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Abstract

The purpose of this study was to examine bullying and to explore the relationship
between self-esteem, peer support, school climate, parenting styles and bullying on the
one hand; and self-esteem, peer support, school climate, parenting styles and
victimization on the other, among Armenian secondary students in Lebanon. Participants
were 465 students from grades 10, 11 and 12, attending Armenian secondary schools in
Beirut and its suburbs. The study relied on a self-report method, where participants
provided demographic information, and filled in four questionnaires: Rosenberg’s Self-
esteem Scale, Student School Survey, Parental Authority Questionnaire and Illinois Bully
Scale. Results were calculated using analyses of correlation and regression. Results
showed that self-esteem, school climate, and the three parenting styles (permissive,
authoritative and authoritarian) were significantly correlated with bullying. School
climate and authoritative parenting style were significant predictors of bullying. With
regard to victimization, self-esteem, peer support, school climate, authoritative and
authoritarian parenting styles were significantly correlated with victimization; with self-
esteem and peer support being significant predictors of victimization. Victimization was
ultimately found to be the most significant predictor for bullying. The results of this study
highlight the importance of including school climate and authoritative parenting style
variables in bullying prevention programs, and focusing on self-esteem and peer support
variables to buffer against victimization when working with Armenian secondary

students.
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INTERRELATIONSHIP BETWEEN BULLYING, SELF-ESTEEM, PEER
SUPPORT, SCHOOL CLIMATE, AND PARENTING STYLES AMONG

ARMENIAN SECONDARY STUDENTS

Introduction

Students are at the center of attention in schools. Their physical, emotional, social
and educational needs are of the utmost importance. For any meaningful learning to take
place, children need to feel safe, happy, satisfied and enthusiastic to attend school.
Consequently, factors that have influence both on students’ learning and psychological
well-being have to be addressed. One of those factors that has attracted much attention

from researchers in recent years is bullying.

Bullying is a serious issue because it causes problems not only for the victims, but
for the bullies as well. There are many consequences of bullying and the outcomes are
quite shocking for both the victims and the bullies. Victims of bullying are at risk for
emotional and relationship problems, such as low self-esteem, social anxiety and
loneliness, depression, suicidal thoughts and school absenteeism (“Why Worry about
Bullying”, 2012). Bullies on the other hand, face relationship and behavior problems,
such as aggression, delinquency, sexual harassment, drug and alcohol use (“Why Worry
about Bullying”, 2012). Aluede (2008) reports that bullies turn out to be anti-social
adults.

Bullying exists in most schools worldwide and may have an impact on students at
different grade levels. According to Olweus (2003), “researchers started to study bullying

systematically in 1970s” (p. 12) and since then the topic has started to draw much
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attention in different countries, such as England, Australia, the United States and Canada
(Beaty & Alexeyev, 2008), where preventive programs have been devised to put an end
to bullying.

Lebanese schools are no exception. According to Koleilat (2003) (as cited in
Rabah, 2006) a serious bullying problem exists in Lebanese private schools and it needs
intense preventive measures. In her research conducted at 10 Lebanese schools located in
Beirut, Rabah (2006) reports that the participant teachers in her study categorized both
physical and non-physical bullying at these schools to be very serious. Zein (2001)
considers exploring the topic of bullying in Lebanon important, especially after the
emergence of the country from the 17-year civil war, where citizens displayed aggression
on a daily basis. Hence, studying the timely topic of aggressive behavior in Lebanese
schools might be conducive of taking appropriate preventive measures. This study will
focus on the Lebanese Armenian students and the bullying situation in Armenian private

schools in Beirut and its suburbs.

Background of the Study
Why does bullying prevention require special attention in secondary schools?
Bullying intervention and prevention in secondary schools require special
attention for several reasons: a) the continuation of verbal bullying in secondary schools
(Cohn & Canter, 2003), b) the existence of pack bullying throughout secondary years
(Syrkiewicz, 2011), c) the developmental changes adolescents undergo (Smith, 2010), d)

the risk-taking characteristic of adolescence (Arnett,1999), e) the stability of victim and
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bullying tendencies (Boulton & Smith, 1994) and f) the organizational structure in
secondary schools (Smith, 2010).

According to Cohn & Canter (2003), despite the fact that physical bullying
declines in secondary schools, verbal bullying remains constant and continues to be a
threat to the psychological well-being of adolescent students.

Talking about pack mentality in bullying, which is the kind of bullying that is
carried out by a group, Syrkiewicz (2011) mentions that pack bullying is widespread in
high schools and lasts longer than bullying performed by a single individual. Since most
bullies lack confidence and self-esteem, they prefer to act in a group with an audience
around them, because the audience provides them with the encouragement needed to
victimize another person, thereby getting the attention they yearn for. The awful harm of
this pack mentality in secondary schools is that it makes it difficult for the single victim
to resist the bully who has a group to support him/her.

The developmental transformations (such as hormonal changes, sexual maturity
and the search for identity) adolescents undergo during their secondary school years
affect their relationships with each other and with adults, especially those in positions of
authority. Their relationships also undergo certain changes. According to Smith (2010),
adolescents start paying more attention to friendships. Conformity to peer pressure
increases especially under stressful circumstances, such as anti-social situations. The
anxiety over friendship may lead to bullying as a way to ensure status, or to staying away
from victims as a means to protect status and avoid being bullied themselves.

Arnett (1999) states that adolescence is characterized by risk-taking and anti-

social behavior. Risk-taking could be through either socially acceptable behaviors, such
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as activities related to sports, or anti-social behaviors, such as shoplifting or drug use.
Peers have important influence on these behaviors. Adolescents who have disruptive
friends are more inclined to be involved in troublemaking, disruptive and anti-social
behaviors. And bullying is obviously an anti-social behavior.

Another factor related to developmental changes during adolescence is that, with
age, victim and bullying tendencies seem to remain stable. Victims in secondary schools,
having fallen in a vicious cycle (having negative or low self-esteem, constantly being
labeled as a victim and not having good friends) tend not to report bullying, thereby
remaining in this hurtful cycle of victimization, which makes recovery for them much
more difficult (Boulton & Smith, 1994). The same is true with the stability of the
bullying role. For bullying adolescents, being labeled as aggressive helps them have
improved status within the group, thereby making it difficult for them to change their
behavior or to stay away from disruptive peers.

The organizational structure of secondary schools affects the way bullying is dealt
with in these schools. As the curriculum in secondary schools centers on traditional
subject matter, students in secondary schools have a number of different teachers; hence,
it becomes difficult for one teacher to influence the students’ behavior or to intervene in
bullying problems. Besides, it might not be clear for secondary teachers whose
responsibility it is to deal with bullying problems. Hence, the probability that a secondary
school teacher might take action by reacting quickly to episodes of bullying decreases in

secondary schools (Smith, 2010).
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Armenian secondary schools and their mission

Armenians, as an ethnic group, are a minority in Lebanon, as they represent 4% of
the population of the ethnic groups in the country (Central Intelligence Agency, 2013).
They are dispersed among several political parties and religious denominations, and
every Armenian secondary school is affiliated either ideologically or confessionally.

After the First World War, there were around 90.000 Armenians in Lebanon; they
had freedom to lead their community life, which was centered around their respective
churches. The church was not only a spiritual center, but also the unifying force of
community life. As such, the church was the center through which the civic rights of
people were described and expressed (Kaloustian, 1958). According to Jizmejian (1963),
Armenian secondary schools in Lebanon were mostly owned and run by churches. Each
religious denomination had its individual educational institution and had its own board of
education, which governed its own schools. Each program had its aim and was
independent of the other (Kaloustian, 1958). Talking about the history of Armenian
schools, Kaloustian (1958) mentions that Armenians, with different religious
denominations (Orthodox, Catholic and Evangelical) started to build, in 1922 and 1923,
their schools and churches, which improved and multiplied in number with time.
According to one statistics, in 1974-1975, the number of the Armenian schools went up

to 60 (Tanielian, 2002).

Varjabedian (1981) also mentions that Armenian schools in Lebanon were mostly
community owned; he provides the following statistics about the Armenian schools in
1981: schools owned by the Orthodox denomination: 24; Catholic schools: 12; and

Evangelical schools: 16; in addition to private schools and technical institutions.
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The civil war that broke in 1975, however, had a devastating effect not only on
the social, economic and political aspects of the Lebanese-Armenian society, but on its
educational structure as well. With the decreasing number of the Armenians in Lebanon,
a significant number of Armenian schools closed their doors permanently (Tanielian,

2002).

In his book about the Lebanese Armenian schools, Tanielian (2002) provides post
civil war statistical information about Armenian secondary schools. According to him,
three secondary schools were run by the Orthodox denomination; three secondary schools
were under the auspices of the Catholic denomination; four secondary schools were run
by the Evangelical denomination; one secondary school was governed by the Armenian
General Benevolent Union; and one secondary school was run by the Hamazkayin
Armenian Educational and Cultural Association. These figures correspond to the current

representation of the Armenian secondary schools.

These schools aimed at imparting the students with academic knowledge and
skills, in addition to maintaining their tradition, emphasizing an ethical and Christian

character (Kaloustian, 1958).

Talking about the mission of Armenian National Schools, Levon and Sophia
Hagopian Armenian College, cites article one of the Statute for the Armenian National
Schools on its website: “The objective of the National Schools of the Armenian Lebanese
diocese is to nurture the new generation of the Lebanese Armenians with education till

they reach university” (History / Mission, para. 1, 2013). The same article declares that
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these schools aim at preparing young adults who are responsible, and citizens who are

loyal (History / Mission, 2013).

To fulfill its mission, Levon and Sophia Hagopian Armenian College provides
opportunities for various educational, intellectual, cultural and national day activities
throughout the academic year. Students and the school administration organize different
activities to commemorate Armenian or Lebanese national holidays. Activities include
paying visits to museums, having meetings and discussions with authors, attending
exhibitions, planning and organizing cultural hours, and preparing bulletin boards. Within
the realm of preserving the Armenian identity, the school provides courses in Armenian
History, Prominent Representatives of Armenian Thought, Armenian Culture, the
Armenian Genocide and the Armenian Cause, and History of the Armenian Church.
Students also receive character education, where different social topics are discussed (Z.

Berberian, personal communication, December 20, 2013).

Yeghishe Manoukian College lays great emphasis upon preserving the Armenian
identity. To this aim, the administration allocates 4 hours to Armenian Literature and 2
hours to Armenian History for grades 10 and 11, and 3 hours to Armenian Literature and
1 hour to Armenian History for grade 12. In addition, grade 11 students have a special
course, “Prominent Representatives of Armenian Thought”, which they are graded for.
Grade 12 students, on the other hand, have one hour per week for the course
“Comparative Genocide”, where they are acquainted with and discuss 20™ century
genocides. To provide them with social skills, the school allows secondary students to

have their own student committee. Besides, students have the opportunity to form
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different clubs, such as a literature club, Armenian Cause club, advocacy club, sports
club, cultural club, theatre club, and history club. In addition, different events are
organized honoring Armenian and Lebanese national holidays, thereby upholding the
local and the Armenian cultures (Z. Ghazarian, personal communication, December 23,

2013).

During its assembly in 2001, the Union of the Armenian Evangelical Churches in
the Near East (UAECNE) put forward the mission of its Educational Council in Lebanon.
UAECNE describes, on its website, the Mission Statement of the Armenian Evangelical
Schools. Based on this mission, the Armenian Evangelical Schools aim at providing
quality education (instructing the whole person), cultivating Armenian identity (“through
the teaching of Armenian language, literature, history and cultural programs”)
(Educational Council Lebanon, para. 1, 2001) and acquiring Armenian Evangelical
heritage (inviting students to know God). School boards, principals and teachers are
encouraged to fulfill this mission by preparing citizens and leaders who are characterized

by their Christian identity (Educational Council Lebanon, 2001).

In their mission of passing on the Armenian Evangelical heritage, the Armenian
Evangelical Central High School obliges the students to attend chapel three times per
week. For the remaining two days of the week, students discuss different moral topics
with their homeroom teachers. They also bring up topics from the different character
education books they have. Besides the chapel and classroom discussions, students take a
religion course and Armenian history course for one hour per week, respectively. During

the religion course, lessons from the Holy Bible are introduced to the students. Different
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Armenian and local holidays are celebrated during the cultural hour, which they hold
once per week. Several clubs, such as dance, drama, cooking, sports and music, hold their
meeting on Fridays. In addition, students get the chance to publish their articles in the

school’s yearbook (M. Deyirmendjian, personal communication, December 23, 2013).

In the Armenian Evangelical Shamlian Tatigian School, students attend chapel
every morning for 25 minutes, which serves the mission of promoting the Evangelical
heritage. The cultural hour which is held once per week, is the forum where different
events and activities take place. To mention a few, different student clubs hold their
meetings during this hour, if there aren’t any Armenian or Lebanese national holidays to
celebrate. The cultural hour also provides the students with the chance to exhibit their

musical and artistic talents (V. Balekjian, personal communication, December 17, 2013).

The Armenian Evangelical College promotes extracurricular activities besides the
service held in the chapel three times a week. The administration provides weekly
assembly programs that include general knowledge contests, speeches and performances
by prominent personalities from the community, student talent shows and sport games.
Students organize different activities and trips by joining student clubs, such as the
History club, the Bible club, the Armenian club, the Drama club, the Environmental club
and the Folkdance club. Students also publish several periodicals, such as Ani: the history
periodical; Karni: the Armenian periodical; and Sada Al Tulab: the Arabic periodical.
The cultural hour, held once per week, tackles national, moral and scientific topics (Z.

Meserlian, personal communication, December 23, 2013).
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The Central Committee of Hamazkayin Armenian Educational and Cultural
Association manages the educational, administrative and economic activities of
Melankton and Haig Arslanian Djemaran. The school’s website states the mission of the
school as providing the forthcoming generation with “sound general knowledge” and
“solid Armenian education”. Students are inspired to love their mother language, to
value Armenian culture and to keep the national spirit alive in them (Lyceum Djemaran

of Hamazkayin, 2010).

Melankton and Haig Arslanian Djemaran focuses on preserving the Armenian
identity, and as such, assigns substantial hours to teaching Armenian literature and
Armenian history. Grade 10 students have 4 hours of Armenian literature and two hours
of Armenian history per week; while grade 11 students have, besides those hours, an hour
per week of Armenian civic education, where they tackle the topics of nation, native
country, state, international organization, the Armenian church, the Armenian political
parties, the constitution of Armenia, and the Armenian Cause. Secondary students
throughout grades 10, 11 and 12 have a student association, which has its own executive
board and a representative student from each class. This association gives the chance to
the students to practice public life affairs. The students within the association organize
events, receive guests, and carry out different group activities. The school encourages
self-discipline, where the students develop self-confidence, and are ready to support each

other (D. Djinbashian, personal communication, December 26, 2013).

Armenian General Benevolent Union describes, on its website, the mission of

AGBU Lebanon Schools, encouraging its students and teachers to have passion for
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lifelong learning and discovery. AGBU schools aim at inspiring students to think
critically and creatively, to support and to serve their community, and to strive to become
responsible citizens. Above all, the schools’ mission is to preserve Armenian heritage and

to promote Armenian identity (About us / Mission and Vision, 2010).

The cultural hour at AGBU Tarouhy-Hovagimian secondary school, held once per
week, is the forum for different activities, from guest speakers presenting various topics
to talent shows performed by students. The school offers the chance for students to join
one of several clubs: science, chess, taekwondo, dance, football or basketball. Further to
the above, Armenian history is part of the curriculum at Tarouhy-Hovagimian secondary

school (A. Vassilian, personal communication, December 17, 2013).

Christian norms and spirit are highly valued at the Armenian Catholic Holy Cross
Harboyan High School. Students pray every morning in their classrooms, and they attend
the religious ceremony of Communion once a week. They also have a class hour for
religion once a week. Armenian language and culture are encouraged too, and national
holidays are celebrated on every occasion. Furthermore, there is room for character
education on special occasions, where students get involved in community service.
Besides, students get the chance to express their opinions by writing in the quarterly
magazine — Tritchk — published by the school (R. Boyadjian, personal communication,

December 20, 2013).

The current study aims at examining those factors that have an impact on bullying

in Armenian secondary schools, taking into consideration the severity of the bullying
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issue and its impact on the bully and the victim, in addition to the importance of having
bullying preventive programs in secondary schools.

The impact of self-esteem, peer support, school climate and parenting style
on bullying

According to Murray-Harvey and Slee (2010), students perceive not only peer
relationships, but also relationships with families and teachers as sources of stress or
support in their lives at school. Hence, these three groups (peers, teachers and parents)
have to be taken into consideration in any effective bullying/victimization preventive
program. Since bullying is a relationship issue, strategies that target bullying need to
consider not only the bully and/or the victim, but also the people secondary students
interact with, namely peers, teachers and family members. Therefore, the results of the
current study also help in suggesting bullying preventive programs that might target the
peers, the teachers or the families, according to the results of the study or the outcomes at
each Armenian secondary school.

The goal of the current research was two-fold: First, to determine the prevalence
of bullying among Armenian secondary school students; second, to discover the
correlation between bullying and victimization each on the one hand, and the Armenian
secondary students’ self-esteem, and the students’ perception of school climate, peer
support and parenting style, on the other.

Regarding the bully’s self-esteem, looking at the situation of the Lebanese
secondary schools from the bullying perspective, and taking into consideration that most
of the bullying takes place in the presence of peers and classmates (whose support

provides some sort of satisfaction to the bully) (Syrkiewicz, 2011), the current study -
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unlike previous studies where some researches mention that the bully has high self-
esteem, while others point out that the bully has low self-esteem - assumes that the bully
wouldn’t have resorted to bullying were s/he someone satisfied and pleased with
her/himself, and were s/he someone with high self-esteem.

Concerning the role of peer support and how the students perceive peer support
when it comes to bullying or victimization, since the bully enjoys the bystanders’
reaction, thereby feeling proud of him/herself while bullying, and as the victim feels
humiliated in front of classmates (Buhs, Ladd, & Herald-Brown, 2010), the current study
speculates that — although researchers have come up with different results regarding the
role of peer support in bullying (Frisen, Hasselblad & Holmqvist, 2012; Cheng et al.,
2010) - if the peers encourage the bully, bullying will not stop. But if they defend and
support the victim, bullying will eventually decrease.

As for school climate, studies reveal that teachers’ support and positive school
climate help reduce bullying (Eliot, Cornell, Gregory & Fan, 2010; Langdon & Preble,
2008). However, since some teachers in Armenian secondary schools are mostly part-
timers, meaning they leave school right after the class hours are over, without spending
additional time with the students, and since the students spend most of their time with
their peers (especially during recess) rather than with their teachers, and as reported by
Murrey-Harvey and Slee (2010), that older students are unwilling to report bullying
incidents to teachers because, in their opinion, adults make matters worse, this study
proposes that school climate, especially when it comes to teachers’ support, will not play

an important role in reducing bullying.
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With regard to the relationship of parenting style with bullying, though research
presents different perspectives about the relationship between permissive parenting style
and bullying (Kawataba, Alink, Tsend, Ijzendoorn & Crick, 2011; Georgiou, 2008;
Olweus, 1993), the current study predicts that perception by students of permissive
parenting style will be positively correlated with bullying and victimization. This
prediction is based on the premise that permissive parents allow their children to behave
freely without setting boundaries that inhibit children’s inappropriate behavior. Hence,
children do not learn emotion regulation and are free to form their own judgment without
any constraints. While in the case of authoritative parenting style, this study puts forward
that an authoritative parenting style helps children become assertive, competent in
controlling their emotions, socially capable of interacting and expressing their ideas.
Hence, in line with bullying literature (Kawataba et al., 2011; Christie-Mizell, Keil,
Laska & Stewart, 2011), the relationship between perceived authoritative parenting style
and bullying/victimization in the current study is proposed to be a negatively correlated
one. On the other hand, children who are raised in an authoritarian home environment
and who are constantly abused and maltreated, will learn, in time, the same style of
relating to people and will display it in their interaction with their peers. At the same time
and according to their character, an authoritarian parenting style might render them shy
and introvert people, who during their communication with peers and classmates, might
fail to defend themselves and become easy targets for bullying. Thus, this study

anticipates that authoritarian parenting style will lead to bullying and victimization.
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The Problem Statement

Based on the above-discussed premises, the following hypotheses were predicted:

1)

2)

3)

4)

5)

6)

There will be a negative correlation between self-esteem and both bullying and
victimization.
There will be a positive correlation between perceived peer support and bullying

and negative correlation between perceived peer support and victimization.

There will be a negative correlation between school climate and both bullying and
victimization.

There will be a positive correlation between perceived permissive parenting style
and both bullying and victimization.

There will be a negative correlation between perceived authoritative parenting
style and both bullying and victimization.

There will be a positive correlation between perceived authoritarian parenting

style and both bullying and victimization.

The Professional Significance of the Study

The problem of bullying is a serious issue in every school, not just in Armenian

schools. As Armenians in Lebanon have a unique composition, being affiliated with

different religious denominations and political parties, the current study was interested in

finding out if and how much the youth in this segregated population is involved in

bullying and what factors play a role in the bullying problem.

Zein (2001) in her research about the extent of bully problems in private schools

in Beirut mentions, “In Lebanon, studies related to the issue of bullying are much harder
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to find”. In addition, since to date, no research has been done to study the impact of these
four variables of self-esteem, peer support, school climate and parenting style on
bullying/victimization in Lebanese Armenian schools, this study was conducted to shed
light on the bullying problem, providing valuable information to practitioners, parents
and school administrations in their effort to create positive school environments, and to
foster learning and socialization. The study also helps school counselors in
recommending and working on specific preventive programs that would target the

relevant variables at each Armenian school.

Overview of Methodology

This study was quantitative in nature, which included correlational analyses and
regression in testing the hypotheses and interpreting the obtained data.

Secondary students, grades 10, 11, and 12 attending Armenian secondary schools
in Beirut, Lebanon, and its suburbs participated in the study. They filled self-reported
questionnaires that assessed their involvement in bullying or victimization, their self-
esteem and their perception of school climate, peer support and parenting styles. Four
instruments were used in the study: the two subscales of bullying and victimization of the
[llinois Bully Scale (2001), the two subscales of the Students School Survey (2007):
School Climate and Perceived Peer Support, Parental Authority Questionnaire (1990),
and Rosenberg’s Self-esteem Scale (1965).

The students were asked to answer the questions anonymously in order to control
any bias on the part of the students in filling the questionnaires. Before conducting the

research, the consent of each school principal was obtained. The researcher was present
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during the administration of the questionnaires to provide information about bullying, to

explain the purpose of the study and to answer the questions asked by the participants.

Delimitations of the Study

The current research has a few boundaries that cause the findings to lack
generalizability. Participation in the study was limited to Armenian students attending
Armenian secondary schools, which implied that the results could not be generalized to
Armenian students attending non-Armenian schools, as the context of the school changes
completely from Armenian to non-Armenian schools.

Another delimitation of the study is that data were collected only from self-
reported questionnaires, and whether the students were totally honest in filling the
questionnaires was questionable, though participants were asked to respond anonymously

in order to rule out respondents’ bias in providing information.
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Definitions of Key Terms

Authoritarian Parent: Values obedience and favors punitive, forceful measures
to curb self-will at points where the child’s actions or beliefs conflict with what the
parent thinks is right conduct (Baumrind, 1978, p. 244).

Authoritative Parent: Directs the child’s activities in a rational issue-oriented
manner, encourages verbal give and take, shares with the child the reasoning behind
parental policy and solicits the child’s objections when the child refuses to conform
(Baumrind, 1978, p. 245).

Bullying: To treat abusively or to affect by means of force and coercion
(Merriam-Webster online Dictionary)

Bully: The person who intentionally inflicts injury or discomfort on someone else
through physical contact, with words, spreading rumors or excluding someone from a
group (Olweus, 2003).

Parenting Style: A constellation of attitudes toward the child that are
communicated to the child and that, taken together, create an emotional climate in which
the parent’s behaviors are expressed (Darling & Steinberg, 1993, p. 488).

Permissive Parent: Behaves in an affirmative, acceptant, and benign manner
towards the child’s impulses and actions (Baumrind, 1978, p. 244).

School Climate: “School climate is a general concept that captures the
atmosphere of a school: it is experienced by teachers and administrators, describes their
collective perceptions of routine behavior, and affects their attitudes and behavior in the

school” (Hoy, W. K., Smith, P. A., & Sweetland, S. R., 2002).



Bullying/Victimization among Armenian Students 19

Victim: A student is being bullied or victimized when he or she is exposed,
repeatedly and over time, to negative actions on the part of one or more other students.

(Olweus, 1993, p.9).
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LITERATURE REVIEW

In the course of the past 30 years, bullying became a universal problem for
schools and communities at large. At first, researchers focused their efforts on
understanding the bullying problem, determining its prevalence and revealing the
negative consequences. Later on, after the suicide of three 14-year old boys in Norway as
a consequence of harassment by classmates, much research was dedicated to establishing
preventive programs that would successfully reduce bullying in schools (Espelage &
Swearer, 2003).

This review of the literature starts with presenting a clear definition of the
bullying construct, followed by an exploration of the different theoretical models that
have interpreted the bullying behavior, starting from the individual perspective to the
systemic one. Furthermore, the review delves into each independent variable of this
study, namely self-esteem, school climate, peer support and parent-child relationships,
providing information about each concept, followed by the empirical research pertinent to

the related construct.

Defining Bullying

There is a substantial number of bullying definitions. However, according to
Swearer, Siebecker, Johnsen-Frerichs and Wang (2010), researchers agree that the most
extensively used definition is the one derived by Olweus, who in his book Bullying at
School, defines bullying as follows: “A student is being bullied or victimized when he or

she is exposed, repeatedly and over time, to negative actions on the part of one or more
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other students” (p. 9). By negative action, Olweus (1993) refers to the intention of
someone to cause harm or discomfort to another person. This definition implies that the
behavior is purposeful, that it involves an imbalance of power or power differential, and
that it is continuously repeated.

Bullying as purposeful behavior. Swearer et al. (2010) state that the bully
purposefully inflicts harm on the victim, and that this harm can be physical, verbal,
relational or social. Much of the initial research focused on physical bullying (hitting,
pushing, fighting and kicking); and only recently researchers found out that school
children and youth can bully others in many ways, such as verbal (name-calling and
teasing in a hurtful way), relational or social (gossiping, leaving someone out of the
group and spreading rumors).

Wang, lannotti and Nansel (2009) consider physical and verbal bullying to be a
direct form of bullying, whereas relational bullying to be an indirect form. According to
them, boys are more involved in direct bullying, while girls are more engaged in indirect
bullying.

Bullying as an imbalance of power. There is a power differential between the
bully and the victim in such a way that the bully has more authority than the victim does.
This authority or power can be manifested in either physical strength or high social
status, whereby the bully can easily damage the victim’s social standing. This imbalance
of physical strength or power over the victim makes it very difficult for the victim to
defend himself or herself. (Swearer et al. 2010).

Bullying as a repeated behavior. Bullying happens repeatedly. This means that a

single act of “negative action” or harassment may not be considered bullying and that the
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negative act or the behavior has to be performed “repeatedly and over time” (Olweus,
1993). The implication is that occasional negative behavior that is not serious cannot be
considered bullying.

There is also agreement among researchers (Olweus, 2001a; Olweus, 2001b) (as
cited by Olweus, 2003) about what is meant by involvement in bullying. In the bullying
literature, the following roles are identified: The bully, who is the person (or the group)
inflicting harm on other students; the victim, the student who is the target of bullying; the
bully-victim: this is the student who is both engaged in bullying and is bullied; and the

bystanders: students who observe and witness bullying.

Theoretical Models for Interpreting Bullying Behavior

In order to grasp the dynamics of bullying behavior one has to look at certain
theories that explain bullying and relational behavior. The two viewpoints that describe
behavior formation in relationships are discussed below, the Individual Perspective and
the Systemic Perspective:

The Individual Perspective. Under the “Individual Perspective”, three theories
are discussed, namely, the Behaviorist Theory, the Cognitive Theory and the Role
Modeling Theory. Starting with the behaviorists, learning theorists state that certain
behaviors get repeated over time if they bring some kind of benefit to the individual
involved; which implies that reinforced behaviors become habitual (McLeod, 2009). This
principle, which is known as operant conditioning, is also relevant to bullying behavior.
To understand bullying, one has to find the answer to the question: what benefit does the

person get from bullying or controlling another person? In case of the victim, the
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development of a conditioned behavior, a phenomenon known as “learned helplessness”
might shed light on why a person may surrender to being controlled by another person
(Seligman, 1975) (as cited in Lines, 2008). Learned helplessness is a condition where the
person allows himself/herself to be violated or bullied. Learned helplessness may serve,
at an unconscious level, a psychological purpose for the victim, being perceived as a
person worthy of attention for the audience - in this case the bystanders or the school staff
(Lines, 2008).

According to the cognitive theory, on the other hand, it is the faulty thinking of
the person that creates difficulties, not the problem itself (Beck, 1976; Ellis, 1962) (as
cited in Lines, 2008). This approach puts forward that some young people form faulty
cognitions or conclusions because of negative past experiences, thinking ‘nobody likes
me’, or ‘I’'m no good’. In the case of the bullying behavior, if a person supposes, due to
his/her faulty thinking, that a classmate intends to harm him/her, the person might
overreact in a way resulting in a negative outcome (Lines, 2008).

Finally, according to Bandura (1976) (as cited in Lines, 2008), certain behaviors —
in this case aggressive or violent behaviors - are learned, consciously or unconsciously,
through modeling by significant people in an individual’s life or surrounding. The role-
modeling principle is another element of the learning theory.

The Systemic Perspective. The systemic perspective states that behavior is
shaped or is affected by the interaction between people. Bullying in schools stems from
the relationship between two people; thus, it is a relationship problem. Two theories are
discussed here under the Systemic Perspective, namely, the Systems Theory and the

Developmental Theory. First, the System Theory focuses on the family, which is a
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system where the parts are interrelated in such a way that it gives meaning to the whole.
The behavior of a family member cannot be taken into consideration without looking at
its effect on other family members or on the whole unit (Lines, 2008). This has
implication for bullying, as bullying behavior has to be considered within the group
context, and group dynamics has to be taken into consideration when interpreting
individual bullying behavior. Lines (2008) states that according to the systems theory
there are no individual problems, but that problems exist within the system, that
behaviors are reciprocal, and that understanding a behavior would be misleading without
looking at its meaning within the group. Applying this to bullying, it would be misleading
to look at the behavior of one person without considering the mutual behavior of the
other group members.

The Developmental Theory, on the other hand, describes how adolescents go
through certain cognitive and hormonal changes that prompt aggression (Lines, 2008).
During this developmental period, adolescents display transferred loyalty from their
parents and teachers to their peer groups. There is an increased need to identify with and
belong to their adolescent group. To this end, bullying and dominance may promote the

process of identification and belonging (Lines, 2008).

Self-Esteem and the Characteristics of the Bully and the Victim
Self-esteem, “a favorable or unfavorable attitude toward the self” (Rosenberg,
1965), is a perception; a person’s outlook toward his/her personal value, affected by the

involvement of the person in social life; and since the social world of a person is
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characterized by interpersonal relationships, interpersonal conflicts, at times, might lead
to behaviors such as bullying (Patchin & Hinduja, 2010).

Olweus (1993), after extensive research, has come up with a clear picture of the
typical bully and the victim, their characteristics, and their perception of their self-
esteem. A distinguishing characteristic of the bullies is their positive attitude toward
violence and use of violent means, their aggression toward peers, parents and teachers.
They like to be stronger than others, and tend to dominate people in general, and victims
in particular. Usually bullies are impulsive, with little empathy toward the victim. They
have strong views of themselves and are popular among their peers. The typical bully has
an aggressive reaction pattern (Olweus, 1993).

Victims, on the other hand, are known to be anxious, insecure, sensitive, cautious
and quiet. Usually they react by crying, mainly in the lower grades, when attacked by
bullies. Their view of themselves and their situation is negative; as such, they regard
themselves to be failures and unattractive; and at times, they even feel stupid and
ashamed (Olweus, 1993).

Most of the time victims do not have a good friend in their class, and that is why
they usually are lonely and abandoned. Unlike the bullies, they have a negative attitude
toward both violence and use of violent means. Victims are neither aggressive nor teasing
in their behavior (Olweus, 1993).

The literature about the relationship of bullying and self-esteem reveals different
findings. In their study about adolescents’ perception of bullying, Frisen, Jonsson and
Persson (2007) reported that the most common answer by the adolescents to the question

of ‘why adolescents bully others’ was that bullies have low self-esteem. They found this
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answer interesting because according to them, earlier research revealed contradictory
results to the question of whether bullies have high or low self-esteem. Lower levels of
self-esteem were also correlated with experiences of cyberbullying, both in the case of
bullies and the victims (Patchin & Hinduja, 2010). On the other hand, according to
Estevez, Murgui and Musitu (2009), bullies had positive views of themselves, similar to
those adolescents not involved in bullying. They also added that since bullies were the
central figures in their group, they enjoyed being socially included, and this, in turn, had
a positive influence on their self-perception.

Graham (2010) considered the belief that bullies have low self-esteem to be a
myth. According to her, the origin of this myth lies in the idea that people uncritically
accept the thought that those who bully do so because their self-concept is poor. She adds
that the contrary is true, owing to many studies which report that bullies have a positive
view of themselves, and that they even have inflated self-views (Baumeister, Campbell,

Kruger & Vohs, 2003).

School Climate and Its Role in the Bullying Problem

A positive school climate that promotes a caring attitude fosters students’ sense of
belonging to the school. A school that is characterized by its positive climate is inviting.
In such an environment, the likelihood of aggressive behavior is reduced and students
perform better academically (Eisenberg, Neumark-Sztainer, & Perry, 2003).

Orpinas & Horne (2010) found eight critical components that are important in
fostering a positive school climate and reducing bullying: a) excellence in teaching, b)

school values, c) policies and accountability, d) awareness of strengths and problems, €)
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positive expectations, f) caring and respect, g) teacher support, and h) physical
environment characteristics. These components are explained below:

Excellence in Teaching. Students’ academic performance is an important goal
for schools, and it can be promoted through good teaching skills, well-prepared lesson
plans, and an ability and willingness to inspire students (Hein, 2004) (as cited in Orpinas
& Horne, 2010). Good teaching skills include not only mastery of the subject matter, but
excellent skills in classroom dynamics, where teachers exercise respect and dignity while
teaching, and facilitate understanding rather than rote memorization.

School Values. Three school values that encourage a positive school climate,
thereby reducing bullying, are: 1) all individuals in the school community ought to be
treated respectfully and with dignity, 2) all students are capable of learning, and 3)
violence, bullying and aggressive behavior are intolerable (Bosworth, 2000) (as cited in
Orpinas & Horne, 2010). Educators need to not only take part in defining these values,
but also have to endorse and practice them in their everyday life at school.

Policies and Accountability. In order to enhance a positive school climate,
schools need to take the following two into consideration: a) policies to prevent bullying,
and b) accountability of the offender. For the most successful outcome, all members of
the school community have to participate in the decision-making process, providing their
input in solving discipline problems.

Curwin and Mendler (1988) differentiate between responsibility and obedience.
They promote responsibility, because it makes the students accountable for their

decisions. Under this model, when a student bullies someone, s/he might be asked to
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apologize to the bullied student, and to think about an alternative method of behavior in
similar future circumstances.

Awareness of Strengths and Problems. In order to improve and be able to
change, educators need to be aware of problems that need to be solved and strengths that
should be taken advantage of in schools. Throughout this process, educators need to be
careful in their attitudes, stated through such expressions as: “bullying is just a normal
part of childhood” (p.51), or “it is best to ignore bullying incidents” (p.51) (Orpinas &
Horne, 2010).

Positive Expectations. Teachers’ expectations of their students have an impact
on how they behave toward those students; which, in turn, have their consequences on the
students’ behavior and performance in school (Kolb & Jussim, 1994). When teachers
have positive expectations of students, they tend to explain in detail and provide more
feedback, thus enhancing a classroom climate that facilitates learning.

Caring and Respect. Hein (2004) puts forward that when educators demonstrate
caring and respect toward their students, they create an environment where all students
display proper behavior out of respect for their peers rather than as a result of fear. Some
strategies that foster caring and respect are: a) planning activities that enhance
connectedness, such as cooperative learning, b) being a role model demonstrating respect
and caring, by avoiding yelling at students or using sarcastic expressions.

Teacher Support. Teachers play an important role in creating positive classroom
environments. However, daily stress and the demands posed on them may cause burnout
and teacher exhaustion. Teachers who are worn out tend to perceive their students as

demonstrating aggressive behavior and misconduct, which makes them have low
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expectations for their students. To avoid such a negative atmosphere, teachers need all
the support from the administration; they also need to attend skills development
workshops and training sessions, bringing up to date their information and knowledge
(Orpinas & Horne, 2010).

Physical Environment. A physical environment that is clean, safe and beautifully
equipped also helps promote positive school climate just as relationships between people
do (Orpinas & Horne, 2010).

In other words, the above discussed meaning of school climate (i.e., teachers’
respect for the students, teachers’ fairness, the methods employed by the staff to prevent
bullying, the principals’ positive attitude towards the students) and how the students
perceive that climate plays an important role in whether students get involved in
aggressive behavior or not. A positive perception about the school will help students feel
they belong to a place where teachers and staff are supportive and fair. On the other hand,
if too much bullying exists in a school, it will bring about a negative impact on school
climate.

According to Eliot, Cornell, Gregory & Fan (2010), an important aspect in
reducing bullying is whether students feel enough support at schools to report about
episodes of bullying or not. Middle school students’ perception of supportive school
climate was a key element in their willingness to seek help from teachers and other adults
for bullying. When students perceived their teachers to be caring, respectful and
interested in their well-being, they were encouraged to tell their teachers that they or their

classmates were being bullied.
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Respect is an important component of school climate. How much respect students
receive from their teachers affects their experiences of bullying. Langdon and Preble
(2008) found out that perceived respect from both adults and peers at the school was
significantly correlated with bullying, whereby those students who perceived respect
reported lower levels of bullying than those students who observed or received lower
levels of respect.

Inconsistent with the above results is the research by Delfabbro et al. (2006), who
in their study about the nature and the prevalence of bullying/victimization by peers and
teachers in Australian private schools, found out that over 40% of the students reported
having been either bullied or picked on by teachers. The results showed that the victims
of teacher victimization had less intention to complete school and were more likely to be
engaged in drug use, gambling and under-age drinking.

Flaspohler, Elfstrom, Vanderzee, Sink & Birchmeier (2009) reported that
perceived social support from peers and teachers has differential effects on the
relationship between quality of life and experiences of bullying. The results suggested
that students who are not involved in bullying feel more supported by their peers and
teachers compared to those who bully and/or are bullied. They added that their results are
in harmony with previous research, which indicates that, those students who are not
engaged in bullying feel they are connected to their peers in mutual friendship and that

they have supportive teachers at their school.
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From Peer Rejection/Exclusion to Peer Support

Children who bully constantly demonstrate power, and this power demonstration
is done in the presence of peers. It is possible that bullying might attract observers, or it
might be initiated when a group of students is already present. Whatever the situation,
peers who witness bullying might be either part of the problem or part of the solution
(Salmivalli, Karna & Poskiparta, 2010).

According to Buhs, Ladd, & Herald-Brown (2010), bystanders, who do not
support the victim and encourage the bully’s behavior do so by cheering and laughing, or
by silently witnessing what is happening, which the bully interprets as approval of his/her
behavior. Thus, the performance and the attitudes of peers, in this case, are likely to
maintain and encourage bullying rather than help the victim. Attitudes of peers are an
indicator of the level of peer sentiment, how much they like or dislike a certain student.
Peers show their dislike for a classmate by treating him/her negatively; and this negative
treatment serves as an indicator of peer rejection. Once a student is marked by this
maltreatment, s/he is more likely to be marginalized by classmates, which results in the
student withdrawing, or becoming swayed toward the edge of the classroom or the corner
of the playground. This means that peers who become aware of targeted students tend to
avoid and exclude them from their activities. These targeted students are also likely to
avoid getting involved in peer activities to escape further abuse or maltreatment. Thus,
peer rejection results in withdrawn behavior patterns and might cause a range of school

adjustment problems (Buhs, Ladd, & Herald-Brown, 2010).
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Not all peers support the bully, however. There are students who defend the
victim. Peers who support the victim have certain characteristics, which might also be
taken into consideration while devising prevention programs.

Bystanders who display pro-victim behavior are distinguished by their empathy,
which is often associated with helping and pro-social conduct (Eisenber, 1987). Another
characteristic that has positive association with supporting the victim is peers’ self-
efficacy, the perception of their abilities to engage in pro-social behavior, and their
knowledge of how it can be done. A further distinguishing quality of supportive peers is
their high status in the classroom. Students who perceive themselves to be popular tend to
take sides with the victim (Caravita, DiBlasio, & Salmivalli, 2009). The reason why
socially preferred children are inclined to defend the victim is their reduced risk of being
a victim themselves and their secured position in the group. Another motive for pro-
social behavior on their part is their belief that their parents and friends expect them to
protect and stand for the victim (Rigby & Johnson, 2006).

Researchers have come up with differing results about the influence and the role
of peer support on students and adolescents’ psychological well-being and on the extent
to which they bully or are bullied.

In their research about the relationship between being bullied and psychosocial
adjustment among Chinese students, Cheng et al. (2010) describe a number of protective
factors against being bullied, among which is the supportive social network in schools,
where sampled students who reported that most of their peers in their school were kind
and helpful and who had close friends, were less likely to be bullied than those students

who did not. In another study about the mediating role of perceived peer support in the
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relationship between peer victimization and academic adjustment, Wang, lannotti & Luk
(2011) report that perceived classmate support was negatively correlated with
victimization and positively correlated with academic adjustment. Wang et al. (2011)
state that their findings are consistent with previous studies that have shown that
adolescents who receive less peer support and have fewer friends are at greater risk to be
bullied.

In their study, which focused on the perspective of former victims, Frisen,
Hasselblad & Holmqvist (2012), found out that peer support had an insignificant role in
stopping bullying, as very few adolescents reported that bullying stopped as a result of
peer support. Their study revealed that adolescents in general, and victims in particular,
do not perceive peer support an effective anti-bullying mechanism. According to Juvonen
and Galvan (2008) (as cited in Frisen et al. 2012), peers do not interfere in stopping the
bullying because of two reasons: First, because they want to strengthen their social
standing by siding with the person in power, that is the bully; and second, because by
appearing as if they accept the bully’s behavior, they might be protected from being

bullied themselves.

Bullying and Parent-Child Relationship

Parent-child relationship is of utmost importance in promoting healthy child
development. Many aspects of this relationship have an impact on children’s personality
and their social, emotional and behavioral development.

The Effect of Parent-Child Relationship on the Bully. The attachment bond

between an infant and his/her mother or primary caregiver is the earliest bond in life, and
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it guides the person’s future relationships throughout his/her lifespan (Bowlby, 1969).
Securely attached children turn out to be more competent and socialized adults than
insecurely attached children. Research demonstrates that bullies’ attachment style with
their parents in their childhood is an insecure one (Monks, Smith, & Swettenham, 2005;
Troy & Sroufe, 1987).

Social support, which has to do with interpersonal relationships, impacts an
individual’s psychological functioning and behavior. A person gets social support first
from parents and then from the social network of peers. Aspects of social support are
emotional support (feelings of love and trust); appraisal support (getting evaluative
feedback and positive reinforcement); informational support (receiving guidance and
advice); and instrumental support (time spent with the support agent, or materials
received). According to Rigby (1994), bullies report perceiving lower levels of parental
emotional support, and this perception of lack of parental social support predicts
adolescents’ involvement in other violent behaviors, such as using a weapon in school.
Furthermore, research by Espelage, Bosworth, & Simon (2000) indicates that lack of time
spent with parents (instrumental aspect of social support) and not having enough parental
supervision (informational aspect of social support) are associated with adolescent
bullying.

Parenting style, characterized by authoritative, authoritarian or permissive
approaches, influences children’s behavior. Parents who employ an authoritarian
parenting style, portrayed by physical punishment, high parental control and very little
warmth, raise children who are aggressive and display violent emotional outburst

(Olweus, 1993). Parents’ use of physical punishment is associated with children’s
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bullying behavior (Nickerson et al, 2010). Conversely, permissive parenting style,
marked by low parental control and high warmth allows “aggressive behavior on the part
of'the child” (Olweus, 1993, p. 39). As these parents are tolerant of aggressive behavior,
the level of their children’s aggression is expected to increase.

The affective atmosphere in the family is also related to bullying behavior. Rigby
(2005) found that a negative emotional atmosphere in families was a strong predictor of
adolescents’ involvement in bullying. Lack of parental affection and warmth, in addition
to weak emotional attachment are related to bullying behavior.

The Effect of Parent-Child Relationship on the Victim. Looking at the
attachment style of victims, Troy and Sroufe (1987) found that the history of the victims’
parent-child relationship is marked by insecure attachment. When parents provide
emotional, informational, instrumental and appraisal support, children are less likely to be
victimized.

Enmeshment in the family and in the parent-child relationships refers to
controlling patterns on behalf of the parents, who restrain the independence of another
family member. Enmeshment with parents, where overprotection and emotionally intense
interactions are regular patterns of parents’ behavior, is strongly linked with
victimization. Different methodologies, such as observations (Ladd & Ladd, 1998),
children’s self-report (Finnegan, Hodges, & Perry, 1998), and interviews with parents of
victimized children (Olweus, 1993) have been implemented in different studies revealing
the strong association between enmeshment and victimization. Besides, children who are
enmeshed with their parents form a “victim schema”, where they perceive themselves as

helpless and consider their parents to be controlling. According to Perry, Hodges, & Egan
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(2001), this perception leads to peer victimization (as cited in Nickerson et al, 2010).
Victimization is also related to being physically or emotionally abused by the parents.

Research Findings on Parent-Child Relationship. Studying the parental style
and the child’s bullying and victimization experiences at school, Georgiou (2008) reports
that permissive mothers (who are high in responsiveness by definition) raise children who
score low in bullying. Responsiveness, according to Georgiou’s study, protects children
from aggressiveness, and teaches them, in a social learning manner, how to be sociable
and friendly to others, especially to those who are weak and vulnerable. However, this
same responsiveness and permissiveness places children at risk for victimization, because
permissive/responsive parents, by being overprotective, turn their children into
submissive individuals who easily become targets for bullying.

In contrast to the above mentioned results, Kawataba, Alink, Tsend, Ijzendoorn
and Crick (2011) report that uninvolved parenting, which according to them matches
Baumrind’s permissive parenting style, fails to set limits to children’s disruptive
behavior, thereby negatively reinforcing relational aggression. In addition, since
uninvolved/permissive parents do not supervise or monitor their children’s behavior, they
are unable to stop them from behaving aggressively.

In a study about the association of parenting styles with relational aggression in
adolescents, Kawataba et al. (2011) demonstrated that a positive parenting style, which,
according to them, matches Baumrind’s authoritative parenting style, supports children,
creates a positive, safe and comfortable environment; hence, it is associated with lower

levels of aggression. Children of authoritative parents are more pro-social and able to
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control their emotions, thereby not reacting with emotional aggression in confusing and
stressful social situations.

According to Christie-Mizell, Keil, Laske and Stewart (2011), fathers” work hours
and adolescents’ perception of time spent with their fathers has a significant association
with bullying. When adolescents perceive that they spend adequate time with their
fathers, they will be at less risk for behavior problems and bullying. According to
Christie-Mizell et al. (2011), a quality home environment that incorporates emotional
support and cognitive stimulation (which are characteristics of authoritative parenting
style) is a buffer against bullying.

According to the study by Kawataba et al. (2011), children of harsh or
authoritarian parents fail to learn emotion regulation and social competence; they find it
difficult to control their anger when they get mad at their peers; hence, they display
aggressive behavior, whether physical or relational.

Ahmad and Braithwaite (2002) mention that bullies can be recognized by their
family environments, because their parents usually endorse and approve of the
authoritarian parenting style.

Studying parental maltreatment, bullying and adolescent depression, Seeds,
Harkness and Quilty (2010) reveal that father-perpetrated maltreatment and bullying are
related to depression; this is obvious in adolescents’ perception that they are isolated

from their peers and hence have poor perception of social support.
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Conclusion

In summary, this literature review portrayed the most extensively used definition
of bullying, adequately clarifying the terms used in the definition. The following section
on the theoretical models extended the information on bullying, providing an
understanding of the bullying problem from the different perspectives of the behavioral,
cognitive, role-modeling, systems and developmental theories. How do the bully and the
victim perceive their self-esteem, and what characterizes the typical bully and the victim
were the next aspects of bullying reviewed in this chapter; followed by a brief
explanation of the eight components of a positive school climate. Furthermore, the
consequences of peer rejection or support on both the victim and the bully were
evaluated, alongside an explanation of how peer rejection might lead to victimization.
Finally, the effects of parent-child relationship on the bully and the victim were
presented, including an account of the role the attachment bond, the social support, the
different parenting styles, the affective atmosphere of the family and the enmeshment
with the parents may play in the bullying problem.

In conclusion, based on the above-discussed review of literature, the following

research hypotheses were predicted:

1) There will be a negative correlation between self-esteem and both bullying
and victimization.

2) There will be a positive correlation between perceived peer support and
bullying and negative correlation between perceived peer support and

victimization.



5)

6)
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There will be a negative correlation between school climate and both bullying
and victimization.

There will be a positive correlation between perceived permissive parenting
style and both bullying and victimization.

There will be a negative correlation between perceived authoritative parenting
style and both bullying and victimization.

There will be a positive correlation between perceived authoritarian parenting

style and both bullying and victimization.
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METHOD

This study explored the relationship between school bullying and secondary
students’ self-esteem, perceived peer support, school climate and parenting style. It was
performed by having students provide demographic information and fill in questionnaires
that assess the extent to which they are involved in bullying, their level of self-esteem,
their perception of school climate, peer support and parenting styles.

The following chapter provides information about the research design and
context, research subjects, instruments used, and procedures employed for data collection

and data analysis.

General Perspective
As a quantitative study, this research used correlational analysis and regression in

analyzing the data and interpreting the results.

Research Context

The study took place in the classrooms of Armenian secondary schools from
which students were recruited. It covered a period of one and a half years, from October
2012 to February 2014.

Although there are 12 Armenian secondary schools in Lebanon, only 10 schools
were considered for this study. Two schools were not taken into consideration because of
the difference in the context of these schools with respect to the rest. The first difference
was that these two schools were located in the rural area of the Bekaa Valley, while the

rest of the schools were located in the city of Beirut and its suburbs. The second
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difference was that some of the students attending one of these two schools remained in
the dormitory of the school after school hours, because they had specific family
circumstances — they came from broken families, or had parents with very low
socioeconomic status, or in case of some students, they were from abroad. Hence, in
order not to discriminate between students, these two schools were not included in the

study.

Participants

Students in grade 10, 11 and 12 from all the Armenian secondary schools in
Beirut and its suburbs participated in the study.

The total number of the participants was 534. Forty students were included in the
first pilot study, and 27 students were taken in the second pilot study. During the data
collection two students returned incompletely answered surveys. Hence, the response rate
was 99.5%. The remaining 465 students were the subject of the research. Henceforth, the
statistics provided under this heading and the forthcoming Results Chapter pertains to the
remaining 465 students and 9 schools only. The gender distribution was 195 males (41.9
%) and 270 females (58.1%). The grade distribution was as follows: grade 10, 187
students (40.2 %); grade 11, 171 students (36.8 %), and grade 12, 107 students (23 %).

To preserve confidentiality, the 9 schools, which were included in this study, are

designated with numerical numbers.
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Materials Used in Data Collection
The participants were given a leaflet that included the instruments of this study, in
addition to the demographic information sheet.

The demographic information sheet asked the students to specify their gender and
grade level, their political or religious affiliation, the number of siblings, and their birth

order.

Illinois Bully Scale

In order to indicate the extent of bullying, the Illinois Bully Scale (IBS) was
administered to the students (see Appendix A). The Illinois Bully Scale was developed by
Espelage and Holt in 2001. It targets youth between the ages of 8 to 18. The Illinois Bully
Scale is an 18-item instrument that assesses the frequency of bullying, fighting and
victimization by peers. Only the subscales pertaining to bullying and victimization were
utilized in this study. The bullying subscale included items 1, 2, 8, 9, 14, 15, 16, 17, and
18, which were related to teasing, name-calling, rumor spreading and social exclusion;
while the victimization subscale comprised of items 4, 5, 6, and 7, which were related to
being picked on, called names, made fun of, and pushed or hit. For both subscales, the
response options varied from Never through 7 or more times. Each subscale was scored
by summing the respective items. For the bullying subscale, the range was from 0 to 36,
with higher scores indicating more bullying perpetration; whereas for the victimization
subscale, the range was from 0 to 16, with higher scores indicating more victimization.
According to Espelage and Holt (2001), the Cronbach alpha for bullying subscale was

0.87, and for the victimization subscale 0.88.
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Student School Survey

School climate and perceived peer support were measured using the two subscales
of the Student School Survey (SSS): School Climate and Perceived Peer Support. The
Student School Survey addresses youth between the ages of 10 to 17; it was developed by
Williams and Guerra, 2007 (see Appendix B).

The School Climate subscale comprised 9 items about school staff and
administrators, teachers, school policy and the student’s perception of his/her
connectedness to the school. The subscale was scored by summing the items to form an
additive index. Scales ranged from 1-Really Disagree, 2-Disagree, 3-Agree, to 4-Really
Agree. Possible scores ranged from 9 to 36, with high scores indicating perception of a
positive school climate. According to Williams and Guerra (2007), the alpha coefficient
for the School Climate subscale was .84.

The Perceived Peer Support subscale included 4 items that centered on positive
and negative characteristics of peers, which students consider a basis for social support.
The scales ranged from 1-No, Not at All, 2-A Little, 3-Pretty Much, to 4-Yes,
Completely. The 4 items were summed to form possible scores that ranged from a low of
4 to a high of 16, with high scores indicating perception of peers as supportive, while low
scores implied the negative view. According to Williams and Guerra (2007), the alpha

coefficient for this subscale was .79.
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Parental Authority Questionnaire (PAQ)

Students’ perception of parenting style was assessed using the Parental Authority
Questionnaire, developed by Buri, 1991 (see Appendix C). PAQ targets older
adolescents and young adults. The instrument consisted of 3 subscales, with 10 items for
each of the permissive (items 1, 6, 10, 13, 14, 17, 19, 21, 24 and 28), authoritative (items
4,5, 8, 11, 15, 20, 22, 23, 27 and 30) and authoritarian (items 2, 3, 7, 9, 12, 16, 18, 25, 26
and 29) parenting style subscale. Scales ranged from 1-Strongly Disagree, 2 -Disagree, 3
-Neither Agree nor Disagree, 4 -Agree, to 5 -Strongly Agree. Each subscale was scored
by summing up the items to form an additive index, and possible scores ranged from 10
to 50 for each parenting style, with higher scores reflecting a more permissive,
authoritative or authoritarian parenting styles. Each student received a different score for
each of the three parenting styles. The original instrument consisted of 30 items that
provided permissive, authoritative and authoritarian scores for both the mother and the
father independently (Buri, 1991). However, for the purpose of estimating the parenting
styles from a holistic viewpoint, Wu Maryann (2009) used the scale to assess overall
parenting style, rather than performing a separate assessment for each of the father and
the mother independently. According to Wu (2009), the internal reliability for the
permissive parenting style was .82, and for the authoritarian and authoritative parenting

styles it was .88, respectively.

Rosenberg’s Self-esteem Scale

To estimate the students’ level of self-esteem, Rosenberg’s self-esteem scale was

used (see Appendix D). An instrument developed by Rosenberg in 1965, it included 10
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items. Items 1, 2, 4, 6 and 7 had positive connotation, and the scales ranged from 0-
Strongely Disagree, 1-Disagree, 2-Agree to 3-Strongely Agree. The rest of the items
carried negative implication, and the scales ranged from 0-Strongely Agree, 1-Agree, 2-
Disagree to 3-Strongely Disagree. Scores were computed by summing the items, and
possible scores ranged between 0 and 30, where higher scores suggested positive self-
esteem, and scores below 15 implied low self-esteem. According to Patchin and Hinduja

(2010), the Cronbach alpha of the scale was .768.

Procedure

Before conducting the research, the investigator of this study held a separate
meeting with the principal of each school, to explain the purpose of the research, to
obtain the principals’ consent and schedule the data collection at each school. Prior to
administering the questionnaires, the researcher provided information about bullying to
the students, explained the purpose of the study, and answered questions posed by the
participants. To maintain confidentiality and to safeguard against student bias in filling
the questionnaires, students were asked to answer the questions anonymously.

A pilot study was conducted to test the reliability of the instruments with the
population under study, using the following instruments: a) the four subscales of the
Student School Survey: Bully Perpetration, Bully Victimization, School Climate and
Perceived Peer Support; b) Rosenberg’s Self-Esteem Scale, and c) the Parental Authority
Questionnaire. As the two subscales of Bully Perpetration and Bully Victimization did
not yield reliable results, they were dropped from the second pilot study and were

replaced by the bullying and victimization subscales of the Illinois Bully Scale,
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meanwhile keeping the remaining two instruments of Rosenberg’s Self-Esteem Scale and
Parental Authority Questionnaire. Moreover, since participants asked various questions
about the meaning of several items in the Parental Authority Questionnaire, the
instruments were translated into Armenian, with a second back translation into English
prior to conducting the second pilot study (see Appendix E).

To analyze the data, parenting style, self-esteem, school climate and perceived
peer support were used as the four independent variables of the study, while bullying
perpetration and victimization were used as the two dependent variables. Parenting style
was measured using students’ scores from the Parental Authority Questionnaire; self-
esteem was calculated using students’ answers to Rosenberg’s Self-Esteem Scale;
whereas school climate and perceived peer support were determined utilizing the indices
from the Student School Survey. The extent to which students bully or are victimized was
computed using scores from the Illinois Bully Scale. Multiple regression analyses were
considered in examining the six hypotheses of the study, including the role of parenting
style, self-esteem, school climate and perceived peer support in predicting bullying and

victimization.
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RESULTS

This chapter provides an overview of the results of the current study, including
reliability testing, prevalence of bullying and victimization, hypotheses testing and

regression analysis.

Reliability testing

This study used the following scales: the Bullying and Victimization subscales of
the Illinois Bully Scale; the School Climate and the Perceived Peer Support subscales of
the Student School Survey; the Permissive Parenting Style, Authoritative Parenting Style
and Authoritarian Parenting Style subscales of the Parental Authority Questionnaire; and
Rosenberg’s Self-esteem Scale. The internal reliability of these scales was determined by

calculating the Chronbach’s alpha for each scale and subscale (see Table 1).

Table 1
Chronbach’s alpha for the subscales and for the self-esteem scale
Scale Previous Chronbach alpha Current Chronbach alpha

Bullying Perpetration 0.87 0.872
Victimization 0.88 0.81
School Climate 0.84 0.795
Perceived Peer Support 0.79 0.806
Pemissive Parenting Style 0.82 0.561
Authoritative Parenting Style 0.88 0.681
Authoritarian Parenting Style 0.88 0.631

Self-esteem Scale 0.768 0.726
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Prevalence of Bullying and Victimization

Out of a total number of 465 students, 7.96% (n= 37) were identified as bullies,

and 15% (n=70) as victims.

Bullies and victims were defined as those students who scored between 2 and 4 on
the Bullying and Victimization subscales of the Illinois Bully Scale; that is, those

students who bullied between “3 or 4 times” and “7 or more times” in the past month.

Hypothesis Testing

To test the relationship between the variables of self-esteem, perceived peer
support, school climate, permissive parenting style, authoritative parenting style,
authoritative parenting style, and bullying and victimization, Pearson product correlation

analysis was conducted.

Hypothesis 1: There will be a negative correlation between self-esteem and each
of bullying and victimization.

Hypothesis one was confirmed, as the results of the correlation revealed that self-
esteem was negatively and significantly correlated with each of bullying, r =-.127, p =
.006, and victimization, r =-.290, p = .000 (see table 2).

Hypothesis 2: There will be a positive correlation between perceived peer support
and bullying and a negative correlation between perceived peer support and

victimization.
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Hypothesis two was partially confirmed, since the results of the correlation
between perceived peer support and each of bullying and victimization showed that peer
support was significantly and negatively correlated with victimization, r =-.321, p =
.000, but was not significantly related to bullying (see table 2).

Hypothesis 3: There will be a negative correlation between school climate and
each of bullying and victimization.

Hypothesis three was confirmed as Pearson product correlation analysis revealed
a significant negative correlation between school climate and each of bullying r = - .169,
p = .000 and victimization r = -.179, p =.000 (see table 2).

Hypothesis 4: There will be a positive correlation between perceived permissive
parenting style and each of bullying and victimization.

Hypothesis four was partially confirmed, as the results of the analysis showed a
significant positive correlation between permissive parenting style and bullying, r =.097,
p =.036. No significant correlation was found, however, between permissive parenting
style and victimization (see table 2).

Hypothesis 5: There will be a negative correlation between perceived
authoritative parenting style and each of bullying and victimization.

Hypothesis 5 was confirmed, as the results of the analyses revealed a significant
negative correlation between authoritative parenting style and each of bullying, r = - .2009,
p =.000, and victimization, r = - .224, p =.000 (see table 2).

Hypothesis 6: There will be a positive correlation between perceived authoritarian

parenting style and each of bullying and victimization.
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Hypothesis six was confirmed, as the correlation analysis showed that there was a
significant positive correlation between authoritarian parenting style and each of

bullying, r =.094, p = .044, and victimization, r =.150, p = .001 (see table 2).



Table 2

Correlations Results

Correlations

Bullying/Victimization among Armenian Students

School_Climate | Bullying | Victimization | Peer_Support SEQ Permissive | Authoritative
Bullying Pearson Correlation -.169"7
Sig. (2-tailed) .000
N 463
Victimization ~ Pearson Correlation -1797| 4477
Sig. (2-tailed) .000 .000
N 463 465
Peer_Support Pearson Correlation 3307 -.049 -3217
Sig. (2-tailed) .000 290 .000
N 461 463 463
SEQ Pearson Correlation 1607 | -.1277 -290" 199”7
Sig. (2-tailed) .001 .006 .000 .000
N 462 464 464 462
Permissive Pearson Correlation -.048 .097" .037 -.032 -.049
Sig. (2-tailed) 304 .036 427 492 293
N 462 464 464 462 463
Authoritative  Pearson Correlation 1907 | -.209” 224" 1217 2197 -.012
Sig. (2-tailed) .000 .000 .000 .009 .000 .793
N 462 464 464 462 463 464
Authoritarian ~ Pearson Correlation -.028 .094" 150" -.109" 146" 1377 152"
Sig. (2-tailed) 547 .044 .001 .020 .002 .003 .001
N 462 464 464 462 463 464 464

**_Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

51
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Regression analysis

Separate simple regression analyses were computed to analyze the role of the
independent variables in significantly predicting bullying and victimization.

Tables 3, 4 and 5 report the results of the regression analyses, where the
dependent variable (bullying) was regressed on the 6 independent variables of this study,
namely school climate, peer support, self-esteem, permissive parenting style,
authoritative parenting style and authoritarian parenting style, in addition to
victimization. Table 3 is the ANOVA result. Table 4 displays the coefficients, while table

5 represents the model summary.

Table 3
Significance of the regression model in predicting bullying
ANOVA"
Model Sum of Squares df Mean Square F Sig.
1 Regression 53.270 7 7.610 18.668 .000°%
Residual 183.849 451 408
Total 237.119 458

a. Predictors: (Constant), Victimization, Permissive, School_Climate, Authoritarian,
Authoritative, SEQ, Peer_Support
b. Dependent Variable: Bullying

For this model, the F ratio is equal to F = 18.69, which indicates that adding the
predictors school climate, peer support, self-esteem, permissive parenting style,
authoritative parenting style, authoritarian parenting style and victimization improved the

ability to predict bullying.



Table 4
The strength of each predictor
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Coefficients®
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Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.

1 (Constant) .641 391 1.641 102
School_Climate -.198 .070 -127| -2.839 .005
Victimization .338 .036 427 9.341 .000
Peer_Support 74 .046 174 3.803 .000
SEQ .003 .073 .002 .039 .969
Permissive .100 .062 .068 1.623 105
Authoritative -.124 .059 -.092| -2.095 .037
Authoritarian .030 .058 022 505 .614

a. Dependent Variable: Bullying

p <.05. The second strongest predictor is school climate, p =-.13, p < .05. The third

This model shows that the strongest predictor of bullying is victimization, = .43,

predictor is authoritative parenting style, B= -.09, p<.05. None of the other variables was

a significant predictor of bullying.

Table 5
Percentage of variance explained in bullying

Model Summary

Adjusted R Std. Error of
Model R R Square Square the Estimate
1 A74° .225 213 .638

a. Predictors: (Constant), Authoritarian, School_Climate,
Permissive, SEQ, Authoritative, Victimization, Peer_Support



This means that all the predictors school climate, self-esteem, peer support, permissive
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parenting style, authoritarian parenting style, authoritative parenting style and

victimization together can explain only 22.5% of the variance in bullying.

dependent variable (victimization) was regressed on the 6 independent variables of this
study, namely school climate, peer support, self-esteem, permissive, authoritative and

authoritarian parenting styles, in addition to bullying. Table 6 displays the ANOVA

Tables 6, 7 and 8 indicate the results of the regression analyses, where the

results. Table 7 shows the coefficients and table 8 represents the model summary.

Table 6

Significance of the regression model in predicting victimization

54

In this model summary, R?=.225 accounts for 22.5% of the variance in bullying.

ANOVA"
Model Sum of Squares df Mean Square F Sig.
1 Regression 117.644 7 16.806 29.028 .000?
Residual 261.115 451 579
Total 378.759 458

a. Predictors: (Constant), Authoritarian, School_Climate, Permissive, Bullying, SEQ,

Authoritative, Peer_Support
b. Dependent Variable: Victimization

adding the predictors school climate, peer support, self-esteem, permissive parenting

style, authoritative parenting style, authoritarian parenting style and bullying improved

For this model, the F ratio is equal to F=16.81, p < .05, which indicates that
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the ability to predict victimization. This shows that the model created does a better job of

predicting the victimization than the mean.

Table 7
The strength of each predictor

Coefficients?

Unstandardized Standardized
Coefficients Coefficients

Model B Std. Error Beta t Sig.

1 (Constant) 2.338 454 5.153 .000
School_Climate .025 .084 013 301 763
Peer_Support -.318 .053 -.252| -5.976 .000
SEQ -.363 .085 =177 -4.274 .000
Permissive -.042 074 -.022 -.565 572
Authoritative -.121 071 -.070| -1.703 .089
Authoritarian .096 .070 .056 1.377 169
Bullying .480 .051 .380 9.341 .000

a. Dependent Variable: Victimization

This model shows that the strongest predictor of victimization is bullying, p = .38,
p<.05. The second strongest predictor is peer support, p = -.25, p<.05, and the third

predictor is self-esteem, B = -.18. The other predictors were not significant.
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Table 8
Percentage of variance explained in victimization

Model Summary

Adjusted R Std. Error of
Model R R Square Square the Estimate
1 .557° 311 .300 761

a. Predictors: (Constant), Bullying, Peer_Support, Permissive,
Authoritarian, Authoritative, SEQ, School Climate

In this model summary, R? = .311 accounts for 31.1% of the variance in
victimization. This means that the predictors school climate, self-esteem, peer support,
permissive parenting style, authoritative parenting style, authoritarian parenting style and
bullying can explain a higher variance in victimization (31.1%) compared to bullying

(22.5%).

One-way ANOVA

A one-way analysis of variance showed that the nine schools did not differ

significantly on the levels of bullying and victimization.
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DISCUSSION

The purpose of this research paper was to study the interrelation between
bullying, self-esteem, peer support, school climate, and parenting styles among Armenian
secondary students in Lebanon. This chapter provides a discussion of the results, practical

implications, limitations of the study and future suggestions.

Discussion of Results

Relationship between Self-esteem, Peer Support, School Climate, Parenting

Styles and Bullying

This study sought to explore the relationship between self-esteem, peer support,
parenting styles, school climate and bullying. In particular, it was hypothesized that self-
esteem would be negatively correlated with bullying. As exemplified in this study, self-
esteem was in fact negatively correlated with bullying. This result is supported by the
existing literature. Wild, Flisher, Bhana, and Lombard (2004) found out that grade 11
students who scored lower than average in self-esteem reported having bullied others in
the past 12 months. They also discovered that low self-esteem in the school milieu was a
strong predictor of risk behavior and aggression during adolescence. Rodkin (2012) talks
about marginalized bullies and their low self-esteem; he states that their bullying stems
from their desire to gain social status, in addition to their inability to control their

impulsive behavior. Mentioning the marginalized bully, Cook, Williams, Guerra, Kim,
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and Sadek (2010) add that the bully “holds significantly negative attitude and beliefs

about himself or herself and others” (p. 76).

As for the relationship between perceived peer support and bullying, it was
hypothesized that there would be a positive correlation between both variables. However,
contrary to the hypothesis, the results of this study did not reveal a significant correlation

between them.

Although the literature mentions that peers and bystanders support the bully by
cheering or laughing (Buhs et al., 2010; Salmivalli et al., 2010), in a Finnish study
assessing peers’ attitudes, besides a small percentage of participants who supported either
the bully or the victim, 30% of the students did not take sides with anyone (Salmivalli,
2010). According to Salmivalli (2010), students might monitor each other’s behavior, and
when they find out that no one is intervening, they might infer that bullying is not a
serious issue, and construe it as mild verbal abuse or as simple joking. This means that
they will not have particularly strong attitudes towards the issue, thereby displaying a
neutral one. In line with the above-mentioned research, the results of this study revealed
that, there was no significant correlation between peer support and bullying. It must be
noted, however, that in this particular Armenian sample, rather than being completely
neutral, bystanders seem to take the side of the victim, since the results showed that peer
support was a strong negative predictor of victimization (as will be discussed in more
details later). Hence, more research is warranted to study peer attitudes in Armenian
schools, including students’ perception of bullying and whether they consider bullying to

be a serious problem.
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Available literature talks about the mediating role of positive school climate in
decreasing the students’ involvement in various undesirable behaviors, including bullying
(Wang, Berry, & Swearer, 2013; Klein, Cornell, & Konold, 2012). Bullied students seek
help when they perceive teachers and staff as supportive, and when they feel connected to
a school that applies policies, reinforces values, and provides a caring atmosphere (Eliot
et al., 2010). School climate comprises several dimensions, such as the school
organizational structure, social milieu, cultural variables and relationships between the
students and the adults (Wang et al., 2013). In line with the above-mentioned findings,
the results of this study revealed a negative correlation between school climate and
bullying. Moreover, school climate was found to be a significant predictor of bullying.
Most of the students in this study feel respected by their teachers, which reflects the
caring and respectful atmosphere of Armenian schools, a component Orpinas and Horne
(2010) find critical in fostering positive school climate. Orpinas and Horne (2010) also
believe that school values play an important role in advancing the positive climate of the
school, especially when it comes to considering violence, bullying and aggressive
behaviors to be intolerable. Sampled students in this current study regard teachers and
staff at their schools as doing the right things to prevent bullying, as expressed by the
students’ positive answer to the item that assesses the extent to which teachers at the

school are doing the right things to prevent bullying.

Wang et al. (2013) define school climate to include feelings of students about
school, which participant students indicated through their feeling of belongingness at
their schools, and their preference of their school as a good place to be. Talking about

school climate, one needs to ask the question whether the school is characterized by a



Bullying/Victimization among Armenian Students 60

democratic or an autocratic climate (Rodkin, 2012). A democratic school climate is based
on healthy interpersonal relationships between peers and with teachers; something, which
Armenian schools promote, by providing the students with the chance to form different
clubs (personal communication, December 2013), where group norms are implemented,
and group leaders have egalitarian and cohesive relationship with the members. The
results of this study suggest that - school climate being a significant predictor of bullying
— promoting positive school climate reduces the likelihood of aggressive behavior on

behalf of the students.

Children’s socialization starts at home. The nature of the parent-child relationship,
and the way adolescents perceive that relationship, have an impact on their personality
and their social development. Children’s psychosocial and emotional functioning has
much to do with parenting styles (Brand, Hatzinger, Beck, & Holsboer-Trachsler, 2009).
Accordingly, the results of this study (as hypothesized) revealed that both permissive and
authoritarian parenting styles were positively correlated with bullying, while the
authoritative parenting style was negatively correlated with bullying. These results are in
line with previous studies that report about a significant association between the
authoritarian parenting style and the high involvement of children in bullying at schools
(Rigby, 1994; Espelage et al., 2000; Baldry, & Farrington, 2000; Kokkinos, 2013).
Authoritarian parenting is characterized by parental expectations of obedience on behalf
of children, in addition to parents’ failure in explaining the reasoning behind imposed
rules (Rigby, 2013). This was also stated by participant students in the current study,
where more than half of the respondents agreed to the statements “Even if their children

didn’t agree with them, my parents felt that it was for our own good if we were forced to
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conform to what they thought was right” and “Whenever my parents told me to do
something as | was growing up, they expected me to do it immediately without asking
any questions”. A possible explanation for this result is that when children get frustrated
at their parents who do not provide them with the needed support, they direct their

aggression towards their peers.

Permissive parenting style, on the other hand, also leads to bullying (Rigby,
2013). Adolescents whose parents do not know their whereabouts are prone to engage in
bullying (Georgiou, 2008). Permissive parenting, which is characterized by lack of
involvement in the affairs of the children due to parents’ lenient and indulgent attitudes,
provide the chance for the reinforcement of children’s negative behaviors, including
bullying, in the absence of limit setting parenting. Moreover, permissive parents may not
even have the ability to exert behavioral control and supervision to stop their children’s
relational aggression, thereby failing to promote self-regulatory skills that are necessary

for adolescents to cope with peer problems (Kawabata et al., 2011).

In addition to these two parenting styles, when it comes to the authoritative
parenting style, the results of this study add valuable information to the existing
literature. As revealed with this sample of Armenian secondary students, the authoritative
parenting style plays a positive role in reducing bullying. Furthermore, this study
illustrated that authoritative parenting style is a significant negative predictor of bullying,
which has implications for practitioners, counselors and school administrators. These
findings are supported by the literature regarding the relationship between parenting style

and bullying. Past studies have shown that positive parenting, characterized by parental
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warmth and emotional sensitivity, is related to lower levels of relational aggression and
bullying. This type of parenting offers the children the socializing context where they
learn emotion regulation, practice social skills, become socially competent, acquire self-
confidence, and start having confidence in others (Kawabata et al., 2011). Children with
such positive qualities are unlikely to interpret negatively social situations that are
ambiguous, thereby exhibiting even less likelihood of having externalizing problems,

such as reacting with relational aggression.

Ultimately, school climate and authoritative parenting style are the two variables

that need to be focused on in any bullying prevention or intervention program.

Relationship between Self-esteem, Peer Support, School Climate, Parenting

Styles and Victimization

In order to buffer the negative side effects of victimization, it is important to study
those factors that have an impact on this variable. One of those factors this study focused
on was self-esteem, which was shown to have a negative correlation with victimization.
This result was in line with the literature that has discussed the relationships between
different kinds of victimization and self-esteem. Soler, Kirchner, Paretilla, & Forns
(2013) in their study with 736 adolescents attending secondary schools in Spain, found
out that victimization was negatively correlated with self-esteem, especially self-liking,
which is an indication of the extent to which adolescents experience negative self-
evaluation of worth as social beings. In another study, Soler et al. (2012) revealed that

adolescents’ sense of personal value, which is related to their sense of social worth
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decreased significantly when participant students experienced different kinds of

victimization.

The current study also found out that self-esteem was a significant predictor of
victimization. This result might be explained from two theoretical perspectives, cognitive
and behaviorist viewpoints, which describe behavior formation in relationships.
According to the behaviorists, who say that a behavior gets repeated if it brings a kind of
benefit to the person involved (McLeod, 2009), the victim surrenders to being bullied
because in time, he/she has learned helplessness (Seligman, 1975) (as cited in Lines,
2008). “Learned helplessness” is a condition that serves the victim (on an unconscious
level) the purpose of being perceived as a person worthy of attention; which is an
indication of low self-esteem. According to the cognitive theory, on the other hand, the
faulty thinking of the victim creates difficulties for him/her. Because of these faulty
cognitions — which might be the consequences of previous experience — the victim might
think, “nobody likes me” or “I am not good”’; which explains why a victim might let
him/herself get bullied. Taking into consideration these two theoretical perspectives and
the results of this study, it can be concluded that both the behaviorist and the cognitive
theories applied to Armenian adolescents explain how self-esteem has an impact on

victimization.

Peer support is another variable that was found to have a negative correlation with
victimization in this study. In fact, peer support was a significant negative predictor of
victimization. Prior studies have talked about the crucial role of peer relationships for

students who are looking to cope with harassment and bullying. Social support and social
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networks in schools were found to be protective factors against being bullied (Cheng et
al., 2010). Looking at the relationship of peer support with victimization from the
Systems Theory perspective, in order to interpret a person’s behavior, one has to look at
the group dynamics, as well as the behavior’s effect on other group members. Here it is
assumed that peers form a system in which they are interrelated with each other. Since in
such a system behaviors are reciprocal, it would be misleading to try to understand a
behavior without looking at its meaning within the group (Lines, 2008). Hence, to
comprehend the behavior of the victim, one has to consider the mutual behavior of peers
and their support in the group; as is the case with the sample of Armenian students in this
study, where peer support plays a significant role in reducing victimization. The
Developmental Theory, on the other hand, posits that during the developmental period,
adolescents go through a phase, where they have an increased need to, not only identify
with but also to belong to their adolescent group. Once an adolescent victim finds support
from a peer, his/her need to belong to the peer group gets fulfilled (Lines, 2008). This
explains why peer support is so crucial a protective factor, and a significant predictor of
victimization in this study, where the results demonstrate that these theories apply to

Armenian adolescents too.

School climate was found to be negatively correlated with victimization in this
study. The literature encompasses many discussions associating positive school climate
with less incidents of victimization. As discussed in chapter two, school climate
comprises several dimensions, of which policies and accountability is one (Orpinas &
Horne, 2010). In a study with 240 schools in Canada, Ma (2002) found out that positive

disciplinary climate was associated with lower levels of victimization. When schools
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enhance positive climate, they consider policies and accountability, where responsibility
is promoted and the student is made accountable for his/her actions and decisions. In this
regard, participant students in this study find that “When students break rules at their
school, they are treated fairly”, an indication of the extent to which Armenian schools
take into consideration the accountability of the offender, an important element that

promotes positive climate.

Another factor that is characteristic of school climate is opportunities for
participation and contribution, where students not only become involved in school life,
but also contribute to the school community through extra-curricular activities (Ryan,
2009). All Armenian schools in this study promote extra-curricular activities, providing
students with opportunities to commemorate Armenian and Lebanese national holidays,
and to organize various educational, intellectual and cultural activities. Some schools

even encourage the organization of intramural sports games.

Concerning parenting style and its relationship with victimization, this study had
hypothesized that both permissive and authoritarian parenting styles will be positively
correlated with victimization, and authoritative parenting style will be negatively
correlated with victimization. Contrary to the hypothesis regarding the relationship of
permissive parenting style with victimization, this study revealed no significant
correlation between these two variables. The lack of the significant result can be
explained by the following factor: Permissive parenting style is characterized by low
level of parental control. In addition, permissive parents are reluctant to impose limits;

instead, they allow their kids to regulate themselves (Dewar, 2011). As such, these
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parents may be perceived as being unaware of their children’s plight and victimization at
school (Georgiou & Fanti, 2010). Besides, earlier research has associated victimization
with internalizing problems (Peskin, Tortolero, Markham, Addy, & Baumler 2007).
Children who have internalizing problems tend to be withdrawn and exhibit less
behavioral problems. As internalizing problems are less visible than externalizing
problems, permissive parents may not notice the children’s difficulties (Georgiou &
Fanti, 2010). Moreover, Unnever and Cornell (2004) put forward that whether children
report being bullied or not depends on their perception of parenting style. This implies
that children who are raised in permissive households, and who find themselves left on

their own to adjust their behavior, might not be willing to report being bullied.

With regard to the other two parenting styles, authoritarian and authoritative, the
results of this study revealed (as it was hypothesized) a positive correlation between
authoritarian parenting style and victimization, and a negative correlation between
authoritative parenting style and victimization. These results are supported by previous
literature, which discusses the negative impact of authoritarian parenting style and the

positive influence of authoritative parenting style on children’s self-esteem.

Authoritarian parents restrict the autonomy of their children; they believe that
children should accept their rules and expectations unconditionally, without leaving room
for verbal communication whatsoever. Hence, since communication is not a characteristic
of authoritarian parents, and as communication is vital in the family for promoting
development of positive identities among adolescents (Noller & Callan, 1991), the self-

esteem of children of authoritarian parents gets affected negatively. Rigby (1994) in his
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study with Australian adolescent schoolchildren found out that lack of effective
communication in families led adolescent girls to be victimized. The absence of positive
communication and lack of parental nurturance had a negative impact on adolescents’
self-esteem. As the current study verified that self-esteem was a significant negative
predictor of victimization, this explains how low levels of communication and affect,
characteristics of authoritarian parenting style, are associated with victimization. Slade
(2012) in her study about the relationship of parenting styles with relational aggression
revealed that authoritarian parenting style was a significant predictor of relational

victimization.

Concerning authoritative parenting style, studies have focused a lot on the role of
parents in boosting the self-esteem of their children. Authoritative parents positively
reinforce their children by praising their achievements. The current study revealed that
authoritative parenting style was negatively correlated with victimization, a finding
similar with that of previous research. Children who feel positive about themselves
exhibit more confidence and more assertive behavior, which renders them less vulnerable
to bullying. The confidence and the assertive attitudes of children with high self-esteem
prevent as well as protect them from being viewed as easy targets by potential bullies
(Rigby, 2013). In another study with 300 female college students, Hesari & Hejazi (2011)
found out that the authoritative parenting style had a positive effect on self-esteem. And
as self-esteem was found by this study to be a negative predictor of victimization, it

implies that children of authoritative parents are unlikely to be victimized.
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One can conclude at this point that self-esteem and peer support are two
significant predictors of victimization in this study that need to be taken into serious
consideration by teachers and mental health professionals to help protect young students

from becoming victims themselves.

Between-School Comparison

One-way analysis of variance showed that there was no significant difference
between schools on the levels of bullying and victimization. This implies that the
emphasis of different extra-curricular activities by the schools did not show any
difference in bullying from one school to the other, which means that being affiliated
with different religious denominations or associations does not make a significant

difference in the prevalence of bullying between schools.

Prevalence of Bullying and Victimization

In this sample of Armenian students, 23% reported involvement in bullying, 8%
as bullies, and 15% as victims. In a study measuring the prevalence of bullying behaviors
among US youth, similar results were found by Nansel T. R. et al. (2001), where 23.6%
of the participants were found to be involved in bullying, 13% as bullies and 10.6% as
victims. In a survey assessing the estimate of bullying and victimization among
secondary students in Taiwan, Chen and Cheng (2013) reported that 21.3% of the

participants were engaged in bullying behaviors, 10.9% as bullies and 10.7% as victims.
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Additional Findings

Although this study measured bullying and victimization separately as two
different constructs, considering the literature indicating that being victimized can lead
the victim to become a bully in the future (Hanish & Guerra, 2004), the researcher
inserted victimization in the prediction model as a possible predictor of bullying. Upon
further analysis of the variables bullying and victimization, results showed that
victimization was indeed a strong predictor for bullying. Previous researchers have
demonstrated that children who are repeatedly victimized are at risk for becoming
increasingly aggressive over time (Hodges & Perry, 1999). These aggressive victims
exhibit more disturbed functioning than bullies or passive victims, and have problems in
several domains (emotional, behavioral, academic and social) (Schwartz, Proctor, &
Chien, 2001). Some studies report that aggressive victims are even more prevalent than
passive victims are (Baldry & Farrington, 1998). In their study with 1722 grade 4
students, Hanish & Guerra (2004) found out that nearly 20% of aggressive victims
became bullies, over the follow-up period. Moreover, previous studies have also
demonstrated that bully victimization at an early age contributes to the development of
violence and delinquency. Those interested in school safety need to consider the possible
relationship between victimization and extreme violence. Since this study did not
measure the bully/victim construct, and as the results of the current study show that
victimization is a strong predictor for bullying (as supported by the literature), future
research with Armenian students might encompass measuring this construct, to examine

its relationship with the variables included in the current study.
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Clinical and Educational Implications

The results of this study provide important implications for practitioners,
counselors and administrators working in the educational field. The role of parents,
school personnel, peer support and self-esteem of students need to be considered
important variables in discussions about the factors involved in bullying/victimization

problems at schools.

Regression analyses revealed that school climate and authoritative parenting style
were negative predictors for bullying. This implies that school administrators and
counselors working on developing bullying prevention programs need to consider these
two variables while devising the plan of such programs. Planned strategies need to target
both parents and school personnel, providing parents with instructional material about
their important role in positively disciplining their children; and by empowering school
personnel with skills development workshops, encouraging them to foster positive school

climate that helps reduce bullying.

Results of regression analyses showed that self-esteem and peer support were
negative predictors for victimization. The implication of these results is that any
victimization intervention or prevention plan in Armenian schools needs to concentrate
on providing students with proper character education that is meant to enhance their self-
esteem on the one hand, and their self-efficacy on the other. Once students perceive
themselves positively, they are less likely to be victimized; and once they become aware
of their abilities, they will be more prone to engage in pro-social behavior. Peers who

display pro-victim attitudes are characterized by their empathy and self-efficacy. Hence,
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victimization intervention plans that enhance students’ self-efficacy and promote
empathy are meant to result in supportive peer relationships, ensuing in less

victimization.

Delimitations

This study has certain delimitations that need to be taken into consideration. First,
the findings lack generalizability since the participant students were selected from
Armenian secondary schools only; in other words, the results cannot be generalized to

Armenian students who are attending non-Armenian schools in Lebanon.

As data collection was carried out in the classrooms of the secondary schools,
students did not have the option of not answering the questionnaires, as they were obliged
by the school administration to take part in the survey, regardless of whether they were

willing to or not.

Another delimitation of the study was that with the use of self-reported
questionnaires, results reflected the students’ own ratings and their subjective experiences
of parental upbringing. Thus, there could have been a discrepancy between students’
perceived parenting style and actual parenting style. Besides, with the use of self-reported
questionnaires, there is always the inherent risk for social desirability bias, and whether
the students were totally honest in filling the questionnaires or not is disputable, despite
the fact that they were asked to respond anonymously, and were told that the

guestionnaires were to be confidential.
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Future Directions

For future studies, the opportunity for research on the relationship between
bullying and victimization on the one hand, and self-esteem, peer support, school climate
and parenting styles on the other, is broad. In the regression model summary, the
percentage of the variance in bullying and victimization was 22.5% and 31.5%
respectively. This means more research is required to find out the variables that might
explain the rest of the variance in bullying and victimization. Factors such as student
character (introvert, extrovert), SES, student involvement in community service may be
explored to investigate their role in bullying and victimization with the Armenian

population of secondary students.

Moreover , since the findings of this study lack generalizability to Armenian
students attending non-Armenian schools, it would be interesting to find out what factors
play a role in bullying and victimization with the population of Armenian students

attending non-Armenian secondary school.

Conclusion

This study investigated the relationship between bullying and victimization on the
one hand, and self-esteem, peer support, school climate and parenting styles on the other.
The results revealed that school climate and authoritative parenting style were significant
predictors for bullying, while self-esteem and peer support were significant predictors for

victimization. Peer support and permissive parenting style were not found to be
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correlated either with bullying or with victimization correspondingly. In an unanticipated
finding, victimization was found to be a strong and significant predictor for bullying.
Previous studies have investigated the factors that affect bullying and/or victimization on
different populations. The present study examined the relationship of self-esteem, peer
support, school climate and parenting styles in Armenian secondary students attending
Armenian schools. The findings provide practitioners working in the educational domain
with the opportunity to consider those factors that play a role in bullying/victimization

problems faced by Armenian secondary students.
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Appendix A: Demographic Information
What grade are you in? 0 10™ o ™ 0O
Areyoua....? 0 Male [0 Female
Which of the following do you most closely identify as your religious or political
affiliation or preference?
O Evangelical [0 Hay Heghapokhagan Tashnagtsoutioun
O Catholic [0 Hentchagian Party
O Orthodox [0 Ramgavar Azadagan Party
How many brothers do you have? [] O O O
None (0) One (1) Two (2) More than2
How many sisters do you have? [] O O O
None (0) One (1) Two (2) More than 2
Where are you in birth order? O O O O

Only child Oldest Second oldest 3™ or younger
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Appendix B: Illinois Bully Scale

.

Please mark your answers below with an “x”. Example: X
For each of the following questions, choose how many times you did this activity or how
many times these things happened to you in the LAST 30 DAYS:

1. I upset other students for the fun of it.
o Never
o 1lor?2times
o 3or4times
o 5or6times
o 7 or more times
2. In a group | teased other students.
o Never
o 1lor?2times
o 3or4times
o 5or6times
o 7 or more times

4. Other students picked on me.
o Never
o 1lor?2times
o 3or4times
o 5or6times
o]

7 or more times

5. Other students made fun of me.
o Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

O O O O

6. Other students called me names.
o Never
o 1lor2times
o 3or4times
o 5or6times
(@]

7 or more times

7. 1 got hit and pushed by other students.



0 O O O O
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Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

8. | helped harass other students.

(0]

o O O O

Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

9. | teased other students.

(@]

(©]
(©]
(©]
(©]

Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

14. I was mean to someone when | was angry.

(@]

(0]
(0]
(0]
(0]

Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

15. | spread rumors about other students.

(0]

O O O O

16. | started (instigated) arguments or conflicts.

O O O O O

Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

17. 1 encouraged people to fight.

(0]

O O O O

Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

90
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18. I excluded other students from my clique of friends.
Never

1 or 2 times

3 or 4 times

5 or 6 times

7 or more times

0O O O O O
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Appendix C: Student School Survey

MY SCHOOL.: Think about how strongly you disagree or agree with the following
statements about your school. Mark the answer that best shows us what you feel based on
your experience since this past year.

1. My teachers respect me.
o Really disagree

Disagree

Agree

Really agree

Pass

o O O O

2. My teachers are fair.

o Really disagree
Disagree
Agree

Really agree
Pass

o O O O

3. Teachers in my school are nice people.

o Really disagree
Disagree
Agree

Really agree
Pass

O O O O

4. When students break rules in my school, they are treated fairly.

o Really disagree
Disagree
Agree

Really agree
Pass

O O O O

5. The principal ask students about their idea at my school.

Really disagree
Disagree
Agree

Really agree
Pass

0O O O O O



6. My school is a good place to be.

o

o O O O

7. | feel like I belong at my school.

o

o O O O

Really disagree
Disagree
Agree

Really agree
Pass

Really disagree
Disagree
Agree

Really agree
Pass

8. My school is important to me.

o

o O O O

Really disagree
Disagree
Agree

Really agree
Pass

Bullying/Victimization among Armenian Students

9. Teachers and staff at my school are doing the right things to prevent bullying.

©)

o O O O

Really disagree
Disagree
Agree

Really agree
Pass

93

ABOUT ME AND OTHERS: Now, think about students your age (not just your closest
friends) since this past year. Mark how true each of the following statements are for you.

1. Really care about what happens to me.

o

@)
@)
@)

No, not at all

A little

Pretty much
Yes, completely

2. Are there for me whenever | need help.

@)
@)

No, not at all
A little
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o Pretty much
o Yes, completely

3. Can be trusted a lot
o No, not at all
o Alittle
o Pretty much
o Yes, completely
4. Care about my feelings
o No, not at all
o Alittle
o Pretty much
o Yes, completely
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Appendix D: Parental Authority Questionnaire

Instructions: For each of the following statements, circle the number of the 5-point scale (1 =
strongly disagree, 5 = strongly agree) that best describes how that statement applies to you and
your parents. Try to read and think about each statement as it applies to you and your parents
during your years of growing up at home. There are no right or wrong answers, so don’t spend a
lot of time on any one item. Be sure not to omit any items.

If your parents were separated or divorced before you reached age 12, think about the parent with
whom you spent the most time when you answer the questions.

1 = Strongly disagree

2 = Disagree

3 = Neither agree nor disagree
4 = Agree

5 = Strongly agree

1. While I was growing up my parents felt that in a well-run home the children should have
their way in the family as often as the parents do.

2. Even if their children didn’t agree with them, my parents felt that it was for our own good
if we were forced to conform to what they thought was right.

3. Whenever my parents told me to do something as | was growing up, they expected me to
do it immediately without asking any questions.

4. As | was growing up, once family policy had been established, my parents discussed the
reasoning behind the policy with the children in the family.

5. My parents have always encouraged verbal give-and-take whenever | have felt that family
rules and restrictions were unreasonable.
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6. My parents has always felt that what children need is to be free to make up their own
minds and to do what they want to do, even if this does not agree with what their parents might
want.

7. As | was growing up my parents did not allow me to question any decision they had made.

8. As | was growing up my parents directed the activities and decisions of the children in the
family through reasoning and discipline.

9. My parents have always felt that more force should be used by parents in order to get their
children to behave the way they are supposed to.

10. As | was growing up my parents did not feel that | needed to obey rules and regulations
of behavior simply because someone in authority had established them.

11. As | was growing up | knew what my parents expected of me in my family, but I also felt
free to discuss those expectations with my parents when | felt that they were unreasonable.

12. My parents felt that wise parents should teach their children early just who is boss in the
family.

13. As | was growing up, my parents seldom gave me expectations and guidelines for my
behavior.

__14. Most of the time as | was growing up my parents did what the children in the family
wanted when making family decisions.

15. As the children in my family were growing up, my parents consistently gave us direction
and guidance in rational and objective ways.

16. As | was growing up my parents would get very upset if | tried to disagree with them.

17. My parents feel that most problems in society would be solved if parents would not
restrict their children's activities, decisions, and desires as they are growing up.

18. As | was growing up my parents let me know what behavior they expected of me, and if
I didn’t meet those expectations, they punished me.

19. As | was growing up my parents allowed me to decide most things for myself without a
lot of direction from them.

20. As | was growing up my parents took the children’s opinions into consideration when
making family decisions but they would not decide something simply because the children
wanted it.

21. My parents did not view themselves as responsible for directing and guiding my
behavior as | was growing up.
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22. My parents had clear standards of behavior for the children in our home as | was
growing up, but they were willing to adjust those standards to the needs of each of the individual
children in the family.

23. My parents gave me direction for my behavior and activities as | was growing up and she
expected me to follow their direction, but they were always willing to listen to my concerns and
to discuss that direction with me.

24. As | was growing up my parents allowed me to form my own point of view on family
matters and they generally allowed me to decide for myself what | was going to do.

25. My parents have always felt that most problems in society would be solved if we could
get parents to strictly and forcibly deal with their children when they don’t do what they are
supposed to as they are growing up.

26. As | was growing up my parents often told me exactly what they wanted me to do and
how they expected me to do it.

27. As | was growing up my parents gave me clear direction for my behaviors and activities,
but they were also understanding when | disagreed with them.

28. As | was growing up my parents did not direct the behaviors, activities, and desires of
the children in the family.

29. As | was growing up | knew what my parents expected of me in the family and they
insisted that | conform to those expectations simply out of respect for their authority.

30. As | was growing up, if my parents made a decision in the family that hurt me, they were
willing to discuss that decision with me and to admit it if they had made a mistake.
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Appendix E: Rosenberg’s Self-esteem Scale

Below is a list of statements dealing with your general feelings about yourself.
Circle your choice from the options of Strongly Agree to Strongly Disagree.

STATEMENT Strongly | Auree | Disagree | Strongly
Agree Disagree

| feel that 1 am a person o_f worth, at -~ -~ -~ -~
least on an equal plane with others.
I fee_l _that I have a number of good -~ -~ -~ -~
qualities..
Allin a!l, I am inclined to feel that | -~ -~ -~ -~
am a failure.
| am able to do things as well as -~ -~ -~ -~
most other people.
| feel I do not have much to be -~ -~ -~ -~
proud of.
| take a positive attitude toward -~ -~ -~ -~
myself.
On the whole, I am satisfied with -~ -~ -~ -~
myself.
| wish | could have more respect for -~ -~ -~ -~
myself.
| certainly feel useless at times. C C C C

10. | At times | think 1 am no good at all. e e e e
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Appendix F: Translation into Armenian

Uju niunidbwuhpmiphiip btwjpwnwuniphiutibpnt owpp dpt E np wnhpe Ynt tiwyg pigh wipnuwyuynbkint jupshputpn nu
qqugniulikpn pupnghn dwuhb: Uh dnnlwp np dhwgi pnt jupshpubpn §'niqkip, ns’ niphoubpnitp: Nplick yunwuhiwt §hown Jud
ufuw] sk, wyttyku np hwdhu pnpk vyt yunwupowip np juiwugngn Akiny §'wpunwyuynk pnt jupshpny jud qqugnidny hipupwiiship
twpwnuunm pbwt gény: Gpk hwpgnid Up juwy npnit sku niqbip wuwnwupwk], hwdhu pnpk «4p twppptinpbd syyuwnwuewt)»
wnwpppulp:

0" quuwpuih bu O 10pp O 1lpy O 12py
N’ ubinh Yp yunluwihu O Upwlub O bquliwub

ZEunbirbwutpku n°p Ukynit htinn wdkuwdowp Y'winpusnihu hppkt pnt potmfw juwd punupuljwt wuwnljubkhniphiun jud

twjupunpmphiin:

O Uiknwpubwului O Zuy) Sknuihnfuwljwi Fwptwljgniphil

O Yuwpnnhyk a Zuswljbwt YUntuwlygniphte

O Unwphjului a Nudju]up Uquuuljut Yntuwlgniphtl

Luth’ kypuyp nithu O Nsdky O ULy O ©Bpym O ©Bpynipku wikih
Luwth’ pnjp nithu O nsdky O Uy O ©Bpym O ©Bpynipkh wkh

Luthkpn’pry quuy ku O Uhwlp O Udbkuwdbsp O Bpypnpy dksp O Sppnpn jud wekjh tinppp



ZEwnkibuy prpupwiship hupgnidhl wupuguyhl, plnnpk pl pubh wiqud wyu pubkpp pnil ppué bu, E Jud niphobp ppué ki

plqh:

1.- Zw&nyph hwdwp tbnniphtt yundwntgh niphy wowlkpunutpne:

2.- Tunwdph dp dkp muppbp-nwppbp wowljipnubkp dwnpkgh:

4.- Smuppbp-nwppbkp wowpnubkp htwnu Quinibguix:

5.- Smppbp-nnwuppbp wowpnubkp ypwu pptnught:

6.- Smupplp-nwuppbkp wowpnubp wswlwuubp Juutkght hush:

7.- Smppbhp-nnupplp wowlEpnttp qupyht E hpkght qhu:

8.- Swipplp-nnupplp wowlkpnubkp tknugutint dwutwlhg tnuy:

9.- Swippbp-nnupptp wowlkpnubkp dwinpkgh:

14.-Utynt Up swpmiphtt pph pupynipbwtu pipugpht:

15.- Pudpuiuwtip tnwpwstgh niphp wowlkpnutpnt hwugkht:

16.- 9k&tp b hwipghip wuwndwnbkgh (hpwhpkgh):

17.- Puwgwtintigh dwpnng np Ynniht:

18.- Supphp-nnuppbp wowtpnutp bt pupbjudwlut pdpuljtu
nnipu Junupkgh:
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ITjud2 3jwd4 5S5hwudb6 7 ud 7-k
wiqud  wbqud  wbqud witlh

wbhqudubp

100
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bPU MNN38U:
Uwnwst nppuilny hundwduyl ku Gund ns hlwnk buy bwpnuguiuniphihbkpntl Ak pon pupnghn wnplsniplundp: Uk wyi
wunnwupiubp np jurwgnil dkiny gnjg §nt iy pl hls §p qquu hhdini Einy thnpdwnniplbwin Jpay, ugu nmwupmpbl ujubay:

4p
twuptnpbd
buljuyku bPujuytu suyjunuu-
Uthudwduwyn Uthwdwduwytt Zwdwdwjt Zwdwduwyt juwbby

8.- Munighsubtpu qhu p jupgkic
9.- Munighsubpu wpnup G
10.- typnghu ntunighsubpp

uhphih dpnhy b
11.- Bpp nupngtu tkpu uinbtbp pwponky,

wpwlkpunubpp wpnuponkt Yp punnihic
12.- typngtu ukpu nbopkup wowlkpnubpniu

Yupdhpp yp hwpgut:

13.- typngu (ut nkn Upt | judwjubint hwdwp:
14.- Up qqud np §p wqunutthd wyu nwpnght:
15.- typngu Jupbinp k hush hwdwnp:
16.- Ttypngtu ukpu ntunighsubpt nt wudtwuqup &hoy

puikpn Y'puku wniyphlhh wnwepp wnukint hwdwnp:

101
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Updd dunwust pnt nnupklihg wowlbpuinbkpn: (ns dhuyl pni donpl phhkpakpnt) dwuhl: Upk pl- nppuibng dhpowu EhlunkiEuy
Jprpupwilispip hwpnunwuniyehibip pkgh hwdwp:

ns, £hy Punwlwuhu Ujn, Up wpuptinpbd
Fuun up own wudpnnonyht sujwwnwujuwily

P nupblhg wowljkpunibkpp

39. Zkmwppppniws ki huduny:

40. 'Ukplyuy kb Epp oguniplwt wykwnp niukuwd:
41. Cwwn Junwhkbh Gu:

42. Qupbinpniphit §nt nwub qqugnidubpniu:
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Ounnuijui Zinhttwymphwh Zupgupub

Zhnbibw) hprpwpwtiship twpiuguuntplwt hwdwp, punpk dEykn hhig uwunwupwtubpku (1=piuwnontt wthwdwdwyi,
5=pauwnopkt hwdwdwy) wy phip np jurwgny dkiny Yp tyupugpk pk wyn twppunguwuniphrup nppuwing §'wntipgnih ptqh G pnu
plinwlthphy: ®npdk Jupnuy b dnwsh) pk husytu hrpupubiship twpuwun phit §'wnlipsnih pgh b pnt stnnphry nniip
Ubkstwnt mwuphubpnuy: Lhon jud vhw] yuwnwuppwbubp shwb, wjtybku np Epjup dudwbwly dh junjugukp npbik dky
hwpgnidh: Npwnhp Enpp np nptitk hwpgnd qutg swntbu:

Bpt sunnpn puduniwsd jud wdntubiwnidniws thu twupwit np nnit 12 mupkljwt puu, hupgnidubpnit uunwupmbus wnbkun
dnwsk wyt $tnnhtt dwuhb npnit hbn wdktkt wikh dudwbiwl wignigus bu:

1 = Zwunwwnonk withwdwdw)u

2 = Uuhwdwduygh

3 = 1y hmdwdwjt ki ny w] wthwdwdwy
4 = Zudwdwyl

5 = Zwunwwnonk hwdwdwyt

————— 1. Ukdgué wwnkuu, sunnpu Yp dnnwsth np jut jupwjupning wnwb dp dke tpupuwubpp pvnwthpk tkpu hpkug niqusn
wtwp E jupkuwb put) tnjuput jwdwn nppwits Sunnukpn:

————— 2. ‘Unjuhuly Epk hpkug quuuljutpp hwdwdwgt sppjuyght hpkug, sunnpu Yp dinwstht np dbp juimipbwt hwdwp wkwp Ep
unhwniwsd pjuyhtp hwdwlbpybnt hpkug shwnwl hwdwpwshu:

————— 3. Ukdgwué wwnkuu, tipp np $unnpu hpwduwykht np pwt Up pubd, §'wljuukhtt np widhpwwtu pubd, wnwig npbt hwupgnid
hwpgubn:

————— 4. Utdgus wwnbktu, wdquud dp np phunwbhptu tkpu opktup uUp hwuwwwnnikp, Sunnpu opkuphtt Ewht quatining
wuwndwnwpwiniphtup Yp pubtwplkp ptinnwthph Epujuwittpnit htwn:
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————— 5. Ounnpu dvhpwn puowtpws k fupshpubpnt piputiuugh thnpumbiwlnudp, wdkt wmbiqud np qqugus bd pk punnwttljub
Jutnutbkpb nt vwhdwbwhwlnudubpp wbnpudwputwljwut Ehte

————— 6. Ounnpu dvhpwn §p qqup np tpupowubpp wyhknp nithtt wquwn pppunt ppkug npnonudubpp Juyugubine G hpktg niquép pukny,
unjuhuly Epk wnhjuw shudwwywwnwupiwbp hpkug niqush:

————— 7. Ukdgwué wwnkuu, Sunnpu pnj skhtt tnwp hush np hwpguptubd npbick npnonid np hpkup Jujugnigws Ehu:

————— 8. Ukdgwud wwnkuu, sunnpu nuunnnniptwdp L jupquuyuhmpbwbp ninnnipht §nr mught piinwuthph quuuljubpnit
qpunnidubpttpnit nt npnonudubpnit:

————— 9. Ounnpu dhpw p dnnwskp np wkwp kp wirkjhny njd gnpdwskht npykugh unhwkhtt Epwpuiwttpnit Jupnih) wybyku hisyku
nn j'wluyunikp Epwpuwttpku:

————— 10. Uksgws wwnktu, Sunnpu skhtt jupstp pk wkwnp Ehtwquunkh qupnibjultpyh jupg nt jutnuubpnt yupquyku
npnyhbnbt hpjpwtiniptwt nkp wtd hwunwnws tp quunp:

————— 11 Ukdgué wwnkuu, ghnkh pk dunnpu huy J'wuuikp huddk pnwuhptu tbpu, puyg twbt mquun §p qquyh Stunnphu htwn
putiwpybnt wyn wjujumphiuubpp Epp jupsth pk wnntp whnpudwpubiwlui Eh:

————— 12 Olnnpu Yp dnwskp pt pdwunmb sinnbp whnp E jubniuklh unpybgukb hpkg quuuljutpomt pk &hon n'y b nkph o
nhpwljwp punwthpklh tkpu:

————— 13. Uksdgus wnktu, Sunnpu hwgniuntuonpku gnigunitip §nt mwup Jupnibjulpyhu ajundudp:

————— 14. Uksgus wnbkuu, ptinwkjwt npnonidubp wnknt wnky, dké dwuwdp sunnpu 'pukht hty np ptnnwuthph Epupuwitpp
l'niqkht:

————— 15. Ctnwtihphu bpuwjuwtitpnit Ukstunt wnkup, sunnpu hbwnbinnuljwboptt npudwpuwttwmljut bt wpwpjuyuljut Yepyny
ninnniphtl kL gnigdnitip §nt muyghti dkqh:

————— 16. Uksgus wnktu, Sunnpu swwn §p puplubughtt Epk thnpdkth hpkug htn hwdwdwyg spijuyg:

————— 17. Otnnpu §p dnnwsk np pujpniptwt hwupgtpnit ks dwup Yp ndnikp Gpl Sunnutp suwhdwtwthwlkht hpkug
quiuubpnit qpunnidubpp, npnonidubpt nt gmuyniphiutbpp wintg Ukdgué wnkun:

—————— 18. Ukdgué wwnkuu, sunnpu hush hwulgnight pk hiy Jupmibjulbpy Jwyuuikht huddk, b Eplt wyny whujuniphiuubpp
sputwpwipkh, Yp yundtht ghu:
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————— 19. Uksdgws wwnktiu, Sunnpu wpwnotukght bu hudh npnok) gqplpk wdkh pul, wnwug hpkug Ynnuk judwpiwlh ninnmipbuwi:

————— 20. Ukdgws wwnkuu, sunnpu tpwpuwbtpnit upshpubpp tjuwnwenipbw §'unubht pvnwiblwt npnonid dp wntbnt wnky,
puyg pwt Up skht npnobp wupquuku npnyhbnte bGpupwibpp wnhluw §'niqkhte

————— 21. Ounnpu hpkup qhpkip yuwwnmwupwbwwnnt skhtt qqup hd qupnibjulpyu wpwetnpntijnt b ninntjnt dkdgus wnkhu:

————— 22. Ounnpu junnwl] swthwthpbp niukht dbp b Epupuwtiipnit hwdwp dkdgus wnbkuu, puyg jodwp Eh wyn swmthwthobpp
puwnwihph Epwhiwtbpkt hipwpwishipnh whkwnpbpnit jupdwpkgubtne:

————— 23. Ounnpu Jupnibjulbpuyhu nt qpuannidubpniu hwdwp hwdwp nipnniphi §nt nughtt hush dbkdgus wnbkuu G §j'wljujukh
np hknbithd hpkug nignmipbwl, payg vhown jodwp Eht dtnwhngniphiiibpu jubjne L wyn nipgnmiphiup hbwnu pttwpybne:

————— 24. Ukdgws mnklu, stnnpu §'wipnouktht np pinnwbjut hwipgkpnt gény tu hd wudtwljwt jupshpu Juqubd o
punhwtipuwyku pnj Ynunnwght np hupuhpkuu npnobd pk hts whwh pubkd:

————— 25. Otunnpu dvhown dnwsws b pk pupniptwt hwupgbpnit ks dwup Yp jnwdnikp Epk jupbiwghup Sunnubpp unhuybyp
huuwnonth bt y&nwljwiopkt yupnih) hpkug quuiwljutpnit hbwn Gpp wunbp sk pubkp hiy np §'wjuunih np ywkwnp E pukbh hpkug
Ubkdgus wwnbup:

————— 26. Ukdgué wmnklu, sunnpu jwdwhi npnpwjhopkt Yp ywwwnnihpkhtt hush hty np §'niqkht np pubd G hisyku §'wluyukh np
npubd wnplu:

————— 27. Uksgus wnktu, stnnpu junwl] ninnniphtt iniwé b Jupuniiphu m qpuunnidutpniu hwdwp, payg twbt hwtnnipdnn th
tpp hpkug htwn shwdwdwyukh:

————— 28. Ukdgws mnklu, stnnpu ninnniphtt stiinthtt mwut Epwjuwtbpnit Jupuniuphty, qgpunnidubpnit jud thwthwpubpnii:

————— 29. Ukdgus wunkuu, ghnkh sunnpu huddk hiy §'wljujubp pnnwthptu tbpu b hpkup §p wungkht np hwdwybpyhd wyn
wljujumphiriubpnit wupquubu npytu jupquip hpkug hinhtwnptw:

————— 30. Uksdgus wwnktu, Epk sunnpu punwthpkt tkpu npnonud Up wntkp np gut §p wuwnmdwnkp hush, hpkup jodwn §'ppyuyhtt wyy
npnonudp puttwplbnt htwnu B pugniubn tpk ujuw) Up gnpdws thie
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Uuwnpht §p gnikp bwpwnuumphibiubpnt owpp p, np §p yEpwpkph dtp wtdhtt hwunky niikgué dkp puinhwinip qqugnnmiptwi:

Cpowlnulh ko win pni wuwnwupnubn, plnplinyg hkwnk buy nwppkpulaEpkt JHp.- Zuunumoptt hwdwduyl, Zudwduyl,
Uiahwwduyl, Zuunwwmopti wihwdwduy i

Zwutunont Zwuwnwwnonktl
LUVUTUUNREPRL hwdwdwju Zudwduy Uuhwdwduyu Uthwdwdwy
1. Up qquud np wpdwthp niitkgnn wtd b, O O O O
wnuniwqt niphpubpnt hinn hwiwuwp
uljuprudh oy
2. Up qqud np upg Up qut juinyniphiruatbp a (| O O
niuhu:
3. Cughwiinip wndwdp hwjudbn Bl qqunt O O O O
np Awunnht By G

4. Mlipho dupnng tdwt gnpstpu jut Yphwd pkg:
5. Up Jupstd pk hywpwn pjjunt pun put snithd:
6. tpwlub YEgniwsp nithd mdhu hwinkyy:

O oo O
[ I W B o
o o0 o g
o 0o g

7. Cunhwunip wndwdp, gnh & ku huddny:
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8. Up thwthwphd witkih jupqutip nitbiwg Eu hd o o O O
wdhu hwinkw:
9. Uujuulws np tppbdt wyykwnp Yp qquud: o O O O

10. Bppbdt 4p dnnwstd np ny Ukl ogniwn nitihu: o O O (|



