
hinders them is the great demands on their time. Frequently their work hours
prevent them from attending school activities and from helping their children
with homework (Eccles & Harold, 1993; Griffith, 1998).

Another very important aspect for students of low SES that affects
parent involvement is the education level of the parents themselves. Many
times because of their level of education they are not able to help their
children. (Griffith, 1996; Hill, 2001; Hoover-Dempsey, et al. 1995;
VanVoorhis, 2003). Anderson (2000) citing the National Center of
Education Statistics (1993) states that children from higher SES tend to score
higher in school, finish high school and attend college.

Family income is related to educational level of the parents and affects
involvement. Many parents from low SES may have had less positive
experiences with schools and feel unable to provide their children with the
skills necessary to negotiate the school system effectively. Students from low
SES families have difficulty breaking out of the cycle of poverty (Halle et al.,
1997; Hill, 2001)

However, even though SES can be a negative factor in parent
involvement, studies show that some parents from the low SES are successful

in helping their children. SehAnn Lee (1993) found that parent involvement



can be an effective factor for non-traditional families for improving student
outcomes. Despite the negative biases, parents from the low SES are
frequently involved in tutoring and home instruction. Parents from all SES
levels and backgrounds can be productively involved in the educational
process of their children. Many want more information on how they can be
involved and help their children. Some studies found that parent involvement
affected achievement and homework more strongly than did SES
(Anderson,2000; Greenwood & Hickman, 1991; Epstein & Dauber, 1991;
Epstein, 1995; VanVoorhis, 2003).

Hall et al., (1997) found that parent behaviors (how they help their
children at home, beliefs and attitudes regarding the possibility of success for
their children) can circumvent the detrimental effects of poverty.

There are many ways in which parents can be involved in student
school work. There are three basic types of parental involvement. The first
type is behavioral involvement, which refers to participation in academic
activities at school and at home. The second type is cognitive involvement,
which means exposing children to intellectually stimulating activities. The
last type is personal involvement, which refers to knowing what is going on
with the child at school (Grolnick, Benjet, Kurowski & Apostoleris, 1997;
Kurdek & Sinclair, 2000).

Epstein (1995) provides six aspects of parental involvement: First,
parenting—numerous studies have shown that authoritative parenting styles

are the most effective: parents who are concurrently demanding (strict and in



control) and responsive (supportive and involved) (Trusty, 1998). Second,
parents can be involved through communication—with the school and the
child’s teacher. Third, parents can volunteer—helping in the school. Fourth,
parents can be involved in learning at home—helping in homework,
discussing school activities with their children. Fifth, parents should be part
of decision making—being involved in the decision-making process
regarding their children’s placement and courses. Sixth, parents can
collaborate with the community—involving community businesses and
organizations in school whenever possible. Similar types of involvement are
cited by many other researchers as well (Hoover-Dempsey, et al., 1992).

Henderson (as cited in Greenwood & Hickman, 1991) in summarizing
the literature on types of parental involvement condenses parental
involvement into two types: first, when parents are involved at school for the
purpose of strengthening the school program (volunteering, advising) and
second, when parents are involved in activities aimed specifically at helping
their own children (homework, communication with teachers, attending
events).

Research show that when parents are involved in education, students,
schools, parents, and even society benefits. The benefits to students are 1)
that they are more successful in school—receiving both higher grades and
higher achievement test scores; 2) they have increased positive behavior and
emotional development; 3) they demonstrate fewer behavior problems and

fewer learning problems; 4) they have more positive attitudes towards



schools; 5) they develop better homework habits and learn more effectively,
and 6) they have better school attendance and lower drop-out rates (Epstein,
1990; Greenwood & Hickman, 1991; Muller & Kerbow, 1993; Pena, 2000).

Schools also benefit when parents are involved with their children’s
education. Studies show that schools with parent involvement out-perform
and are more effective than schools with no parent involvement. Schools
with parent involvement also have lowered rates of grade retention and
lowered rates of special education placements. They also have increased
student attendance and reduced absenteeism and they have increased support
from parents and improved school community relationships (Anderson, 2000;
Epstein, 1990; Pena, 2000).

Parents who are involved develop better attitudes towards education,
become more active in the learning process, and demonstrate an increased
interest in and support of school programs and their children’s progress
(Greenwood & Hickman, 1991)

Society benefits as well when parents are involved because parental
involvement is consistent with the belief that the primary responsibility for a
child’s well-being lies with parents. Parent involvement also addresses the
considerations of equity and equal opportunity and being more involved, they
help their children be more successful in school (Desimone, 1999).

Research also shows the importance of parent involvement from pre-
kindergarten through 12" grade. While the types of involvement and help

may change, it is still crucial that parents be involved with their children
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throughout their school years. Beginning from pre-school, parents help lay
the foundation for learning. The Commission on Reading (1985) found, or
re-emphasized, that parents, not schools, lay the foundation for children’s
reading, and this Commission placed on parents the obligation to support
their children’s continued growth as readers. It is parents who stimulate their
child’s adult intelligence and lay the foundation for formal reading
instruction, which is of paramount importance for a student’s success in
school (Anderson, 2000; Epstein, 1995; Pryor, 1995).

Parental involvement can be at home or at school. Research shows the
importance of parental involvement, in general, and the significance of home
involvement in particular. The present research focuses on parental
involvement at home.

There are many ways in which parents can be involved at home. Riley
(1994) posits that parents can help by insisting on their children’s daily
attendance at school, by providing appropriate reading material and literature
at home and by monitoring the amount of TV their children watch.

One of the most basic ways in which parents can be involved is to
provide a home environment that is conducive to learning. According to
Iverson, Brownlee, & Walberg (1981), home environment refers to the
amount and kinds of educational experiences which the parents provide for
the child. Anderson (2000) posits that educationally stimulating experiences
include trips to the library, learning based TV programs, a quiet place to

study, and that a home with this environment is a major determinant of
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learning. Muller & Kerbow (1993) state that the structure and character of
the child’s home environment is the most critical aspect of parent
involvement, because it is least likely to change or to be influenced by
external constraints. The home environment also reflects the nature of the
parents’ values..

Other ways in which parents can be involved in the learning process at
home are by helping their children with homework; participating in and
discussing homework and other learning activities that are taking place at
school; keeping their children in school; having high expectations of their
children and engaging in authoritative parenting practices as detailed above.

Parental involvement in the homework process has received both
popular and professional attention. Newspaper articles and books of advice
on helping with homework are numerous. Educators have developed
programs to help parents with the homework process (Hoover-Dempsey, et
al. 1992).

Homework is a complex process and it begins for students at the early
elementary stage of education. These are the years when parents play a
significant role in helping students form positive attitudes towards
homework, as well as forming strategies for accomplishing homework
successfully (Hoover-Dempsey, et al. 1992).

Many researchers have shown the importance of homework, positing

that it is necessary for success in schools. Homework has been found to have
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a considerable positive influence on achievement and grades (Fehrman, Keith
& Reimers, 1987; Hoover-Dempsey, et al. 1995; Keith, 2002).

Hoover-Dempsey, et al. (1995) identified six ways parents can
participate in the homework process. First, they can provide general
oversight and ensure completion of homework. Second they can respond to
homework efforts by rewarding and encouraging their children. Third, they
can engage actively in homework by helping or tutoring. Fourth, they can
help children break homework tasks into smaller, easier to accomplish units.
Fifth, they can engage interactively by demonstrating strategies of how to
complete it. Sixth, they can help their children learn processes that will
benefit achievement.

Xu & Corno (2003) concluded that parents can help students establish
routines for completing their homework, arrange a quiet environment in
which their children can work and monitor not only completion, but also their
children’s attention, motivation and emotions as they finish their homework.

While all of the research conducted in this field has been done in the
United States, none has been found in the Middle East, specifically Lebanon.
The present research focuses on parental home involvement and how it
affects student school success in Lebanon. We are attempting to find any
correlations between parent home involvement and student success in school,
specifically help with homework and discussion of school work. We are also
attempting to find if there is a relationship between parent education level and

student achievement in school.
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B. RATIONALE

Much research has shown that there is a positive relationship between
parent involvement and student success in school. Research also shows that
all parents want their children to be successful (Ames & Archer, 1987;
Davies, 1991). This is a vital aspect of education and one that needs to be
addressed here in Lebanon.

There have been no studies conducted in Lebanon on the topic of
parent involvement and student school success. School administrators are
always looking for ways to enhance student achievement. In addition, a large
number voice complaints that many parents in the schools are either
minimally involved with their children’s education, or not involved at all.
These complaints are heard over and over, not only by administrators, but by
teachers as well.

This research is a pioneering research to gather foundational data on
parental involvement and student success in schools. If a relationship is
found here in Lebanon, this can become the basis for reporting to parents and
helping them work towards being more actively involved in their children’s
education. The data gathered, along with data from other studies may
convince at least some parents to take their role in the education of their
children more seriously.

This study, therefore, is designed to achieve the following purposes:
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1) To determine if there is a correlation between parent involvement
with homework and student achievement in a private elementary school in the
suburbs of Beirut, Lebanon.

2) To determine if there is a correlation between discussions of
parents with their children regarding school activities and school work, and
student achievement.

3) To determine if there is a correlation between parent education

level and student success.

C. HYPOTHESES

H1: Students whose parents are involved with them in the
homework process will achieve higher grades in English and
Mathematics than students whose parents are not involved in the
homework process.

H2: Students whose parents talk with them about their work in
school will achieve higher grades in English and Mathematics than
students whose parents do not talk with them.

H3: Students whose parents have reached a higher level of
education will achieve higher grades in English and Mathematics than

students whose parents have reached a lower level of education.
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D. DEFINITION OF VARIABLES
The following variables are defined for this study:
eParent involvement according to Anderson (2000) is interactions
between parents and their children that may result in the
development of the child or parent participation at the school the
child attends.
eParental home involvement is defined according to Watkins as:
o Helping with homework
o Discussing homework
o Discussing what is being learned at school
e Student achievement in English and Mathematics is defined as:
o The combined grades in English and Mathematics for
Quarter 2 and Quarter 3
e Parent educational level is defined as:

o The highest level of education attained by parents

E. METHODOLOGY

The sample of the current study constituted 183 students in grades one
through six attending a private school in the suburbs of Beirut. The
instrument used to collect the data on parent involvement in the homework
process and in discussions about school was a 9-item questionnaire, which
the parents of the students were asked to complete. The reliability and

validity of the instrument used was measured by Pearsons Product-Moment
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Correlation as well as different cross-tabulations. The above-mentioned three

hypotheses were tested using simple linear regressions analyses.

F. SIGNIFICANCE OF THE STUDY
Many researchers have discussed the positive relationship between
parent involvement and student success. These combined‘ studies have
involved thousands of students from Kindergarten through Grade 12 and
hundreds of schools in the United States. There have been no studies done in
Lebanon on this topic.
The results obtained in this study could have several viable purposes:
e To gather preliminary data about the relationship between parent
involvement and student success in school
¢ To be a foundation for developing programs to help parents to be
more actively involved with their children at home in order to
improve their children’s academic achievement
e To encourage further study in this vital aspect of education
¢ To be a foundation for further studies regarding the many aspects
of parent involvement and student success in school, such as the
relationship between parent school involvement and student
success, parental social networks and involvement, parenting

styles and student success, to name a few.
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CHAPTER TWO

REVIEW OF THE LITERATURE

Parents and educators everywhere are concerned about student success
in school and want to know what factors go into making students successful.
What role can parents play? Are their efforts efficacious? Do parents have
an effect on student learning and academic achievement? How important is it
that parents be involved in the learning process? Studies conducted by many
researchers have repeatedly shown the importance of family involvement to
student success.

So many studies have been done that Griffith (1998) divided them into
three categories: 1) at-risk studies, which are studies concerning less
educated, single parents, parents in the language minority and parents with
personal problems; 2) descriptive studies, those studies which detail how
parents are involved in schools, and 3) outcome based studies, which link
parent involvement to positive outcomes.

The general conclusions from this research are that all families care
about their children and want them to succeed, and teachers and
administrators want to involve parents (Epstein, 1995). All of these studies

indicate the importance of parental involvement in the success of their
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children in school. Many of them also discuss the various types of parent

involvement and offer suggestions as to how parents can be involved.

Importance of Parent Involvement

Based on the current research, most educators recognize parental
involvement in school activities and in students’ school work as integral to
successful academic performance (Griffith, 1996). According to many
researchers, parent involvement is considered an important aspect of
academic achievement; in fact, it is widely accepted as desirable and even
essential. In a study of 179 grade school students, parents, and teachers,
Baker & Stevenson (1987) found a positive relationship between parental
involvement and school performance. Fehrman, et al. (1987) show that
parental involvement resulted in students achieving higher grades, spending
less time watching TV, and developing more positive attitudes towards
school. Parent involvement has been shown to play an important part in
fostering children’s cognitive growth and academic success. Comer &
Haynes (1991) found that parental involvement is essential for teaching and
learning.

With the plethora of research conducted on the significance of parent
involvement for the success of students, increasing parent involvement in the
academic lives of children has become a key element in many recent reform
movements (Shephard & Rose, 1995). It is considered so important that is

has become a focus of parents, teachers, administrators, community leaders
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and politicians (Davies, 2002; Lewis, 1997). In a survey of 100 principals in
New York City and rural New York state, parent involvement was the highest
ranked concern (Kells, 1993). It was also the subject of a study regarding
how school boards look at parent involvement (Devlin-Scherer, 1994).

Parent involvement in children’s education is repeatedly and
consistently associated with positive outcomes. Among these outcomes are
higher grades and higher achievement test scores, increased positive
behaviors and emotional development, fewer behavior and learning problems,
lower drop out rates, improved attitudes towards school and learning, and
improved school attendance and homework habits (Baker & Stevenson, 1987;
Comer & Haynes, 1991; Desimone, 1999; Epstein & Dauber, 1991; Epstein,
1995; Griffith, 1996, 1998; Hill & Craft, 2003; Hoover-Dempsey et al., 1992;
Kells, 1993; Kurdek & Sinclair, 2000; Trusty, 1998; Watkins, 1997).

Research shows that parental involvement is necessary at all
levels of a student’s school career—beginning in kindergarten and
elementary, and continuing through middle school and high school. Most
parental involvement in home activities takes place at the kindergarten and
elementary level. The types of involvement change through the years, but
having parents actively involved with their children is essential for school
success beginning with kindergarten all the way through the high school

years. (Anderson, 2000; Baker & Stevenson, 1987).
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In Elementary School

The research of Epstein & Dauber (1991) supported the growing
literature which documents the importance of parent involvement for
increasing student success. They surveyed 171 teachers in eight inner city
schools (five elementary and three middle schools) and found that when
teachers make parent involvement part of teaching practice, students improve
in attitudes and achievement. Further, Griffith (1996), in a study of 42
elementary schools, found that schools that had parent involvement also had
higher achievement test scores. He also found that teacher perceptions of the
quality of parent involvement was positively and significantly related to
competence behaviors, reading comprehension, and mathematics problem
solving.

Izzo et al. (1999), in a study of 1,025 urban elementary school children
and their parents, found that when parents participate in school, they learn
from teachers how to work at home to enhance their children’s education.

Watkins (1997) conducted research which focused on the achievement
goals of parents: mastery achievement, which puts greater focus on learning
from and understanding tasks, and performance achievement, which is more
concerned with performing well, rather than understanding. He conducted a
survey on 303 parents of students in grades two to five in an elementary
school and found a positive correlation between parent involvement and
student achievement, regardless of the achievement orientation they

preferred.
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In his research, Sheldon (2002) surveyed the parents of students
(n=195) in grades one to five in two elementary schools, one urban and one
suburban. He found that parents are more involved when they believe they
can be effective and this involvement leads to increased student success in
school. His study also focused on the importance of parents’ social networks

and how that plays a role in their involvement at home and at school.

In Middle School

Studies find there is consistently more involvement from parents of
elementary school students, and that the amount of involvement declines as
students move into higher grades. Zill & Nord, (1994) show that in
elementary grades, specifically ages eight to eleven, there is a 73%
involvement rate, but this drops to 50% by age 16. However, research shows
the importance of parents continuing to be involved in their children’s
schooling through middle and high school. A number of research studies
have been conducted regarding the importance of parental involvement in
middle school years (Trusty, 1998; VanVoorhis, 2003; Xu & Corno, 2003).

Rutherford & Billig (1995) state that schools and districts must
involve families as partners with adolescents, because the middle grades are
critically important as students move from childhood to adolescence. In his
study, Van Voorhis (2003) examined the effects of family involvement in
homework and students achievement. Sixth and eighth grade students

(n = 253) participated in the study, and the results showed that when parents
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participated in the homework process, students were more successful. The
study involved training parents (TIPS: Teacher Involve Parents in
Schoolwork) and then comparing the results of the trained groups with the
results of those classes whose parents did not receive training. Those
students whose parents had been trained turned in more accurate assignments
and earned significantly higher grades.

Xu and Corno (2003) also conducted research regarding family
involvement in homework management. Using survey data from 121 urban
middle schools (grades six, seven, and eight), they found that family
involvement resulted in improved homework strategies. Families were
particularly helpful in providing a positive environment in which their
children could work. Students from the study indicated that they were aware
of the importance of study conditions in homework completion; other studies
have shown the importance of homework completion to student achievement

(Fehrman, et al. 1987).

In High School

Several studies have shown that parental involvement decreases as
students get older (Devlin-Scherer, 1994; Zill & Nord, 1994). However,
Anderson (2000) states that parent involvement is necessary from
Kindergarten through Grade 12 because parental involvement is important in
children’s cognitive growth and academic success. Other researchers have

conducted studies showing the importance of parental involvement in high
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school (Anderson & Keith, 1997; Battin- Pearson, Newcomb, Abbott, Hill,
Catalano & Hawkins, 2000; Fehrman, et al., 1987; Jodl, Michael, Malanchuk,
Eccles & Sameroff, 2001; Pryor, 1995).

Fehrman et al. (1987), conducted research using a sample of 28,051
high school seniors from 1,016 high schools and found that parental
involvement at the high school level had an important direct, positive effect
on grades. They also found that parent involvement led to increased
homework completion, which also had a positive effect on grades.

Pryor (1995) collected data through questionnaires from five school
districts. The data included 516 ninth grade students, 305 pafents, and 38
teachers. The vast majority of students, parents, and teachers agreed that
when parents were involved, the students performed better in school.

Battin-Pearson et al. (2000) discussed the importance of the
foundations laid by families which are important for academic achievement
and success in school. Anderson & Keith (1997) posited that parental home
involvement has been found to foster achievement and is recommended for
enhancing educational equity. In their study of 8,100 at-risk students (a term
used for students likely to be unsuccessful at school or to drop out of school),
they found that quality of schooling and parental involvement had positive,
but indirect influences on academic achievement. However, they also found
that quality of schooling and parental involvement had a strong influence on

student motivation, which is highly related to student success.
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Parental involvement has been determined by research to be essential
for student success in school and is crucial at all levels of students’ academic
lives. Research has shown that parent involvement differs throughout the
different ages, and even lessens as children grow older, but what is vital, is
that parents remain involved from the earliest levels until the children

graduate from high school.

Types of Parental Involvement

With so much research having been conducted regarding the
importance of parent involvement, the next question is: What is parent
involvement? What types are there? What forms can it take? What is it,
exactly, that parents are expected to do to be involved in their children’s
education?

The research regarding types of parental involvement is extensive and
cannot be fully examined within the scope of this research. However, of all
the research examined, two general “definitions™ of types of parent
involvement were found to be helpful.

The first was articulated by Greenwood & Hickman (1991). They
cited Henderson (1986) who summarized the types of parent involvement
into two categories: 1) those aimed at strengthening the school, and 2) those
involved with assisting one’s own child.

Gronick & Slowiaczek (1994) summarized parent involvement into

three types: Behavioral involvement—participation in activities at school and
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home; Cognitive/intellectual involvement—exposing children to
intellectually stimulating experiences such as trips to the library or museums
and discussions about current events; and Personal involvement—knowing
about what is happening with the child in school.

These major categories are then subdivided into a number of more
specific areas—those related to school involvement and those related to home
involvement. (Epstein, 1995; Epstein & Dauber, 1991; Sheldon, 2002).
Because the concept of parental involvement through volunteering is not
prevalent in Lebanon, the primary focus of this paper is parental involvement
at home, because this is something in which all parents can participate with
very little training.

Home involvement with children’s learning has important effects on
children’s achievement. A multitude of studies have linked parent
involvement at home to students’ success in school (Fehrman, et al. 1987;
Keith, 2002; Muller, 1993; Sheldon, 2002; Watkins, 1997).

This present research focuses on parental involvement with their
children at home, involvement such as creating a positive learning
environment, helping with homework, and talking with their children about
school.

Creating a positive learning environment is a very important aspect of
parent home involvement. It is a basic requisite for learning at home. A
positive home environment is essential for fostering student success

(Anderson, 2000; Iverson, et al. 1981; Muller & Kerbow, 1993). Epstein &



26

Dauber (1991) state that one of the basic obligations of families is to provide
positive home conditions that are supportive of school learning and behavior
throughout the school years.

Xu and Corno (2003) surveyed data from 121 urban middle schools
(grades six, seven and eight) and found that parental involvement was
significant for helping students have a learning environment in which to
complete their homework, which has already been mentioned as a necessary
ingredient for school success. The above study supports what educators have
stressed: that the structure and character of a child’s home environment is, in
many ways, the most critical area of parent involvement (Muller & Kerbow,
1993).

Muller (1993), in another study, noted that parental involvement in the
completion of homework, including restricting the watching of TV on week
days, was strongly associated with school success.

Fehrman et al. (1987) found that parental involvement including
monitoring children’s daily work, had an important, direct effect on grades.
Baker & Stevenson (1987), in their study of 174 grade school children,
parents, and teachers, found that parent involvement in creating a positive
learning environment resulted in the children achieving higher grades,
especially when TV watching was decreased and more time was allotted to
homework.

The Coleman Report (1966), which was cited in Greenwood &

Hickman (1991), indicates that the home learning environment accounts for
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many student performance variables. The family is a critical institution in the

learning teaching process—not just the schools.

Helping with Homework

A number of researchers have examined parent involvement as shown
through help with homework. In their study of 69 parents of students in
grades one to five in a metropolitan area, Hoover-Dempsey, et al. (1995)
found that homework was the most common point of intersection between the
parent, the child and the school, and that homework completion was
necessary for success in school. They also found that the parents they
surveyed believed that interaction with their children regarding homework
was their responsibility and part of parenthood.

Parent involvement at home can be as simple as ensuring that there is
structure in the child’s home environment that is conducive to completing
homework assignments, as mentioned above (Bracey, 2001; Hoover-
Dempsey, et al, 1995; Muller & Kerbow, 1993; Shepard & Rose, 1995).

Hoover-Dempsey et al. (1995) stated six specific ways in which
parents can participate in the homework process: 1) providing general
oversight and ensuring that homework is completed, 2) encouraging their
children for their efforts in homework, 3) engaging actively in homework by
helping or tutoring, 4) breaking homework into smaller tasks, 5)
demonstrating strategies for completing homework, and 6) helping children

learn processes that will benefit achievement.
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In the study conducted by VanVoorhis (2003), sixth and eighth grade
students (n = 253) participated in an 18 week study of parental involvement
in homework. The results, as mentioned earlier, showed that students who
had help with homework completed it more accurately and earned higher
grades.

Based on the discussion of the importance of parental involvement in
the homework process, the following hypothesis is formulated:

H1. Students whose parents are involved with them in the
homework process will achieve higher grades in English and
Mathematics than those students whose parents are not involved in the

homework process.

Talking with Children About School

Another way in which parents can be involved at home is in speaking
to their children about school and school work. Many studies show that when
parents talk to their children about school, their children achieve higher
scores on tests (Bracey, 1996; Muller & Kerbow, 1993; Muller, 1993).

Feuerstein (2000) used data from the National Educational
Longitudinal Study:88. The NELS:88 was conducted using 1,032 schools
and 24,599 eighth grade students. From the data he obtained from, Feuerstein
found, as did others, that parental involvement is an important variable
associated with success in school, and that one aspect of parent home

involvement is the amount of time that parents speak to their children about
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school. The NELS:88 data also showed that when parents talk to their
children about school, their children score higher on reading and mathematics
tests (Bracey, 1996). Muller (1993) found that students talking with their
parents about current experiences in school (the work they are doing, their
attitudes towards their work, for example) was strongly associated with
higher test scores.

Based on the above discussion of the importance of talking to children
about school and school work, the following hypothesis is formulated:

H2: Students whose parents talk with them about school and
school work will achieve higher grades in English and Mathematics than

those students whose parents do not talk with them.

Parent Education Level and Student Achievement

With the vast amount of research indicating the importance and critical
nature of parent nature, why are all parents not involved in their children’s
schooling? What prevents them from being active participants in this vital
aspect of their children’s lives?

A third aspect of this study was to examine the relationship between
parents’ Socio-Economic Status (SES) specifically the aspect of education
level attained, and student achievement in school. Many sociologists,
educators and researchers have addressed the issue of the impact of SES on
education, especially since SES has been found to be a strong predictor of

parental involvement (Grolnick, et al. 1997).
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Socio-Economic Status is determined by the criteria of income,
occupation and level of education attained. According to Pena (2000),
parents from low SES feel threatened by the authority of teachers and the
perceived SES differences as well as their own lack of formal knowledge. A
number of other studies also indicated that parent education level, one of the
criteria of SES, was significantly related to parent involvement (Epstein &
Dauber, 1993; Fantuzzo, Tighes & Childs, 2000; Hill, 2001).

Studies have shown that parent involvement patterns vary according to
parental social, racial/ethnic, and economic factors, and that lower income,
less educated parents are less likely to be involved than more educated,
higher income parents (Desimone, 1999; Hoover-Dempsey, et al. 1995;
Muller & Kerbow, 1993).

Why is there a difference between parents of low SES and higher
SES? What keeps them from being involved? Bourdieu (1977) posits that
schools represent and reproduce middle and upper class values and forms of
communication because most teachers come from middle and upper class
backgrounds. This bias towards middle and upper class values put low SES
students and parents at a disadvantage. Teachers have difficulty relating to
low SES parents. As Bowman (1994) states it, there is a difference between
the schools and the students from economically and culturally diverse
backgrounds.

Lareau (1987), borrowing from Bourdieu, posits that middle class

parents are more likely to be involved than low SES parents. He found that
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low SES parents were more likely to take a supportive role in the education
process. Other researchers have supported this view and have indicated that
families with lower incomes and less education often believe that it is up to
the schools to educate their children (Lewis, 2004; Pena, 2000).

Bowles and Gintis (1976) found that schools in working class
neighborhoods were more regimented and controlled by the administration,
~ and allowed for less parental involvement. |

Pena (2000) also found that parents feel intimidated by the educational
jargon which interferes with communication with their children’s teachers.
Low SES parents also found language and culture a barrier, as well as their
own limited education and for some, their own negative school experiences.

Many studies, however, have also shown that despite the barriers,
parents of all socio-economic, racial and ethnic groups want to learn more
about how to help their children. Low SES parents are not apathetic; they do
not know what to do and face difficulties in breaking out of the cycle of
poverty (Davies, 1991; Decker, 1997; Halle, et al. 1997). Davies (1991)
found that it is what families do, rather than their demographic group that
affects their children’s learning.

On the other hand, research has also found that parent education level
does have an affect on involvement, which in turns affects student
achievement. Parents of high educational attainment whose children were in

lower grades were more involved in their children’s education than parents of
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lower educational attainment. (Baker & Stevenson, 1987; Epstein & Dauber,
1993; Hill, 2001).

Anderson (2000) cited data from the National Center of Educational
Statistics (1993), which stated that children whose parents lacked a high
school diploma were twice as likely to live in poverty than those whose
parents were high school graduates, and seven and a half times as likely to
live in poverty than those children whose parents had more than a high school
diploma. The study also indicated that children of low income homes were
more likely to do poorly in school and less likely to graduate—unable to
break the cycle of poverty, as mentioned earlier (Halle, et al. 1997).

The present study examined the SES criterion of parent education
level to determine if there was any relationship between parents’ level of
education and student success in school.

Based on the discussion about the importance of parent education
level, the following hypothesis is formulated:

H3. Students whose parents have reached a higher level of
education will achieve higher grades in English and Mathematics than

students whose parents have reached a lower level of education.
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CHAPTER THREE

METHODOLOGY

A. SAMPLE

Student success is at the heart of all schools. How to help students be
successful has been the subject of innumerable research studies which have
covered many different aspects of education. One important aspect of student
success is parent involvement at home in the learning process. No study in
the field of correlating parental home involvement and parental educational
level with student success has been done in Lebanon to date. Therefore, this
present research is pioneering research, the first step in gathering data to see
if there is a correlation between student success and parental home
involvement.

The present research focuses on the elementary school level for a
number of reasons. First, parents tend to be more involved with their
children’s education at the elementary level. Second, it is easier to give
parents suggestions on how to help their children at home in the elementary
grades. If parents have not been involved, it is more difficult to begin at the
middle school or high school level. And, as mentioned earlier, one of the
goals of this research is to be a foundation for helping parents be more

involved at home with their children’s education.
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A number of research studies conducted on the relationship between
parent home involvement and student success in school were single school
studies. Following this precedent, the sample for this research is a single
school. The sample is limited to an elementary school (Grades 1-6) located
in the suburbs of Beirut. There are 260 students in the elementary section of
the school and the primary language of instruction is English. The parents
who responded to the questionnaire had completed various levels of
education themselves, from less than a high school diploma to PhD.
Participation in the research was optional and parents whose questionnaires
were used gave permission for their child’s grades to be used in the research.

Of the 260 questionnaires sent home, 78% (n = 202) were returned and
of those returned n = 183 parents (85%) gave permission for their child’s
grades to be used. (A few parents did not give permission and some children
whose parents did give permission had not been in school long enough to
make their grades valid for the research. These 19 questionnaires were
excluded from the research.)

B. PROCEDURE

The questionnaire was finalized following a pilot study. The pilot
study was conducted in English, several weeks prior to the distribution of the
questionnaire, in order for the researcher to acquire practical feedback and
suggestions. A number of parents from schools other than the school
designated for the research participated in the pilot study. The responses

indicated that the questionnaire was clear and easy to understand. The
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suggestions made by the parents in the pilot study were incorporated into the
final questionnaire, as discussed later.

After completion of the pilot study, a packet was sent home with each
child in grades one through six. The packet included a letter, the
questionnaire and an envelope in which to return the questionnaire. The letter
explained the purpose of the questionnaire and the confidential nature of the
research. Both the letter and the questionnaire were written in English and
Arabic, since many of the parents do not speak or read English. The parents
were asked to return the questionnaire to the class teacher within one week,

using the envelope provided.

C. LIMITATIONS
This research had the following limitations:

Response bias limitations

The research was conducted using a questionnaire which was sent to
parents with a letter explaining the purpose and nature of the research.
Because the researcher was also the Director of the school, parents might
have felt it necessary to respond to the questionnaire in a way that was
socially appropriate—in other words, what they thought the Director would
want to hear, or what would make them look like “good” parents in the eyes
of the Director, or the social desirability affect.

This aspect may have been compounded by the fact that the names of

the students had to be used in order to obtain permission from the parents to
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use the students’ grades and then to correlate those grades to the parent
responses. Although the parents were assured repeatedly (in the letter and on
the questionnaire itself), about the confidential nature of the study and that no
names would be used in the results in any way, the fact that their names were
involved may also have affected their answers.

Because it was a questionnaire that was sent home, it was not possible
for the researcher to explain to each respondent the importance of honest
answers and to assure them personally of the confidentiality of the
questionnaire.

Language and Cultural Limitations

Many of the parents whose children attend the school in which the
research was conducted do not speak English, and although both the letter
and the questionnaire were translated into Arabic, it could be that some of the
parents did not fully understand.

The cultural aspect is also a limitation for a researcher gathering data
here in Lebanon. Some Lebanese are not familiar with the research process
and may not have been exposed to being part of such a process. Their
answers may reflect their unfamiliarity with questionnaires.

General Limitation

The results of this study are limited to greater Beirut and cannot be
generalized to all of Lebanon. The results are also limited to private schools

only, as no research was conducted on parents in public schools.
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D. INSTRUMENT

The nine-item questionnaire, which is found in Appendix B, was
adapted from the questionnaire developed by Watkins (1997). The seven
questions which Watkins used were included as well as two other questions.
The first additional question was: “How often do you check on your child
when he/she is doing homework?” The question was added because a
number of parents in the pilot study commented that they did not actually
check their children’s work, but that they did check to ensure completion of
homework, and this is also part of being involved in the homework process.

The questionnaire was designed to measure parental involvement in
two main areas: the first area was that of parents helping their child in the
homework process—going over homework, answering questions the child
may have had, giving suggestions—ensuring that the child was able to
successfully complete the homework, which in turn supports the learning
process at school. The parents’ responses to the questions regarding their
help in the homework process were totaled.

The second area of parental involvement which the questionnaire
addressed was that of parental participation in the learning process through
discussion and encouragement (as opposed to actually helping in the
homework process). The discussions could be about homework or about
other school related topics. Again, the parents were asked to respond to how

often they talked with their child about what was happening in school.
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The second additional question was: “How often do you encourage
your child regarding how he/she is doing in school?” This question was
added because the second hypothesis of this research addresses the
relationship between talking with children and success in school. Aspects of
discussion—homework and school—were already included in the
questionnaire by Watkins, but the aspect of encouragement is an important
element of parental involvement through discussion.

The questionnaire was translated into Arabic by two people who were
fluent in both English and Arabic. The answers were given on a 5-point
Likert scale ranging from “Not often” to “Very often”.

At the end of the questionnaire were demographic questions for the
parents to answer, including a question concerning their level of education.
A request for permission to use their child’s grades of the Second and Third
Quarters was also found on f[he last page.

The questionnaire focused on English and Math, and only the English
and Math grades were used for the following reasons: First, English and
Math are foundational for all the other subjects taught in English. English in
particular is extremely important for English language schools in Lebanon,
as English is not the mother tongue of the vast majority of students, and it is
therefore crucial for students to know it well in order to be successful in

English and in other subjects.
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Another reason for focusing on English and Math is that a number of
researchers have found different results regarding parent involvement for
each of the two subjects. This information could be used for future studies.

A third possible question was considered regarding helping with
Arabic. However, for the purposes of this research, it was decided that this
question should not be included in the analysis of the data. The question
about Arabic was not included in the statistical tests because some of the
students do not take Arabic (non-Lebanese students in grade one), many
students throughout all six grades take “Special Arabic”, while the majority
take Arabic using the Lebanese national curriculum. The method of grading
is different for the Lebanese and American systems and would have
influenced the overall grade average.

The questionnaire was designed to measure parental involvement in
homework (questions 1-5) and parental involvement through discussions of
homework and other school work (questions 6-9). Parent educational level

was measured using the question on the demographic information sheet.

E. TESTING THE HYPOTHESES
H1 Students whose parents are involved with them in the
homework process will achieve higher grades in English and

Mathematics than students whose parents are not involved.
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Questions 1-5 of the questionnaire measured for H1. The score
obtained as a measure of parental involvement in homework was the sum of
parent responses on these five questions (a possible total of 25).

The students’ grades in English and Mathematics for Quarter 2 and
Quarter 3 were averaged to indicate student school success.

H1 was tested by:

1. Cross-tabulation tests.

2. Simple regression to test the nature and degree of the relationship
between parent involvement in homework and student school success.

3. Pearson Product-Moment Correlation to ascertain if there was a
relationship between parent involvement in homework and student school
success.

4. Stepwise regression to find the most significant of the variables of

the hypothesis

H2 Students whose parents talk with them about their learning
will achieve higher grades in English and Mathematics than students
whose parents do not discuss school learning with them.

Questions 6-9 of the questionnaire measure for H2. The scores

obtained as a measure of parent involvement in discussion were derived from
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the last four questions. The score was the total score of the four questions (a
possible total of 20).
The students’ grades in English and Mathematics for Quarter 2 and

Quarter 3 were averaged as a measure of student school success.

H2 was tested by:

1. Cross-tabulation tests.

2. Simple regressions to test the nature and degree of the relationship
between parent involvement through discussion and student school success.

3. Pearson Product-Moment Correlation to ascertain if there is a
relationship between parent involvement through discussion and student
school success.

4. Stepwise regressions to find the most significant variable.

H3 Students whose parents have reached a higher level of
education will achieve higher grades in English and Mathematics than
students whose parents have reached a lower level of education.

The question regarding parent education level in the demographic
section of the questionnaire was used to determine if there is a relationship
between student success and parent education level. Parent education level

was measured on the following scale: 1 for those who did not complete high
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school and for those who completed high school; 2 for those who completed
some university; 3 for those who completed university; 4 for those who have
a Masters; and 5 for those who obtained a PhD.

H3 was tested by:

1. Cross-tabulations

2. Simple regression to test the nature and degree of the relationship
between parent educational level and student success.

3. Pearson Product-Moment Correlation to ascertain if there is a
correlation between parent education level attained and student success at
school.

4. ANOVA.
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CHAPTER FOUR

RESULTS AND INTERPRETATIONS

Prior to testing the hypotheses, descriptive statistics were found for the
different variables used in the study such as the number of parents who
responded by grade level, the means and standard deviations for students
achievement, parent responses and parent education levels. Also included in
the descriptive data was the breakdown of responses by grade level to test for
any significant differences between the different grade levels.

After conducting the initial statistical analyses, cross-tabulations were

run on each of the questions before running tests on the hypotheses.

A. Respondents’ Profile

Of the 260 questionnaires sent, 183 were used in the research ( a few
parents did not give permission for their child’s grades to be used, and some
students had insufficient grades due to late entrance into the school, or

because of being in special programs with different grading policies).
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The results of the parents who responded were broken down by grade
level first, to examine possible differences in response level between lower
elementary and upper elementary parents.

Table 1.

Number and Percent of Parents Who Responded by Grade Level

Grade Number who Total Percent Combined

responded Possible Lower and
' Upper

Grade 1 30 41 Fie)

Grade 2 39 41 95 81%

Grade 3 28 37 76

Grade 4 28 36 78

Grade 5 41 62 66 72%

Grade 6 31 43 72

As can be seen from Table 1, the distribution by grade shows the
greatest variation in Grade 2, with 95% of the parents responding, and Grade
5, with 66% of the parents responding. The results indicate a greater rate of
return in the lower elementary grades. When averaged together, 81% of the
parents in lower elementary (Grades 1-3) responded and 72% of the parents
in upper elementary (Grades 4-6) responded, a 10 % difference. This
difference in response, while not a great difference, is indicative of the trend
in parents to be more involved with their children at younger ages and to be
less involved as their children grow older.

Table 2 shows the means for student achievement, parent responses

and parent education level.
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Means and Standard Deviations for Student Achievement, Parent Responses

and Parent Education Level

Variable Number | Minimum | Maximum Mean Standard
Deviation
Child 183 59 99 84.97 9.6
Achievement
Total 183 9 45 33.52 7.07
Homework
Involvement
Help with 183 5 25 17.44 4.75
Homework
Talking with 183 4 20 16.02 3.27
child
Parent 183 0 4 2.24 1.11
Educational
Level

Descriptive tests were run on responses of the parents and their

educational level by grade level in order to observe if there were any

differences between parents in the different grade levels.

Table 3

Means and Standard Deviations for Parent Education Level and Parent

Responses
Parent Ed Total of HW Talk
Level Responses Responses Responses
Gr1 Mean 2.23 35.27 19.07 16.20
StandDev 0.86 478 3.08 2.53
Gr2 Mean 2.35 33.66 17.74 16.03
StandDev 0.88 5.23 3.69 2.32
Gr3 Mean 2.48 34.46 19.50 16.12
StandDev 0.93 5.81 3.31 2.65
Gr4 Mean 2.38 30.96 15.35 15.62
StandDev 0.86 6.35 424 2.83
Gr5 Mean 2.03 31.30 16.16 15.41
StandDev 0.71 5.55 3.46 2.63
Gr6 Mean 2.63 33.86 17.36 16.86
StandDev 0.71 6.82 4.40 2.91
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The data in Table 3 showed that there was not a great difference in the
means of total parent responses or in parent responses separated into
responses about homework and responses about talking among the different
grade levels (grade 1 having a mean of 35 for total responses and grade 4
having the lowest mean at 31). There was also no major difference between
the mean parent education levels between the different grade levels—the
mean education level ranged from 2.03 in grade 5 to 2.63 in grade 6.

A frequency test was then run on the parent education level to have on
overview of the education levels and to observe what level of education the
majority of parents had attained.

Table 4

Frequency Table for Parent Education Level

Parent Educational Frequency Percent
Level
1.00 51 279
2.00 50 27-3
3.00 60 32.8
4.00 17 9.3
5.00 5 2.7

The frequency data in Table 4 showed that the majority of parents
completed some university or received a BS/BA degree (60%). Parents who
had completed some high school or received a high school diploma made up
28% and 12 % of the parents surveyed had completed graduate or post-

graduate studies.
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Means and Standard Deviations were computed on the data relating to

parent education level to check for any noticeable differences between the

variables according to the parent education level.

Table 5

Means and Standard Deviations for Parent Education Level Groups

Some HS or Number Mean Standard
Completed HS Deviation
Student 51 - 81.10 9.21
Achievement
Total Involvement 51 32.58 6.91
Homework 51 17.19 4.54
Talking ol 15.38 3.44
Completed Some
University
Student 50 84.07 9.78
Achievement
Total Involvement 50 33.48 8.19
Homework 50 17.59 5.37
Talking 50 15.89 3.49
Completed BA/BS
Student 60 87.75 8.49
Achievement
Total Involvement 60 33.96 6.09
Homework 60 17.07 4.33
Talking 60 16.89 2.94
MA
Student 17 86.95 9.95
Achievement
Total Involvement 17 33.85 6.78
Homework 17 18.75 5.06
Talking I 15.10 2.83
PhD
Student 5 96.00 1.41
Achievement
Total Involvement 5 35.00 1.15
Homework 5 17.00 1.41
Talking 5 18.00 2.16
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In addition to showing that about 60% of the parents either had some
university or had completed their university degree, Table 5 also showed that
student achievement level increased as parent education level increased.
Students of parents who completed some high school or finished high school
had a mean achievement in English and Mathematics of 81% during the
second and third Quarters. Students whose parent(s) had completed a MA
degree had a mean achievement of 87%, and students whose parent(s) had
completed a PhD had a mean achievement of 96% indicating that there was
an improvement in a child’s mean achievement when parents have a higher
level of education. Not only was there a difference between the achievement
among students whose parents had the least and most education, but the mean
achievement improved almost steadily with the parent level of education.

In order to compare the difference between student achievement at the
different grade levels, the mean achievement was found for each grade level.
The table below compares the grade level of students on the mean and
distribution of the child achievement variable. At each grade level, students
were grouped according to their achievement: Group A was composed of
students with an average score above 90, Group B was composed of students
achieving 80-89, Group C, students achieving 70-79, Group D, students
achieving 60-61, and Group E was composed of students who achieved less
than 60. These groups correspond to the method used at the school to apply

letter grades to achievement reported numerically.
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Table 6

Comparison of Mean Achievement of Each Grade Level Child Achievement

Group

Child Achievement Group

A B C D E
GradeLevel | n | % I n | % | n | % |n|%|n|%]|n| M | SD
1 12140 |14 |47} 3 {10 1 | 3 0| O |30 /87.03|6.57
2 12 1341123411029 ] 1|3 10| 0]35|8449|7.84
3 131501 8 (2213 |12]2| 8]0 0]26|87.19|7.58
4 8 |31 11246 5 |19} 1| 4 10| 0 |37]|8538]|6.05
5 16 (43| 8 [ 2219|244 |11]0 | 0 |37 |84.32|9.04
6 6 (2113|463 |11 |5 | 4 (1| 4|28 |81.82(9.13

The results in Table 6 indicate that as students move up the grade
levels, the mean achievement score is lower, but not substantially. The mean
achievement for each grade level is in the 80’s, which is considered above
average achievement at most schools, including this particular school. The
fact that the mean achievement drops from the high 80’s in lower elementary
to the low 80’s in upper elementary is indicative of the fact that the subject
matter becomes more difficult as the students progress through the
elementary grades. Within each grade level, the distribution of child
achievement was similar: most students achieved an average of A and B, but

a number of students achieved averages lower than A or B.
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B. Findings
The following findings are based on 183 respondents (70%) in a single

elementary school (grades one through six).

H1 Students whose parents are involved with them in the
homework process will achieve higher grades in English and
Mathematics than those whose pare'nts are not involved in the homework
process.

Before running the tests on the first hypothesis, cross-tabulations were
run on the individual questions for the hypothesis to see how each question
related to student achievement.

Table 7

Cross-Tabulations for Student Achievement and Parent Checking on Child

While doing Homework

achievement categories * How often check on child while doing homework? Cross-
tabulation
% within achievement categories

How often check on child while doing homework? Total
Not often | between often between |Very often
not often often and
and often very often
achievement| D level 14.3% 21.4% 64.3% 100.0%
categories | C level 3.0%  30.3%  152%  51.5% 100.0%
B level 2.9% 2.9% 21.7% 14.5% 58.0% 100.0%
A level 1.5% 3.0% 23.9% 11.9% 59.7% 100.0%
Total 1.6% 2.7% 23.5% 14.2% 57.9% 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 4.263° 12 .978
Likelihood Ratio 5.269 12 .948
Linear-by-Linear Association .075 1 .785
N of Valid Cases 183

a. 11 cells (55.0%) have expected count less than 5. The minimum expected count is
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Table 8

Cross-Tabulations for Student Achievement and Parent Checking Homework

is Finished

achievement categories * How often check that child finished homework? Cross-tabulation
% within achievement categories

How often check that child finished homework? Total
Not often | between often between |very often
not often often and
and often very often
achievement| D level 14.3% 14.3% 71.4%| 100.0%
categories | C level 3.0% 24.2% 18.2% 54.5% 100.0%
B level 2.9% 4.3% 18.8% 8.7% 65.2% 100.0%
A level 1.5% 17.9% 9.0% 71.6% 100.0%
Total 2.2% 1.6% 19.1% 10.9% 66.1%| 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 9.6887 12 643
Likelihood Ratio 10.657 12 .559
Linear-by-Linear Association .395 1 .530
N of Valid Cases 183

a. 11 cells (55.0%) have expected count less than 5. The minimum expected count is .23.

Table 9

Cross-Tabulations for Student Achievement and Parent Help with Math

achievement categories * How often help with math? Cross-tabulation
% within achievement categories

How often help with math? Total
Not often | between often between |very often
not often often and
and often very often
achievement| D level 7.1% 14.3% 35.7% 21.4% 21.4%| 100.0%

categories | C level 21.2% 21.2% 21.2% 6.1% 30.3%| 100.0%
B level 31.9% 11.6% 13.0% 8.7% 34.8% 100.0%
A level 44.8% 17.9% 20.9% 4.5% 11.9% 100.0%

Total 32.8% 15.8% 19.1% 7.7% 24.6%| 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 24.5667 12 .017
Likelihood Ratio 25.225 12 .014
Linear-by-Linear Association 10.105 1 .001
N of Valid Cases 183

a. 6 cells (30.0%) have expected count less than 5. The minimum expected count is 1.07.
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Cross-Tabulations for Student Achievement and Parent Help with English

achievement categories * How often help with English Cross-tabulation

% within achievement categories

How often help with English? Total
Not often | between often between |very often
not often often and
and often very often
achievement| D level 71% 7.1%] 28.6% 28.6% 28.6%| 100.0%
categories | C level 21.2% 12.1%)| 36.4% 9.1% 21.2%| 100.0%
B level 36.2% 11.6% 13.0% 11.6% 27.5%| 100.0%
A level 46.3% 16.4% 22.4% 7.5% 7.5%| 100.0%
. Total 35.0% 13.1%| 21.9% 10.9% 19.1% 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 21.2731 12 .007
Likelihood Ratio 28.668 12 .004
Linear-by-Linear Association 14.844 1 .000
N of Valid Cases 183

a. 7 cells (35.0%) have expected count less than 5. The minimum expected count is 1.53

Table 11

Cross-Tabulations for Student Achievement and Parent Time Spent Helping

with Homework

achievement categories * How much time spend working with child each day? Cross-

tabulation
% within achievement categories
How much time spend working with child each day? Total
Not often | between often between |very often
not often often and
and often very often
achievement| D level 7.1% 7.1% 14.3% 21.4% 50.0% 100.0%
categories | C level 12.1% 42.4% 18.2% 27.3%| 100.0%
B level 8.7% 15.9% 26.1% 8.7% 40.6%| 100.0%
A level 20.9% 20.9% 23.9% 13.4% 20.9%| 100.0%
Total 11.5% 16.4%) 27.3% 13.1% 31.7% 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 23.835° 12 .021
Likelihood Ratio 26.580 12 .009
Linear-by-Linear Association 10.336) 1 .001
N of Valid Cases 183

a. 7 cells (35.0%) have expected count less than 5. The minimum expected count is 1.61.
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The results of questions 1, 2, and 5, shown in Tables 7, 8, and 11
respectively, indicated that students achieved poor results (in the D category,
60-69) even though their parents checked on them while he/she was doing
homework, or that he/she finished. Parents helping with Math and Science
did not show a strong relationship between how often they spent time helping
and higher achievement.

A Pearson product-moment correlation was run on the five variables
of H1 in order to see the significance of each of them to student achievement
(see Table 12).

Table 12

Pearson Product-Moment Correlation for Student Achievement and the Five

Variables of H1
Correlations
The student
achievement
The student Pearson Correlation 1.000
achievement Sig. (2-tailed) )
183

How often check on Pearson Correlation -.040
child while doing Sig. (2-tailed) .590
homework? N 183
How often check that [Pearson Correlation .037
child finished Sig. (2-tailed) .622
homework? N 183
How often help with Pearson Correlation -.268**
math? Sig. (2-tailed) .000

N 183
How often help with Pearson Correlation -.301**
English Sig. (2-tailed) .000

N 183
How much time spend [Pearson Correlation -.248**
working with child each [Sig. (2-tailed) .001
day? N 183

** Correlation is significant at the 0.01 level (2-tailed).
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The results indicate that variables concerning helping with Math,
English and time spent all were significant at the 0.01 level (2-tailed). The
results also showed that three of the variables had negative correlations:
checking while doing homework, helping with math and helping with
English. According to the results, helping with English showed the strongest
relationship (r =-0.301).

A stepwise linear regression was then run to see which of the variables
was the most significant statistically for the hypothesis and also to see which
variables would be excluded as being less significant.

Table 13

Stepwise Linear Regression for Student Achievement and Parent

Involvement in Homework

Model Summary

[Model R R Square |Adjusted R| Std. Error
Square of the
Estimate
1 .3713 .138 113 8.89

a Predictors: (Constant), How much time spend working with child each day?, How often
check that child finished homework?, How often help with math?, How often help with
English, How often check on child while doing homework?

Excluded Variables”

Beta In t Slg. Partial | Collinearity
L Correlation| Statistics
Model Tolerance
1 How often check on child .0483 .647 .518 .048 .922
while doing homework?
How often check that child 1259  1.705 .090 .126 .931
finished homework?
How often help with math?| -.123% -1.312 191 -.097 .566
How much time spend -126 -1.529 128 -113 731
working with child each
day?

a Predictors in the Model: (Constant), How often help with English
b Dependent Variable: The student achievement
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The five questions which were related to H1 were then combined into
a single scale in order to run statistical tests. This was done to see the results
of the combined questions for H1.

Under H1 the Crobach alpha for the 5 independent variables testing
each aspect of parental involvement in the homework process resulted in
a=0.7794.

A linear regression analysis and Pearson product-moment correlation
were performed to check the relationship between student achievement and
parental involvement in the homework process, both by talking and by

helping with homework. The results are shown in Table 14.

Table 14

Linear Regression and Pearson Product-Moment Regression for Student

Achievement and Parent Involvement with Homework

Model Summary

Model R R Square |Adjusted R| Std. Error
Square of the
Estimate
1 1255 .065 .060 9.15
a Predictors: (Constant), help scale
ANOVA®
[ Sum of df Mean F Sig.
Model Squares Square
1 Regression 1057.221 1 1057.221 12.622 .0005'
Residual 15160.888 181 83.762
otal 16218.109 182

a Predictors: (Constant), help scale
b Dependent Variable: The student achievement
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Unstandardized |Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.
1 Constant) 93.859 2.550 36.812 .000
help scale -.502 141 -.255 -3.553 .000
a Dependent Variable: The student achievement
Correlations
The student help scale
achievement
'The student achievement Pearson Correlation 1.000 -.255™
Sig. (2-tailed) .000
N 183 183
help scale Pearson Correlation -.255™ 1.000
Sig. (2-tailed) .000
N 183 183

** Correlation is significant at the 0.01 level (2-tailed).

The regression equation for the effect of parent involvement in the
homework process on student achievement was:

Student achievement = 93.859 — 0.502
As hypothesized, there was a relationship between student achievement and
parent help with homework; however, it was a negative correlation. The
correlation can be expressed as (r = -0.255, df = 182, p < 0.001). The
negative aspect of this correlation will be discussed in the conclusion.

H2 Students whose parents talk with them about their work in
school will achieve higher grades in English and Mathematics than
students whose parents do not talk with them about their school work.

For this second hypothesis, a cross-tabulation was also done on each

of the questions which made up the whole of the hypothesis.
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Cross-Tabulations for Student Achievement and Parent Talking with Child

about What is Learned in School

achievement categories * How often do you talk to your child about school? Cross-

tabulation

% within achievement categories

How often do you talk to your child about school? Total
Not often | between often between |very often
not often often and
and often very often
achievement| D level 50.0% 14.3%) 35.7%| 100.0%
categories | C level 18.2% 39.4% 9.1% 33.3% 100.0%
B level 2.9% 4.3% 26.1% 11.6% 55.1% 100.0%
A level 3.0% 4.5% 26.9% 13.4% 52.2% 100.0%
Total 2.2% 6.6% 30.6% 12.0% 48.6%| 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 16.6317 12 164
Likelihood Ratio 16.355 12 176
Linear-by-Linear Association 2.722 1 .099
N of Valid Cases 183

a. 11 cells (565.0%) have expected count less than 5. The minimum expected count is .31.

Table 16

Cross-Tabulation for Student Achievement and Parent Reviewing Graded

Assignments

achievement categories * How often review/discuss graded assignments? Cross-tabulation
% within achievement categories

How often review/discuss graded assignments? Total
Not often | between often Between |very often

not often often and

and often very often
achievement| D level 14.3% 35.7% 14.3%) 35.7%| 100.0%
categories-| C level 6.1% 3.0% 42.4% 21.2% 27.3%| 100.0%
B level 4.3% 5.8% 26.1% 13.0% 50.7%| 100.0%
A level 3.0% 4.5% 22.4% 16.4% 53.7%| 100.0%
Total 3.8% 5.5% 28.4% 15.8% 46.4%| 100.0%




Chi-Square Tests

Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 12.128° 12 435
Likelihood Ratio 12.221 12 428
Linear-by-Linear Association 4.464 1 .035
N of Valid Cases 183
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a. 10 cells (60.0%) have expected count less than 5. The minimum expected count is .54.

Table 17

Cross-Tabulations for Student Achievement and Parent Talking About

Expectations

achievement categories * How often talk about expectations regarding homework? Cross-

tabulation

% within achievement categories

How often talk about expectations regarding Total
homework?
Not often | between often between |very often
not often often and
and often very often
achievement| D level 42.9% 21.4% 35.7%| 100.0%
categories | C level 6.1% 3.0% 45.5% 18.2% 27.3%| 100.0%
B level 2.9% 2.9% 23.2% 17.4% 53.6%| 100.0%
A level 4.5% 6.0% 32.8% 23.9% 32.8%| 100.0%
Total 3.8% 3.8% 32.2%) 20.2% 39.9% 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 13.0567 12 .365
Likelihood Ratio 13.806 12 318
Linear-by-Linear Association .001 1 .982
N of Valid Cases 183

a. 10 cells (50.0%) have expected count less than 5. The minimum expected count is .54.
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Table 18

Cross-Tabulations for Student Achievement and Parent Encouraging Student

about School

achievement categories * How often encourage child regarding how he is doing in school?
Cross-tabulation
% within achievement categories

How often encourage child regarding how he is doing in| Total
school?
Not often | between often between |very often
not often often and
and often very often
achievement| D level 7.1% 21.4% 28.6% 42.9% 100.0%
categories | C level 3.0% 3.0% 24.2% 21.2%) 48.5% 100.0%
B level 2.9% 23.2% 17.4%) 56.5% 100.0%
A level 4.5% 22.4% 13.4% 59.7%| 100.0%
Total 1.6% 2.7% 23.0% 17.5% 55.2% 100.0%
Chi-Square Tests
Value df Asymp. Sig.
(2-sided)
Pearson Chi-Square 8.873 12 714
Likelihood Ratio 11.366 12 498
Linear-by-Linear Association 1.038 1 .308
N of Valid Cases 183

a. 10 cells (50.0%) have expected count less than 5. The minimum expected count is .23.

The results of the cross-tabulations showed that students whose
parents talked with them “very often” achieved a higher grade average than
students whose parents talked “not often” with them.

A Pearson product-moment correlation was run to see the significance

of each of the variables for H2 on student achievement.
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Pearson Product-Moment Correlation for Student Achievement and the Four

Variables of H2

Correlations

The student
achievement

The student achievement |Pearson Correlation 1.000
Sig. (2-tailed) .
N 183
How often do you talk to |Pearson Correlation 112
your child about school? [Sig. (2-tailed) 130
N 183
How often review/discuss |Pearson Correlation 161>
graded assignments? Sig. (2-tailed) .030
N 183
How often talk about Pearson Correlation -.011
expectations regarding Sig. (2-tailed) .885
homework? N 183
How often encourage child|Pearson Correlation .078
regarding how he is doing [Sig. (2-tailed) 297
in school? N 183

* Correlation is significant at the 0.05 level (2-tailed).

Of the variables for H2, the only significant correlation was obtained

between reviewing graded assiguments and achievement (r = 0.161,

p <0.05). However, it was not a strong correlation.

A stepwise regression was also run to test which of the variables

(questions) was most significant.

Table 20

Stepwise Linear Regression for Student Achievement and Parent Talking to

Child

Coefficients?

Unstandardized Standardized T Sig.
Coefficients Coefficients
IModel B Std. Error Beta
1 (Constant) 79.892 2.486 32.143]  .000
How often 1.323 .604 161 2.1920 .030
review/discuss graded
assignments?

a Dependent Variable: The student achievement
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Excluded Variables®

Betaln| T Sig. Partial |Collinearity
Correlation| Statistics
Model Tolerance
1 How often do you talk to 0243 265 .791 .020 .638
vour child about school?
How often talk about -073% -935 .351 -.070 .888
expectations regarding
homework?
How often encourage 0229 2771 .782 .021 879
child regarding how he is
doing in school?

a Predictors in the Model: (Constant), How often review/discuss graded assignments?
b Dependent Variable: The student achievement

The results of the stepwise regression indicated that the strongest
variable for the second hypothesis was parents discussing graded assignments
with their child. The variable was statistically significant at the 0.05 level.
The other three variables had significance levels greater than 0.05 and were
excluded from the results table.

The four questions related to H2 were combined into a single scale in
order to run further statistical tests. Under H2 the Crobach alpha for the 4
independent variables testing each aspect of parent involvement through
talking and encouragement resulted in a =0.7362.

A linear regression analysis and a Pearson product-moment correlation
were run to test the relationship between student achievement and parental

involvement through talking and encouragement.



Table 21

Linear Regression and Pearson Product-Moment Correlation for Student

Achievement and Parent Involvement Through Talking

Model Summary

[Model R R Square |Adjusted R| Std. Error
: Square of the
Estimate
1 1157 .013 .008 9.40
a Predictors: (Constant), talk scale
ANOVA®
[Model Sum of df Mean F Sig.
Squares Square
1 Regression 214.704 1 214.704 2.428 1219
Residual 16003.406 181 88.417
Total 16218.109 182
a Predictors: (Constant), talk scale
b Dependent Variable: The student achievement
Coefficients®
Unstandardized |Standardized T Sig.
Coefficients Coefficients
Iviodel B |Std. Eror|  Beta
1 (Constant) 79.793 3.492 22.852 .000
talk scale .332 213 115 1.558 121

a Dependent Variable: The student achievement

Correlations

The student |talk scale

achievement
The student |Pearson Correlation 1.000 s
achievement [Sig. (2-tailed) ! 121
N 183 183
talk scale Pearson Correlation 115 1.000
Sig. (2-tailed) .121 ;
N 183 183
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The results showed a significant positive correlation. The regression

equation for the effect of parent involvement through talking on student

achievement was:

Student achievement = 79.793 + 0.332 and p < 0.001
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As hypothesized, there was a positive relationship between student
achievement and parental involvement through talking, although it is a small
correlation (r = 0.121).

H3 Students whose parents have a higher level of education will
achieve a higher grades in English and Mathematics than students whose
parents have reached a lower level of education.

A cross-tabulation was run on the data and the results are shown
below.

Table 22

Cross-Tabulations for Student Achievement and Parent Education Level

achievement categories * Parent Education Level Cross-tabulation

Parent Education Level Total

finished |did some | finished | MA | PhD
High |university | university
school
achievement D level Count 7| 4 2 1 14
categories % within 50.0%| 28.6%| 14.3%| 7.1% 100.0%
achievement]
categories
C level Count 14 12 0 1 33
% within 42.4% 36.4% 18.2% 3.0% 100.0%
achievement]
categories|
B level Count] 20 19 24 6 69
% within 29.0% 27.5% 34.8% 8.7% 100.0%
achievement]
categories
A level Count 10 15 28 9 5 67
% within 14.9% 22.4% 41.8%| 13.4%| 7.5%|100.0%
achievement]
categories
Total Count 51 50| 60 17 5 183
% within 27.9% 27.3% 32.8% 9.3%| 2.7%|100.0%
achievement]
categories|

The results showed that the parents of 50% of the students who

achieved only a D level had an education to the high school level. On the
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other hand, for students with C’s and B’s, approximately 50% of the parents
had attended or finished university, supporting the hypothesis that when
parents have a higher level of education, students will achieve better in
school.

A linear regression and Pearson Product-Moment correlation were also
run on the data.
Table 23

Linear Regression and Pearson Product-Moment Correlation for Student

Achievement and Parent Education Level

Model Summary

Model R R Square |Adjusted R| Std. Error
Square of the
Estimate
1 .3269 .106) .101 8.95

a Predictors: (Constant), Parent Education Level

ANOVA®
[Model Sum of df Mean F Sig.
Squares Square
1 Regression 1726.110 1 1726.1100 21.559 .0007
Residual 14491.999 181 80.066
Total 16218.109 182

a Predictors: (Constant), Parent Education Level
b Dependent Variable: The student achievement

Coefficients®
Unstandardized |Standardized T Sig.

L Coefficients Coefficients

Model B Std. Error Beta

1 (Constant) 78.262 1.619 48.328 .000
Parent 2.976 .641 .326] 4.643 .000
Education
Level

a Dependent Variable: The student achievement



Correlations

The student |Parent Education
achievement Level
The student Pearson Correlation 1.000 .340*
REHIEEmEnt - o (S ] 1000
N 183 183
Parent Education [Pearson Correlation .340™ 1.000
Level Sig. (2-tailed) 1000
N 183 183

** Correlation is significant at the 0.01 level (2-tailed).

The results were statistically significant (p < 0.01) indicating a

correlation between parent education level and student achievement

(r = 0.340)

An ANOVA was also run on the data.

Table 24

ANOVA for Student Achievement and Parent Education Level

65

_Descriptives
The student achievement
N | Mean Std. Std. Error| 95% Confidence Interval | Min Max
Deviation for Mean
Lower Bound|Upper Bound
finished High 51 81.10 9.72 1.36 78.36 83.83 59 98
school
did some 50 83.98 9.58 1.36 81.26 86.70 60 99
university
finished 60, 87.78 7.94 1.03 85.73 89.84 63 98
university
IMA 17| 88.29 8.89 2.16 83.73 92.86 66 97
PhD 5 95.00 2.55 1.14 91.83 98.17 91 97
Total 183 85.13 9.44 .70 83.75 86.50 59 99
ANOVA
The student achievement
Sum of df Mean Square E Sig.
Squares
Between Groups 1974.907 4 493.727 6.170 .000
\Within Groups 14243.203 178 80.018
Total 16218.109 182
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The results indicate that the effect of parent education level was
significant over all (F (4,178) = 6.170, p <0.001).
Finally, a multivariate regression was run for the three hypotheses.

Table 25

Multivariate Regression for the Three Hypotheses

Model Summary

[Model R R Square |Adjusted R| Std. Error
Square of the

Estimate

1 4997 .249 .236 8.25

a Predictors: (Constant), help scale, Parent Education Level, talk scale

ANOVA®
[Model Sum of df Mean F Sig.
Squares Square
1 Regression 4033.339 3] 1344.446] 19.751  .000°
Residual 12184.770 179  68.071
Total 16218.109 182

a Predictors: (Constant), help scale, Parent Education Level, talk scale
b Dependent Variable: The student achievement

Coefficients?
Unstandardized | Standardized t Sig.
Coefficients Coefficients

Model B Std. Error Beta

1 (Constant) 79.296 3.331 23.804 .000
Parent Ed 2.889 .579 .325 4,989 .000
Level
talk scale .825 218 .286 3.793 .000
help scale -.810 147 -.412 -5.503 .000

a Dependent Variable: The student achievement

The data shows that for each level increase in parent education, there
is an increase on average of 2.89 grades in achievement, controlling for the

other variables (helping and talking). Each increase in parental response on
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the talk scale resulted in a 0.83 increase in student achievement, controlling
for the other variables. For each increase in parental response on the
homework scale the student achievement level decreased by 0.81, controlling
for the other variables.

The results show that all three of the hypotheses are statistically
significant (p < 0.01). The results also indicate that parent education level is
the strongest predictor of student achievement and that parental help with

homework has a negative correlation with student achievement.
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CHAPTER FIVE

DISCUSSION, CONCLUSIONS, AND
RECOMMENDATIONS

The main purpose of the current research was to investigate the effects
of parent home involvement and parent education level on student
achievement. The target subjects were elementary school parents and
students at an elementary school in the suburbs of Beirut. Parent home
involvement was defined as helping the child with homework and as
discussing different aspects of school with the child. Parent education level
was defined by the highest level of education attained by the parent.

The overall results of the questionnaire showed that in general, parents
at this particular school were involved with their children, helping them in the
homework process as well as talking with them about various aspects of
school. The vast majority indicated a relatively high level of involvement.
In addition, the fact that so many responded (70%) indicated that there was a
genuine desire on the part of the parents to be involved in the learning
process.

The three hypotheses were tested for the effects of parent home
involvement and education on student achievement. On the one hand, results

showed that parent home involvement did not significantly affect student
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achievement. On the other hand, there was a negative correlation between
parental help with homework and student achievement. However, the results
indicate that parent education level was positively related to student
achievement.

The results for the first hypothesis, which postulated that parent home
involvement in the homework process would help students achieve better
grades in school, seemed to indicate the opposite. That is that parent help
with homework has a negative relationship with achievement. Of the five
questions used for the first hypothesis, three of them were negatively
correlated with student achievement (checking on the child while doing
homework, helping with math and helping with English). Of these three
questions, parents helping their children with English homework had the
strongest correlation, but it was negative.

That helping with English showed the strongest correlation probably
demonstrated the reality of the bilingual school setting in Lebanon. Students
may need more help in English as this is not their mother tongue, and parents
may be sure to provide help to their children especially for English. Whether
the parents themselves help their child or whether they procure the help of a
tutor, help is provided in this vital subject.

However, the negative correlation needs further explanation.
Correlation studies do not indicate causality. It is very possible that the

negative correlations are indicated because the students were already doing
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poorly in school and therefore needed help. This would mean that poor
student achievement is what caused parents to become involved.

The results of the second hypothesis, that parents who talk with their
child about school related matters would have a positive effect on student
achievement, also showed only a slight, though significant correlation. None
of the four questions in the questionnaire relating to this second hypothesis
showed any significant correlation with achievement.

The results of the first two hypotheses were surprising: the
correlation between student achievement and parent help with homework
(H1) was negative, and there was only a slight positive correlation between
student achievement and parent talking (H2) which was statistically
significant. The results were unexpected because so much research has been
done which indicates a strong correlation between student achievement and
parent home involvement. However, there are a number of factors which
may have played a role in the differences in the results.

The first factor has just been mentioned above: students who are
already doing poorly in school cause parents to be involved, but this
involvement may be insufficient to positively affect student achievement.
One researcher (Watkins) mentioned finding this same result.

The second factor is response bias, as mentioned in Chapter Three.
The researcher doing this study was also the Director of the school in which
the research was being conducted. The positive side of this was that because

of the relationship established between the Director and many of the parents,
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there was a good response. On the other hand, because of the necessity of
knowing the names of the students and the parents in order to correlate the
student grades with the parent responses, some parents may have felt
compelled to answer in a way that they felt would be socially acceptable and
especially to the administration of the school. In other words, they may have
given answers that would have shown them to be positively and actively
involved in the homework process and discussions, perhaps more than they
normally are.

A third, and more important factor which could explain the difference
in results is that the research conducted in the United States was all conducted
in public schools. Public schools in all countries must accept all students and
the parents of students in public schools come from a wide range of
backgrounds, from those parents who are negligent and totally uninvolved in
their child’s education, to those who cannot communicate with school
because of language barriers, to those parents who are involved in all aspects
of their child’s education and very supportive.

The present research, however, was conducted in a private school.

The very fact that parents are willing to pay for their child’s education
indicates that they place a high emphasis on education and schooling. Some
parents may have had to make significant financial sacrifices in order to place
their children in a private school and therefore, they would take education
seriously and emphasize its importance to their children. Even if the parents

did not have to make any financial sacrifice, the fact that they chose to put
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their child in a private school indicates the importance they place on
education, and again, this emphasis would be transmitted to their child,
whether directly or indirectly. The fact that parents have placed their child in
a private school means that they are already more involved to a certain extent,
than parents who do not use private schools.

Another side of the issue of private versus public schools is that while
public schools must accept all students, private schools are able to be
selective in their admissions policies. Private schools, in general, have
students who are higher achievers than public schools. This does not mean
that public schools do not have high achievers, but rather simply that the
admissions process in private schools prevents many lower achievers from
becoming part of the school. Public schools on the other hand, have students
of all levels of achievement, and especially more students who are lower
achievers, as well as parents who demonstrate all levels of involvement.

A fourth reason which is closely linked to the two previous reasons is
that many parents in private schools in Lebanon will hire tutors for their child
if they feel that their child is in need of help in any way, especially if that
child is not doing well academically. This also has an impact on overall
student achievement.

A fifth possible reason for the unexpected results is that as this is
pioneer research, many parents may have been unfamiliar with the whole

research/questionnaire process. They may not have understood the
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importance of accurate responses and may have chosen to respond in a way
that they felt was best for them.

The results for the third hypothesis, that parent education level would
have a positive effect on student achievement, were very significant showing
that there was a significant difference among the grades of the students,
depending on the level of education that their parents had attained. The
results showed that the higher the level of education obtained by the pafent,
the higher the level of achievement of the student, in general.

These results are significant both statistically and educationally, not
only for the student, but also for the parents, the schools and for society as a
whole. These results show the importance of encouraging all students,
whether in private or public schools, to continue with their education for as
long as possible, and to attain as high a degree as possible, not only for their
own sakes, but also for the sake of their children in the future. This result has
implications for SES, which was only touched on in this paper. In general,
people of lower income are not able to attain as high a level of education as
those who are from a higher income bracket. These results are important not
only for the students, but also for parents: it is a reminder of how valuable it
is for them to encourage their child to continue education to reach as high a
level as possible. And of course, it is a reminder to schools of the importance
of giving students the tools they need to continue their education. And
finally, society as a whole benefits when more of its citizens have attained

higher levels of education.
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Based on the results and implications of the current research, the
following recommendations are made for further research. First, it is
recommended that the base of respondents be expanded to include a variety
of schools, both private and public. There is a wide variety of academic
standards among the various private schools in Lebanon and so it would be
beneficial to include a number of different private schools. Including public
schools is essential to providing a complete picture educationally. Such a
research would reduce the bias of the present single, private school research
and it would also provide opportunities to compare and contrast the responses
from private and public schools. This is vital here in Lebanon where there
are so many private schools and yet at the same time a large proportion of the
population attends the public schools.

Second, a further research could be done on the significance of parent
education level and student achievement, again using a broader base of
respondents from both private and public schools. This would allow for a
base of a broader cross-section of society and give a more accurate picture of
educational attainment for all levels of society.

Third, research could be done on the effect of SES and student
achievement. This was only mentioned tangentially in discussions of other
research done on parent education level and SES. But as mentioned in an
earlier chapter of this paper, SES plays a very important role in student
achievement. A research on SES and student achievement would give

important data for this vital area.
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Fourthly, conducting a longitudinal study would be a great value. To
follow the students involved in a research through their educational process
and then to the second generation would provide invaluable insights into the
whole process of student achievement and the level of education attained by
parents and how that impacts their interaction with their children at home and

how it affects the level of education their children ultimately attain.
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17 May, 2004
Dear Parents of Elementary Students,

I would appreciate your help. I am doing a study because I want to see how the
school and home can work more closely together in order to help our students
achieve better results in school.

Enclosed with this letter is a questionnaire about teacher communication and about
the amount of time you are able to give to your elementary children. My goal is to
help you and the school find ways to help our students continue to improve.

The study is completely confidential. No names will be used anywhere in the study
(I need the names for the permission but no names will be used). I am only
interested in seeing how we together can help our students. Once the study is
completed, I will inform you of the results, with suggestions of what you can do to
help your child/children in his/their school achievements.

I know you are busy, but the questionnaire is short and should only take a few
minutes. It is in English and Arabic. I would greatly appreciate it if you could take
the few minutes necessary to complete the form, and return in by Friday, 21 May.

If you have any questions, please feel free to call me.

Thank you in advance for your help and cooperation as we work together to help
our students/children.

Sincerely

Mary Beth Cofsky
School Director
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Please answer the following questions regarding ways in which you are able to help
your child at home. Remember that your answers will be confidential.

Not Very
Often Often often
1. How often do you check on your child 1 2 3 4 5
when he/she is doing homework?
2. How often do you check to make sure 1 2 3 4 5
your child has finished his/her homework?
3. How often do you help your child 1 2 3 4 5
with math?
4. How often do you help your 1 2 3 4 5
child with English?
5. In general, how much time do you (or someone 1 2 3 4 5
in your home) spend working with your child
on school subjects each day?
6. How often do you talk to your 1 2 3 4 5
child about what he or she is
learning at school?
7. How often do you encourage your child 1 2 3 4 5
regarding how he or she is doing in school.
8. How often do you review and discuss 1 2 3 4 5
with your child the graded assignments
or work he or she brings home?
9. How often do you talk with your child 1 2 3 4 5

about your expectations regarding his
or her homework?
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Please answer the following questions as accurately as possible, and remember that
no names will ever be used. I repeat that this is a general study, to give guidelines

to all parents.
What level of education did you finish?

Bacc II Some University BA/BS MA

What language do you speak at home with your children?

What language was the language of instruction in
school?

What language was the language of instruction in
university?

How many children do you have?

I give permission for my child’s grades to be used in this study ~ Yes
(no names will be used)

PhD/MD

No



89

3l b aSaly (el gD e A GBI dss Ay ALY oo ey el

e 1) g S8
R ey
5 A SR

RN LS RN P

€ el a4l 5o asi oSaly O (30 (s S )
¢ A il Lafailal 5 2 8 KA o (o (s8aath oS =Y
¢ Cluall 33 8 oSaly (srelud S =V

¢ Ay 50Ky Aall sale B WSaly sl oS-t

Py cilial s e Jeall oS30

¢ Gyl 6 Lealay Al Sl e Saly aa (0 5alSE oS 1
€ duayaall o Ll [ 4 8 Sl oy pani oS Y

W simsy A daniad el gl 5 o sl oS A
¢ cull ) aSal

ailinl s ads L b oSilad 55 Jsn pSalg e (5l oS 1
¢ a4 el



D‘J}BSA

90

b o (s S ol L ) S (o Saadl BEN JCAL AaY) ARG e LY D

- Y\ u.ug! JAY\ 49;_53 \.@AAA e a.m\)J L_s'“ Z.u\_):\l\ RS ‘U‘\ _)‘)S\ L.u\_)ﬂ\ RV

¢ lple Alaa A Gadadl 2o, L

Dl BIEN) (5 S LISy

¢ gyl ASadl A2l sl

¢ duyaall & il 2 s cwlS A g

¢ Gaalall b adedll A2 cuilS Aal (gl

¢ aSa¥ ) e o L

%\Jﬁ\al&&@ﬂj@.@@fdw* L:Gm.u\

(o Gl S2 ) ¥ -



